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Oz

Bu arastirmanin temel amact, ortaokul 6grencilerinin duygusal zeka ve akademik 6z-yeterlik diizeyleti arasindaki iliskiyi incelemektir.
Bu arastirmanin gergeklestirilmesinde nicel arastirma yontemlerinden iliskisel tarama modeli kullanilmistir. Tarama modeli nicel ve
nitel arastirma yaklagimlarinin birlikte kullanilabildigi bir modeldir. Arastirmanin kavramsal temelinde literatiir taramasi yaptlmustir.
Aragtirmanin ¢alisma grubunu 2019-2020 egitim-6gretim yilinin ilk yarisinda Ttirkiye’deki devlet okullarinda 6grenim géren 216
ortaokul Sgrencisi olusturmaktadir. Veriler bilgisayar ortaminda SPSS 18.0 for Windows programu ile analiz edilmistir. Arastirmaya
katilan bu 6grenciler cinsiyetlerine gére degerlendirildiginde 1047t (%48.9) kiz ve 112’si (51.1) erkek OSgrencidir.  Ortaokul
Ogrencilerinin  duygusal zeka ve akademik 6z-yeterlik duzeyleri arasinda ayri ayri yas degiskenine goére anlamli bir farklilik
gorillmemistir. Istatistiksel olarak kiz égrencilerin duygusal zeka diizeylerinin erkek 6grencilere gore daha yiiksek oldugu sonucuna
ulasmustir. Kiz ve erkek égrencilerin akademik 6z-yeterlik algilart arasinda anlamli bir fark bulunamamistir. Ve son olarak duygusal
zeka diizeyinin yiiksek olmasinin akademik 6z-yeterlik algisint azalttigi sonucuna ulasilmugtir.

Anahtar Kelimeler: Oz-diizenleme, duygusal zeka, akademik basar, algt, egitim

Factors Associated With Emotional Intelligence In Determining The
Perception Of Academic Self-Efficacy In Students Attending Formal
Education

ABSTRACT

The main purpose of this study was to investigate the relationship between emotional intelligence and academic self-efficacy levels
of secondary education students. Relational screening model from quantitative research methods was used in this study. Literature
was reviewed for the conceptual basis of the study. The study group of this study included 216 secondary education students
attending formal education in state schools in Turkey country in the first term of the 2019-2020 academic year. The data collected
were analyzed using SPSS 18.0 for Windows statistical software on the computer environment. When the students participating in
this study were analyzed, it was seen that there was 104 female (48.9%) and 112 male (51.1%) students. The data collection tool for
this study was a form consisting of Schutte Emotional Intelligence Scale. Considering the variable of age, no statistically significant
difference was determined between emotional intelligence and academic self-efficacy levels of secondary education students. It was
also concluded that high emotional intelligence level had a decreasing effect on the academic self-efficacy perception of students
and female participants had higher emotional intelligence scores. It can be concluded that the emotional intelligence levels of
secondary school students did not change in terms of the age variable.

Keywords: Self-regulation, emotional intelligence, academic success, perception, education

1. Introduction

The definition of intelligence has been discussed regularly and it has been studied a lot in all societies.
The studies conducted so far indicated that weaknesses have been experienced in human relationships and
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unhappiness have appeared accordingly. In other words, 1Q is not solely adequate for achieving success and
happiness. After the multiple intelligence theory developed by Gardner, the subject that has recently been
studied most is emotional intelligence. Emotional intelligence serves as a key for us to exist in society, to have
a thinking style and personal relationships. The concept of emotional intelligence was defined for the first
time by psychologists Peter Salovey and John Mayer (1990) as the individuals' skill of coping with their
feelings (Wong and Law, 2002). According to Goleman (2000), emotional intelligence indicates individuals'
ability to know the feelings of themselves and others, motivating themselves, and managing their feelings in
relationships well. In other words, the concept of emotional intelligence is an important and indispensable
part of intelligence.

Emotional intelligence is a concept consisting of skills that can be learned and improved (Yilmaz-
Karabulutlu, Yilmaz andYurttas, 2011, 78). Intelligence is improvable, and expetiences and some other
external factors affect the development of intelligence. According to Yavuz (2004), emotional intelligence is
not an innate property, but it is a skill that can be developed with experiences and emotional training during
childhood. In this regard, it can be said that emotional intelligence is a continuous skill in human life. In
addition to this, it can be also said that emotional intelligence is a skill that can be developed with emotional
management skills. In this regard, Weisinger (1998) mentioned the followings: "Emotional intelligence can be
improved and developed, but it is not a property that is innately present or not. Individuals can develop their
intelligence, abilities, and skills through learning and practicing on these. Sense of self, emotional management,
and motivating the self are also among these skills." Mayer and Salovey (1997) defined emotional intelligence
as "auto-control, effort, persistence, and ability necessary for motivating the individuals." In other words,
emotional intelligence is an umbrella term including several concepts inside. Emotional intelligence of
individuals will continuously renew through developing these skills.

On the other hand, the concept of self-efficacy suggested by Bandura (1997) continues to be a
concept that reveals its effect on all areas. Whether individuals can fulfill a task assigned for them successfully
or not can be determined through the self-efficacy perception (Bong, 1995). Because self-efficacy perception
related to the possibility of fulfilling a task should be high to fulfill that specific task. Schuzlt and Schuzlt
(2007) mentioned that individuals with high self-efficacy could manage the events better because their belief in
their success was higher. Planning the events and management power are correlated directly with the
petception of self-efficacy.

Several factors play a role on the development of self-efficacy, and experiences of individuals have the
biggest effect according to the studies (Bandura, 1997; Miller, 2010; Wuebbels, 2006; Zimmerman, 2000).
Individuals develop or decrease their self-efficacy perception levels due to the results they obtain from their
own experiences. On the other hand, the perspectives of individuals towards their own skills should also be
considered in order to increase the quality of education (Yilmaz, Gurcay and Ekici, 2007). According to Firat
Durdukoca (2010), individuals’ beliefs on their self-efficacy perceptions influence their mood. In this regard,
the experiences and the mutual interactions encountered in the concepts of emotional intelligence and self-
efficacy brought about the question of whether there is a relationship between these two concepts or not.
When the related literature was reviewed, it was seen that the concept of emotional intelligence was discussed
within the framework of many variables such as socio demographical properties, critical thinking tendencies,
leadership properties and scientific attitude (Dutoglu and Tuncel, 2008; Erdogdu, 2008; Erkus and Giinli,
2008). However, it was also seen that the number of studies conducted for determining the relationship
between self-efficacy level and emotional intelligence was not adequate. Therefore, self-efficacy level of
secondary education students, though not applicable for all grades, was investigated academically, and the
relationship between emotional intelligence and academic self-efficacy level was discussed within the scope of
this specific study.

Through the results to be obtained from this study, the factors affecting the self-efficacy levels of
secondary education students and the level of these effects will be investigated more comprehensively. In
addition to this, it is thought that the investigation of the academic dimension of emotional intelligence
concept will contribute to the literature and the studies to be conducted on intelligence.

The main purpose of this study was to investigate the relationship between emotional intelligence and
academic self-efficacy levels of secondary education students. In line with this general purpose, the following
questions were investigated:

e s there a significant difference between emotional intelligence levels of the secondary education
students and their ages?

e Is there a significant difference between the academic self-efficacy perceptions of secondary
education students and their ages?

e Is there a significant difference between the emotional intelligence levels of the secondary
education students and their genders?

e s there a significant difference between the academic self-efficacy perceptions of the secondary
education students and their genders?

e Is there a relationship between academic self-efficacy perceptions and the emotional intelligence
levels of secondary education students?

2. Research Methodology
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Research Design

Relational screening model from quantitative research methods was used in this study. Screening
model is a research model in which both qualitative and quantitative research approaches can be used
together. Literature was reviewed for the conceptual basis of the study. The literature review is the
investigation, synthesis, and summary of the literature related to the research problems (Balci, 2013).
Literature review plays a significant role in terms of providing a contribution to the literature.

Participants

The study group of this study included 216 secondary education students attending formal education
in state schools in Turkey country in the first term of the 2019-2020 academic year. When the students
participating in this study research were analyzed, it was determined that the study group consisted of 104
female (48.1%) and 112 male (51.9) secondary education students. Special importance was placed on balancing
the distribution of male and female students. The ages of the participants varied between 10 and 15 years
old. 24 (18.3%) of the participants were at the age of 10, 28 (21.4%) participants were at the age of 11, 44
(33.6%) participants were at the age of 12, 34 (26.0%) participants were at the age of 13, and 1 (0.8%) was at
the age of 15.

Data Collection Tools

The data collection tool for this study was a form consisting of three sections. The first section
consisted of questions related to the variables of gender and age for determining the personal information of
the participants.

The second section included Schutte Emotional Intelligence Scale (developed by Maloutf, Hall,
Haggerty, Cooper, Golden, and Dornheim and revised by Austin, Saklofske, Huang and McKenney, and
adapted into Turkish by Tatar, Tok, and Saltukoglu in 2011) for determining the emotional intelligence levels
of the participants. The scale was a Likert-type scale and consisted of 41 articles. In this scale, 21 items (3, 4, 6,
8, 10, 12, 13, 14, 17, 20, 22, 23, 24, 25, 206, 28, 34, 35, 39, 40, and 41) were scored reversely. The participants
were requested to read the items correctly and mark the one that was the most suitable for them. The Alpha
internal consistency coefficient of the scale was determined to be 0.82 by Tatar, Tok, and Saltukoglu (2011).

The third section of this form included Academic Self-Efficacy Scale (developed by Jinks and Morgan
in 2003 and adapted into Turkish by Hiiseyin Oncii) for collecting data regarding the self-efficacy beliefs of
the participants influencing their school success. This scale was a Likert-type scale and consisted of 21 articles.
In this scale, 7 items (12, 13, 14, 15, 16, 17, and 18) were scored reversely. The highest score was determined
as 84 and the lowest score was determined as 21 for this specific scale. The high scores obtained from this
scale indicated a high belief towards academic self-efficacy perceptions of the students. The Cronbach Alpha
reliability coefficient of the scale was determined to be 0.80 by Oncii (2012), and the measurement performed
for the equivalence of both languages (English and Turkish) was calculated to be 0.95.

Data Analysis

The data collected were analyzed using SPSS 18.0 for Windows statistical software on the computer
environment. Normality test was primarily performed for analyzing the data. Subsequently, t-test was
performed to investigate the emotional intelligence and academic self-efficacy levels of the secondary
education students in terms of gender variable. One-way ANOVA test was performed to investigate the
emotional intelligence and academic self-efficacy levels of the secondary education students in terms of age
variable. Correlation analysis was performed for investigating the relationship between emotional intelligence
and academic self-efficacy of the students, and the Pearson correlation coefficient was determined.

3. Research Results

In this section, the findings obtained from the sub-problems determined for investigating the
relationship between the emotional intelligence and academic self-efficacy levels of the secondary education
students were presented in tables, and the findings were interpreted by categorizing under sub-titles according
to the research questions. In order to determine whether the emotional intelligence levels of secondary
education students changed according to their ages or not, One-way ANOVA test was applied. Table 1
represents the result of the descriptive statistics of the findings. The analysis results are represented in Table 2.

Table 1. Descriptive Statistics Results of the Difference between the Emotional Intelligence Levels
of Secondary Education Students in terms of Age Variable

N Average Std. Deviation
10 2 2.7073 .00000
11 56 3.1781 33195
12 88 3.0743 49109
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13 68 3.1252 40836
15 2 2.6707 .01725
TOTAL 216 3.1101 42761

When Table 1 is examined, it is seen that the age group with the highest emotional intelligence score
average is 11 and the lowest age group is 15. However, considering these averages, it is also seen that the
number of students in each age group is not the same. Therefore, it should be remembered that these averages
may vary.

Table 2. Findings Related to the Difference between the Emotional Intelligence Levels of Secondary
Education Students in terms of Age Variable

Variance s.d Sum of Sum of F P
soutce squares squares
Between 1.098 4 275 1,516 ,199
Groups
Between 38.215 211 ,336
groups
A TOTAL 39,313 215

S can

be seen in Table 2, no significant difference was determined between the emotional intelligence levels of
secondary education students in terms of age variable because the p-value was above 0,05. Therefore, it can be
concluded that the emotional intelligence levels of secondary school students did not change in terms of the
age variable. It can be also said that ave variable may have influenced the results because the ages of the
participants were close to each other. In order to determine whether the academic self-efficacy levels of
secondary education students differ in terms of age variable, a one-way ANOVA test was conducted. The
descriptive statistics results and findings are presented in Table 3 and Table 4.

Table 3. Descriptive Statistics Results of the Difference between Academic Self-efficacy Points of
Secondary Education Students in terms of Age Variable

N Average Std. Deviation
10 2 2.4286 .00000
11 56 2.5425 .39505
12 88 2.3734 32625
13 68 2.3739 40836
15 2 2.1905 .00000
TOTAL 216 2.4162 37354

When Table 3 is examined, it is seen that the age group with the highest average of the scores
obtained from the academic self-efficacy scale is 11 and the lowest age group is 15.

Table 4. Findings Related to the Difference between the Academic Self-efficacy Levels of Secondary
Education Students in terms of Age Variable

Variance s.d Sum of Sum of F P
source squates squates

Between ,846 4 ,320 2.348 ,056
Groups

Between 29,176 211 ,136
groups
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TOTAL 30,023 215

As can be seen in Table 4, no significant difference was determined between the academic self-
efficacy perceptions of secondary education students in terms of age variable because the p-value was above
0,05. Again, it can be also said that ave vatiable may have influenced the results because the ages of the
participants were close to each other. The findings of the independent samples t-test analysis conducted for
the difference between the emotional intelligence and academic self-efficacy levels of secondary education
students are presented separately below.

Table 5. Findings Related to the Difference between the Emotional Intelligence Levels of Secondary
Education Students in terms of Gender Variable
Gender Subjects Arithmetic Standard Degree of T Value  Significance

IN) Mean (x) Deviation Freedom Level (p)
(§S) (Sd)
Female 104 3.1752 32867 214 2,174 031
Male 112 3.0497 49627

As can be seen in Table 5, there was a .1255 difference favor of female students in terms of the
averages of male and female students obtained from the emotional intelligence scale. In order to determine
whether this difference was statistically significant, a t-test was conducted by using SPSS 18.0 software and it
was found to be 2.174. As the p-value was .031 < .05 when calculated with a 95% confidence interval, it can
be said that the difference between the emotional intelligence levels of female and male students was
statistically significant. In line with this result, with a 95% confidence interval, it can be said that the emotional
intelligence levels of female students were higher than male students.

Table 6. Findings Related to the Difference between the Academic Self-efficacy Perceptions of
Secondary Education Students in terms of Gender Variable

Gender Subjects Arithmetic Standard Degree of T Value Significance
IN) Mean (x) Deviation Freedom Level (p)
(SS) (8d)
Female 104 2.4286 40471 214 467 .641
Male 112 2.4048 3435

As can be seen in Table 6, the academic self-efficacy perception score averages of male and female
students are examined, it is seen that the average of female students is 2.4286 while the average of female
students is 2.4048. In order to determine whether this difference was statistically significant, a t-test was
conducted by using SPSS 18.0 software and it was calculated to be .467. As the p-value was .641 < .05 when
calculated with a 95% confidence interval, it can be said that no statistically significant difference between the
academic self-efficacy perceptions of female and male students was found. The analysis results related to the
sub-problem of “Is there a significant difference between the academic self-efficacy perceptions and the
emotional intelligence levels of the secondary education students?” are presented in Table 7.

Table 7. Correlation Analysis Results for the Relationship between the Emotional Intelligence and Academic
Self-efficacy Levels of Secondary Education Students

Emotional intelligence ~ Academic self-efficacy

Emotional intelligence r 1 157
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p 021
Academic self-efficacy r 157 1
p 021

(N: 2106)". The correlation is statistically significant with a 0.05 significance level.

When Table 7 is examined, as the p-value was .021 < .05, it is seen that there was a statistically
significant and positive relationship between the emotional intelligence levels and academic self-efficacy
petception levels of secondary education students. Pearson correlation coefficient was found to be .157. In
line with these analysis results, it can be said that the academic self-efficacy perception of the secondary
education students increased as their emotional intelligence levels increased.

4. Discussion

This study was conducted with a study group of 216 secondary education students attending state
schools in Turkey country in the first term of the 2019-2020 academic year. In this study, it was aimed to
investigate the relationship between emotional intelligence and academic self-efficacy levels of secondary
education students. The five sub-problems were investigated by using the data obtained from this study. SPSS
18.0 for Windows software was used when analyzing the data.

According to the results of this specific study, no significant difference was determined between the
emotional intelligence levels of secondary education students in terms of age variable because the p-value was
above 0,05. In a study conducted by Giirbiz and Yiksel (2008), a statistically significant difference was
determined in the emotional intelligence of participants according to the age variable. However, this might
have been caused by the fact that the age range of the participants in that study was too wide (18-41). In this
study, it was predictable that there was no statistically significant difference as the age levels of secondary
school students were close to each other.

According to the results of this specific study, no significant difference was determined between the
academic self-efficacy perceptions of secondary education students in terms of age variable because the p-
value was above 0,05. Again, it was possible to predict that there was no statistically significant difference as
the age levels of secondary school students were close to each other.

According to the results of this specific study, there was a .1255 difference favor of female students in
terms of the averages of male and female students obtained from the emotional intelligence scale. In order to
determine whether this difference was statistically significant, a t-test was conducted by using SPSS 18.0
software and it was found to be 2.174. As the p-value was .031 < .05 when calculated with a 95% confidence
interval, it can be said that the difference between the emotional intelligence levels of female and male
students was statistically significant. In line with this result, with a 95% confidence interval, it can be said that
the emotional intelligence levels of female students were higher than male students. In a study conducted by
Ismen (2001), it was determined that females obtained higher scores in total in the emotional intelligence scale
than males. Similarly, in the studies conducted by Katyal, Awasthi (2005); Sevindik, Uncu and Giines Dag
(2012), it was concluded that female participants had higher emotional intelligence scores. In an emotional
intelligence scale used in a study conducted by Gtrbiiz and Yiksel (2008), it was determined that female
workers had higher scores in interpersonal relationships, adapting to the conditions and environment, and
stress management sub-dimensions among other workers. In a study conducted by Babaoglan (2010), it was
determined intelligence was associated with males, leaders, and commanders while emotion was associated
with females, mothers, artists, and poets. Therefore, females were more likely to act with their emotions than
males with the effects of the roles in their life. This characteristic of females was reflected in the research
results, and they had higher scores in terms of emotional intelligence than males.

According to the research results, the academic self-efficacy perceptions of female and male
participants were 2.4286 and 2.4048 respectively. In order to determine whether this difference was
statistically significant, a t-test was conducted by using SPSS 18.0 software and it was calculated to be .467. As
the p-value was .641 < .05 when calculated with a 95% confidence interval, it can be said that no statistically
significant difference between the academic self-efficacy perceptions of female and male students was found.
When the studies related to this subject were examined, it was seen that there was no statistically significant
difference between the academic self-efficacy perceptions of the participants in terms of gender variable
(Yalmanct and Aydin, 2014; Gergek, Yilmaz, Késeoglu and Soran, 2006; Akbas and Celikkaleli, 2006; Ustiiner,
Demirtas, Cémert and Ozer, 2009). The finding of those studies is in parallel with the findings of this specific
study. Academic self-efficacy increases with individuals' successful expetiences while it decteases because of
the individual experiences with failure. In other words, whether female or male, each individual shapes his/her
own academic self-efficacy. The important thing here is not the gender, it is the experiences they get.

When the related literature was reviewed, it was seen that the relationship of emotional intelligence
with different variables was investigated. In a study investigating the relationship between occupational
burnout and emotional intelligence (Giilliice and Tscan, 2010), it was determined that these two variables were
inversely correlated. In a study conducted by Deniz and Yilmaz (2004) to investigate the relationship between
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coping with stress techniques and emotional intelligence levels of undergraduate students, it was determined
that there was a negative correlation between the personal skills sub-dimension and avoiding the problems
sub-scale. According to the results of this specific study, as the p-value was .0 < .05, it is seen that there was a
statistically significant and positive relationship between the emotional intelligence levels and academic self-
efficacy perception levels of secondary education students. The conclusion of these studies suggests that
emotional intelligence is a factor affecting human life. In this study, the Pearson correlation coefficient was
found to be .157 and the p-value was found to be .021<.05. In other words, it was determined that there was a
statistically significant relationship between the emotional intelligence levels and academic self-efficacy
perceptions of participants. Nowadays, emotional properties such as being able to express emotions, empathy,
independence, adaptation, being admired, solving interpersonal problems, persistence, compassion, kindness
and respecting are the basic properties that individuals should have on their way to success, and it can only be
achieved with a high emotional intelligence level (Dogan and Demiral; 2007). When these qualities are
examined, it can be said that they can affect the academic success and academic self-efficacy perceptions of
the individuals. According to Daglt (2006) and Kavcar (2011), there is a relationship between academic success
and emotional intelligence. On the other hand, one of the factors affecting the success of students in their
lessons is self-efficacy level. Considering self-efficacy levels when developing curricula and organizing
educational activities for helping students experience a successful learning process has significant benefits
(Oncii; 2012). In a study conducted by Yalniz (2014), it was determined that there was a positive relationship
between the academic self-efficacy levels and positive affection of undergraduate students. In other words, the
academic self-efficacy levels of individuals with positive thinking skill have a tendency towards being high.
However, the academic self-efficacy perceptions of individuals with high emotional intelligence are lower.
This is closely related to critical thinking. The individuals who can think critically can use their control
mechanisms more efficiently because they can make more objective evaluations. The concept of emotional
intelligence does not mean being under the control of feelings, but it means managing the feelings reasonably
and logically, and establishing the relationships more successfully (Somuncuoglu; 2005). Thus, it can be said
that the self-efficacy perceptions of individuals who can control their emotions are also controlled. In other
words, they perceive their academic success more reasonably even it is very high.

5. Conclusion and Implications

In line with the results of this specific study, the following recommendations were made:

e In-class and out-of-class activities can be performed in order to develop the academic self-efficacy of the
students. In these activities, it should be aimed to reinforce the students’ self-confidence by achieving
positive results and the experiences should be planned accordingly.

e The students should be encouraged by their teachers and parents to learn how to manage their feelings in
a way that makes the utmost contribution to him/her. It may be useful to cooperate in coordination with
the Guidance departments in schools if necessary.

e The awareness of others can be increased by establishing cooperation and organizing seminars for
teachers, school administrators, and parents about the emotional development and academic self-efficacy
of students.

Year/ Y1l 2022, Issue/Say: 1, 43-51.



50

References

Akbas, A., & Celikkaleli, O. (2006). Sinif Ogretmeni Adaylarinin Fen Ogretimi Ozyeterlik Inanglarmin
Cinsiyet, Ogrenim Tirii ve Universitelerine Gore Incelenmesi. Mersin  Universitesi Egitim  Fakiiltesi
Dergisi, 2(1), 98-110.

Austin E. J., Saklofske D. H., Huang S. H. S., & McKenney D. (1998). Measurement of trait emotional
intelligence: testing and cross-validating a modified version of Schutte et al.’s measure. Pers Indiv Differ
200, 36(3), 555-562.

Babaoglan, E. (2010). Okul Yoneticilerinde Duygusal Zeka. Abi Evran Universitesi Kirsehir Egitim Fakiiltesi
Dergisi, 11(1), 119-136.

Balct, A. (2013). Sosyal Bilimlerde Arastirma Yintem, Teknik ve Ilkeler. Pegem Akademi, Ankara

Bandura, A. (1997). Self-¢fficacy: The exercise of control. New York: W.H. Freeman.

Bong, M. (1995). Epistemological beliefs and generalizability of self-efficacy: Implications for instructional design.
Yayimlanmamis doktora tezi, University of Southern California, California.

Dagl, E. M. (2006). Ergenlikte Zeka Biliimsi, Duygusal Zeka Ve Akademik Bagarr Arasindaki  liski.
Yayimlanmamis Yiiksek Lisans Tezi. Mersin Universitesi, Sosyal Bilimler Enstitiisii, Mersin.

Deniz, M. E., & Yilmaz, E. (2004). Universite idrencilerinin duygusal zeka yetenekleri ve yasam doynmlars arasindaki
dliski. X111, Ulusal Egitim Bilimleri Kurultay1, 6-9

Dogan, S., & Demiral, O. (2007). Kurumlarin Basarisinda Duygusal Zekanin Rolii ve Onemi. Cela/ Bayar
Universitesi Y inetim ve Ekonomri, 14(1), 209-230.

Durdukoca, S. F. (2010). Sinif &6gretmeni adaylarinin akademik Ozyeterlik algilarinin gesitli degiskenler
agisindan incelenmesi, Abant Izzet Baysal Universitesi Dergisi 10 (1) 69-77

Dutoglu, G., & Tuncel, M. (2008). The relationship between candidate teachers’ critical thinking tendencies
and their emotional intelligencelevels, Abant Izzet Baysal Universitesi Egitim Fafkiiltesi Dergisi, 8 (1), 11-32

Erdogdu, M. Y. (2008). Duygusal zekanin bazi degiskenler agisindan incelenmesi (Research on emotional
quotient in terms of certain variables), Electronic Journal of Social Sciences, Winter 7 (23), 62-76.

Erkus, A., & Ginli, E . (2008). Duygusal zekanin déniisiimcii liderlik tizerine etkileri, Dokus Eyliil Universitesi
Isletme Fakiiltesi Dergisi, 9 (2), 187-209. Retrieved from: http://dergipark.org.tr/ifede/issue/4597 /62842
Isletme Fakiiltesi Dergisi, Cilt 9, Say1 2, 2008, 187-209

Goleman, D. (2000). Isbasinda Duygusal Zeka. Tstanbul: Varlik Yayinlar,

Gilliice, A. C., & Iscan, 1. F. (2010). Mesleki Tiikenmislik ve Duygusal Zeka Arasindaki Iliski, (The
relationship between Occupational Burnout and Emotional Intelligence), Eskisehir Osmangazi Universitesi
Iktisadi ve Idari Bilimler Dergisi, 5(2), 7-29

Girbiz, S., & Yiiksel, M. (2008). Calisma Ortaminda Duygusal Zeka: Is Performansi, Is Tatmini, Org'jtsel
Vatandaslik Davranist ve Baz1t Demografik Ozelliklerle Tliskisi, Dagus Universitesi Dergisi, 9(2), 174-190.

Ismen, A. E. (2001). Duygusal Zeka ve Problem Cézme. M.U. Atatiirk Egitim Fakiiltesi Egitim Bilimleri Dergisi,
11, 111-124.

Jinks, J., & Motgan, V. (2003). Children’ Percevied Academic Self-Efficacy: An Inventory Scale. The Clearing
House, 72 (4), 224-230, DOI: 10.1080/00098659909599398

Katyal, A. & Awasthi, E. (2005). Gender Differences in Emotional Intelligence among Adolescents of
Chandigarh, Journal Human Ecology, 17(2), 53-155

Kavcar, B. (2011). Duygusal Zeka Ile Akademik Basar: Ve Bazi Demografik Degiskenlerin Iiskileri: Bir Devlet
Universitesi Ornegi. Doktora Tezi, Ankara Universitesi, Sosyal Bilimler Enstitiisti, Ankara.

Mayer, J. D., & Salovey, P. (1997). What is emotional intelligence? In P. Salovey & D. J. Sluyter (Eds.), Emotional
development and emotional intelligence: Educational implications (pp. 3-34). New York: Harper Collins. Available
from: http://ei.yale.edu/journal/emotional-development-and-emotional-intelligence-educational-
implications/

Miller, L. K. (2010). The impact of intrusive advising on academic self-¢fficacy beliefs in first-year students in higher education.
Yaytmlanmamis doktora tezi, Loyola University Chicago, Tllinois.

Oncii, H. (2012). Akademik Ozyeterlik Olgegi (A6y6) :Gegerlik Giivenirlik Calismast (Academic Self- Efficacy
Scale: Validity Reliability Study), A4 Evran Universitesi Kurgehir Egitim Fafkiiltesi Dergisi, 13, (1) 183-206.
Salovey, P. & Mayer, J. D. (1990). Emotional intelligence. Imagination, Cognition, and Personality, 9, 185-211.
doi:0.2190/DUGG-P24E-52WK-6CDG, Available from: http://ei.yale.edu/wp-

content/uploads/2014/06/pub153 SaloveyMayerICP1990 OCR.pdf

Schultz, D., & Schultz, S. E. (2007). Modern Psikolgji Taribi. (Cev. Yasemin Aslay), Istanbul: Kakniis Yayinlart

Wuebbels, A. L. (2000). The development of a social emotional and academic self-efficacy curriculum for sixth grade adolescent
students. Y ayinlanmamis Doktora Tezi, School of Saint Louis University, Missouri.

Schutte NS., Malouff JM., Hall LE., Haggerty DJ., Cooper JT., & Golden CJ, (1998). Development and
validation of a measure of emotional intelligence. Pers Indiv Differ, 25(2), 167-77.

Sevindik, F., Uncu, F., & Giines Dag, D. (2012). Saglik Yiiksekokulu Ogrencilerinin Duygusal Zeka
Diizeylerinin Bazt Degiskenler Acisindan Incelenmesi. Furat Universitesi Saghk Bilimleri Tip Dergisi, 26(1),
021-026.

Somuncuoglu, D. (2005). Duygusal Zeka Yeterliliklerinin Kuramsal Cercevesi ve Egitimdeki Roli. Kazmz
Karabekir Egitim Fakiiltesi Dergisi, 11, 269-293.

Tatar, A., Tok, S., & Saltukoglu, G. (2011). Gézden Gegirilmis Schutte Duygusal Zeka Olgeginin Tiirkce’ye
Uyarlanmast ve Psikometrik Ozelliklerinin Incelenmesi. Kiinik Psikofarmakoloji Biilteni, 21(4), 325-338.
Ustiiner, M., Demirtas, H., Comert, M., & Ozer, N. (2009). Ortadgretim Ogretmenlerinin Oz-Yeterlik Algilart.
Secondary School Teachers’ Self-Efficacy Beliefs. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi,

9(17), 1-16.

Year/ Y1 2022, Issue/ Say: 1, 43-51.


http://ei.yale.edu/journal/emotional-development-and-emotional-intelligence-educational-implications/
http://ei.yale.edu/journal/emotional-development-and-emotional-intelligence-educational-implications/
http://ei.yale.edu/wp-content/uploads/2014/06/pub153_SaloveyMayerICP1990_OCR.pdf
http://ei.yale.edu/wp-content/uploads/2014/06/pub153_SaloveyMayerICP1990_OCR.pdf

51

Weisinger, H. (1998). Iy Yasammnda Duygusal Zeka (1. Basks), Ceviren: Nurettin Siileymangil, Istanbul: MNS
Yayincilik.

Wong, Chi-S., & Kenneth S. L. (2002). The Effects of Leader and Follower Emotional Intelligence On
Performance Attitude: An Exploratory Study, The Leadership Ounarterly, 13(3), 243-274.

Yalmancy, S. G., & Aydin, S. (2014). Fen Bilgisi Ogretmen Adaylarinin Akademik Oz-Yeterlik Algilarinin
Incelenmesi. e-Kafkas Egitim Arastumalar: Dergisi, 1(2), 21-27.

Yalniz, A. (2014). Akademik Oz-Yeterlik: Olumlu ve Olumsuz Duygulanimin Yordayict Rolii. Egitim ve Ogretim
Aragtirmalar: Dergisi, 3(2), 95-101.

Yavuz, K. E. (2004). 0-12 yas dinemi cocuklarda duygnsal zeka gelisimi (4. Basks), Ankara: Ceceli Yayinlar1.

Yilmaz Karabulutlu, E., Yilmaz S. & Yurttas A. (2011). Ogrencilerin Duygusal Zeka Diizeyleri Ile Problem
Cozme Becerileri Arasindaki Tliski, Psikiyatri Hemsgireligi Dergisi 2 (2), 75-79.

Yilmaz, M., Gergek, C., Késeoglu, P., & Soran, H. (2006). Hacettepe Universitesi biyoloji 6gretmen
adaylarinin bilgisayarla ilgli 6z-yeterlik inanglarinin incelenmesi. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi, 30(30), 278-287.

Yilmaz, M., Giircay, D., & Ekici, G. (2007). Adaptation of the academic self-efficiacy scale to turkish,
Hacettepe University Journal of Education, 33, 253-259

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary Educational Psychology, 25, 82-
91.

Year/ Y1 2022, Issue/ Say: 1, 43-51.



