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In this study, which aims to determine classroom teachers' data-based decision-making
situations and their views on data-based decision-making, basic interpretive design,
one of the qualitative research methods, is used. The study group of the research
consists of 44 classroom teachers working in public schools affiliated to the Ministry of
National Education in the 2022-2023 academic year. The data of the research are
collected with a semi-structured interview form prepared by the researcher. As a result
of the content analysis carried out, it is determined that the subject that the participants
have the most difficulty in making educational decisions is student behaviors. It is
determined that the participants did not use an objective method based on data while
making educational decisions, but rather received help from their colleagues. All of the
classroom teachers participating in the research argue that collecting data and making
decisions based on the data will be very useful when making an educational decision,
but it has been seen that the participants cannot diversify the data collection process
about the students and are limited to the information obtained from the parent
interview and the school database. As a result of the research, it is concluded that
classroom teachers should be informed more about data collection and data-based
decision making.

Siif Ogretmenlerinin Veriye Dayali Karar Alma Durumlari ve Veriye

Dayal1 Karar Alma fle Tlgili Goriigleri

Makale Bilgileri

Oz

@ CrossMark

DOI: 10.29299/kefad.1186063

Yiikleme:  08.10.2022
Diizeltme:  31.08.2023
Kabul: 25.11.2023

Anahtar Kelimeler:

Karar Alma,
Veri,

Simif Ogretmeni

Smuf 6gretmenlerinin veriye dayali karar alma durumlari ve veriye dayali karar almaya
yonelik goriiglerinin ~ belirlenmesinin amaglandigt bu c¢alismada nitel arastirma
yontemlerinden temel yorumlayict desen kullanilmustir. Arastirmanin galisma grubunu
2022- 2023 egitim- 6gretim yilinda Milli Egitim Bakanhigi'na bagl resmi okullarda gorev
yapan 44 sif ogretmeni olusturmaktadir. Arastirmamn verileri, aragtirmact tarafindan
hazirlanan yar1 yapilandirilmis goériisme formu ile toplanmustir. Gergeklestirilen igerik
analizi sonucunda katilimcilarin egitsel karar alirken en ¢ok zorlandiklari konu bagliginin
ogrenci davranislar1 oldugu tespit edilmistir. Katthmalarin egitsel karar alirken veriye
dayali objektif bir yontem kullanmadiklar1 daha ¢ok meslektaslarindan yardim aldiklar
belirlenmistir. Arastirmaya katilan sinif 6gretmenlerinin tamami egitsel bir karar alimirken
veri toplamanin ve verilere dayanarak karar almanin ¢ok faydali olacagimi savunmaktadir
ancak katiimalarin dgrenciler ile ilgili veri toplama siirecini gesitlendiremedikleri, sadece
veli goriismesi ve okul veri tabanindan elde edilen bilgilerle siirh kaldiklar: goriilmiistiir.
Arastirma sonucunda simif Sgretmenlerinin veri toplama ve veriye dayali karar verme
konusunda daha ¢ok bilgilendirilmesi gerektigi sonucuna ulasilmustir.
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Giris
Ozgﬁr irade ve akil, insanlar1 diger canlilardan ayiran en 6nemli 6zelliktir. Bireylerin sahip
oldugu bu ayirt edici 6zellik bir¢ok sorumlulugu da beraberinde getirmektedir. Bu sorumluluklarin
basinda ise giinliik basit kararlardan, hayati stratejik kararlara kadar genis bir yelpaze igerisinde yer
alan “karar verme” siireci bulunmaktadir. “Kisi, sorumlulugunu bir baskasina devredebilir, ama onunla el

”

ele giden karar verme vyetkisini devredemez.” diyen Cellini, karar vermenin giinlitk hayatimizin
vazgecilmez ve zorunlu bir parcasi oldugunu vurgulamistir. Oyle ki karar verme siireci; alternatifler
iiretmek ve her alternatifin yararini, zararini belirlemek gibi hem zahmetli hem de stresli bir¢ok

asamadan meydana gelmektedir.

Karar verme kavramina dair calismalar incelendiginde kokeninin 1950’lere uzandig:
goriilmektedir. 1k cikis asamasinda daha ¢ok matematik ve ekonomi alanlarini kapsasa da zamanla
Oonemi artmis ve bircok disiplin igerisinde yerini almistir. Karar verme; bireyin yiiz yiize kaldig:
problem karsisinda belirli bir hedefe ulasabilmek i¢in bilgi toplamasi, bu bilgileri akil ytiirtitmeler ile
diizenleyip alternatifler yaratmasi ve bu alternatifler arasindan amacina en iyi hizmet edeni se¢mesi
olarak tanumlanmaktadir (Sagir, 2006; Taymaz, 2003). Genel anlamda ise hedefe giden yolda bireyin
Oniine cikan engelleri bertaraf etme siireci olarak ifade edilebilir (Erdogan, 2008). Geg¢misten
glniimiize farkli bigimlerde ele alinmasindan dolay1 karar verme siireci ile ilgili bilim insanlar1 farkl
yaklasimlar gelistirmisleridir. Bursalioglu (2000) gore karar alma siireci asagidaki gibi 7 asamadan

meydana gelmektedir.

1. Problemin 2. Bilgi 3. Bilginin 4. Seceneklerin | 5. Enivi secenegin
anlasilmas toplanmasi cozitmlenmesi degerlendrilimesi bulunmas:

6. Uygulama I’I-'. Degerlendinme

Sekil 1. Karar alma agamalari
John Dewey ise karar alma siirecinin bilimsel yontemin asamalarina benzerlik gosterdigini
ifade etmistir (Semerci, 2000). Bilimsel yontemde yer alan problemin belirlenmesi, problem ile ilgili g6zlem
yapma ve veriler toplama, hipotezler kurma, deneyler tasarlayip, hipoteze dayali tahminlerde bulunma, kontrollii
deneyler yapma, verilerden sonug cikartma, teori ve yasa asamalari karar alma stireci ile uyum ve benzerlik
gosterdigini ifade etmektedir. Bir baska yaklasimda ise karar alma siireci su asamalardan

olusmaktadir (Lewis, Goodman ve Fandt, 2004):
1. Problemi tanimlamak
2. Amaci belirlemek
3. Secgenekler olusturmak
4. Segenekleri degerlendirmek

5. Karar vermek
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6. Karar1 uygulamak
7. Karari gozlemek ve degerlendirmek

Farkli yaklasimlar ve siireclerden olussa da ortak kani, karar vermenin asamali, zor ve
kapsaml bir siire¢ oldugudur. Toplumun ve bireyin devamlilifinda 6nemli bir etken olan karar
verme siireci, toplum insasmin gergeklestirildigi okul ortamlari acgisindan da ele alinmalidir. Okul
icerisindeki her sinif bilissel, duyussal ve devinimsel acidan farklilik gosteren 6grencilerin bulundugu
Ozel bir sistemdir (Celep, 2002). Bu 6zel sistem igerisinde egitim-6gretim ortamimi diizenlemek ve
olusan farkli durumlari yonetmek genellikle 6gretmenlerin sorumluluk alanlaridir. Dolayis: ile
Ogretmenlerin sinif ortamindaki her tiirlii madde ve insan kaynagin etkili bir sekilde yonlendirmesi
ve yonetmesi beklenmektedir. (Aydin 1998). Ozellikle son yillarda dgretmenlerin karar verme
siirecinde veri ve kanitlar1 etkin sekilde kullanmasinin 6nemi tizerinde durulmaktadir (Schildkamp,
Poortman ve Handelzalts, 2016). Ogretmenler karar verirken &grencinin ne tiir bir destege ihtiyag
duydugunu ve sinifta genel olarak gelistirilmesi gereken durumlarin neler oldugunu belirlemede
veriye ihtiya¢ duymaktadirlar (Dunn, Airola, Lo ve Garrison, 2013). Ancak okullardaki problem
¢ozme durumlarina dair ¢alismalar incelendiginde, egitimcilerin genellikle arastirma karitlar1 ve
veriler yerine kisisel deneyimlerine gore karar vermeyi tercih ettigi goriilmektedir (Pfeffer ve Sutton,
2006). Okul yoneticileri agisindan bakildiginda ise durum daha makul diizeyde goziikmekte ve
yoneticiler veriye dayali karar alma konusunda nispeten olumlu bir tutum sergilemektedir (Dilekgi,
Sezgin-Nartgiin ve Nartgiin, 2020; Dogan ve Ottekin-Demirbolat, 2023). Halbuki 6gretmenlerin karar
verirken kisisel deneyim ve sezgi gibi 6znel yontemlerden siyrilip bilimsel karitlara bagl kalmasi
elzemdir (Tort-Martorell, Grima ve Marco, 2011). “Ogretmenlik” gibi bilgi ve becerinin yani sira
duygularin da etkin olarak kullanildig1 bir meslekte somut, tarafsiz ve giivenilir verilerle hareket

etmenin Onemi daha da artmaktadair.

Dogru kararlar alabilmenin 6n sartlarindan biri olan verileri toplayabilmek icin smif
ogretmenlerinin bir takim veri okuryazarlig1 becerilerine sahip olmasi gerekmektedir. Veri okuryazari
olan bir egitimci 6gretim siirecini verimli bir sekilde degerlendirme ve buna bagl olarak 6grencinin
performansinin artirmaya yonelik etkili degisiklikler yapma yetisine sahiptir (Mandinach, 2012). Veri
okuryazarligi genel anlamda veriye dayali karar verebilmek igin bireyin sahip oldugu bilgi ve
beceriler seklinde ifade edilmektedir (Love, Stiles, Mundry ve DiRanna, 2008). Bunun disinda veriyi
iretme, kullanma ve yorumlama kapasitesi (Athanases, Wahleithner ve Bennett, 2012); toplanan
verileri eyleme gecirecek bilgiye doniistiiren beceriler toplam: (Williams ve Coles, 2007) seklinde
tanimlamalar da literatiirde yer almaktadir. Veriye dayali karar alma, egitim biinyesine ilk olarak 2001
yilinda Amerika Birlesik Devletleri'nde “Hicbir Cocuk Geride Kalmasin” isimli yasa ile girmistir ve
bu yasa ile egitimcilerin egitim ¢iktilarina dair hesap verilebilirligi artmistir (Naillioglu Kaymak ve

Dogan, 2023). Ulkemizde ise 2018 yilinda kamuoyuna tanitilan 2023 Vizyon Belgesi'nde Milli Egitim
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Bakanligi’'na bagh tiim sistemlerde 6grenme analitigi araglar1 ile veriye dayali yonetim yapilacagi
boylece veriye dayali karar verme gliclendirilerek yonetimin ve Ogretmenlerin ig yiikiiniin

hafifleyecegi ve egitim siireclerinin iyilestirilecegi ifade edilmistir.

Tlkokul déneminde sinif 6gretmenlerinin informal olarak topladiklar: veri ve kanitlar engelli
ya da risk grubunda oldugu diisiiniilen 6grencileri belirlemede, siniflama, programa yerlestirme,
bireysellestirilmis egitim programi hazirlama, uygun hedef ve amagclar1 se¢me, 6grenme stratejilerini
belirleme gibi karar alma siireglerinde etkilidir (Taylor, 1997). Ilgili literatiir, smif dgretmenleri
tarafindan sistematik ve planli bir bigimde veri toplanarak karar alinmis ve uygulamalar
gerceklestirilmis Ogrencilerin, ©6zel egitime yonelik ayrintili degerlendirmeye gerek kalmadan
egitimini sinuf igerisinde siirdiirebildiklerini gostermektedir (Kirk, Gallagher, Anastasiow ve Coleman,
2006). Veriye dayali karar alma, hitap ettigi kitle acgisindan Ozellikle ilkokulda hayati Onem
tasimaktadir ve bu siireg fakli yapida kanitlar toplamayi gerektirmektedir (Briner ve Walshe, 2014). Bu
noktada devreye pedagojik dokiimantasyon kavrami girmektedir. Cogunlukla okul 6ncesi donem igin
kullanilan bir kavram olsa da 6zellikle sinavlarin olmadig: ilkokulun ilk {i¢ yilinda 6grencilerin daha
iyi taninmasi, biitiinciil olarak degerlendirilmesi, farkli ortamlarda neler yapabildiginin gézlenmesi,
yetersiz yonlerinin farkina varilmasi gibi pek ¢ok konuda pedogojik dokumantasyon yontemi veri
toplamada egitimcilere ¢ok yonlii fayda sunmaktadir. Boylece arastirma, isbirligi ve karar verme
konusunda objetktif kaynaklar elde edilmektedir. Verilerin tek bir ortamda, tek bir degerlendirme
araci kullanlarak ve tek bir kisi tarafindan toplandig1 durumlarda alinan kararin giivenirligi oldukca
diisiiktiir. Ayrica uzmanlar tarafindan gerceklestirilen formal siirecler siif 6gretmenleri tarafindan
informal degerlendirme araglar1 ile desteklenmelidir (Kargin, 2007). Yani bir smif 6gretmeni 6zel
egitime ihtiya¢ duydugunu diisiindiigii bir 6grencisine formal bir test uygulayamasa da gerekli
birimlere yonlendirmede karut niteliginde informal veriler toplayabilir, analiz edebilir, sunabilir ve
siirecin daha hizli ve etkili bir sekilde islemesine katki saglayabilir. Ancak arastirma sonuglar
Ogretmenlerin veriye dayali karar almada siurli bilgiye sahip olduklarini, ayrica karar verme
asamalarini isbirligi yapmayla ve tecriibeyle iistesinden gelinebilecek bir siireg olarak algiladiklarini

gostermektedir (Taymaz, 2003).

Alinan kararlarin dgrencinin geri kalan yasamini oldukga fazla etkiledigi ilkokul dénemi,
formal ve sonug degerlendirmeye yonelik 6lgme-degerlendirme yaklagimlarindan uzak durulmasi
gereken ozel bir donem niteligi tasimaktadir. Ozel egitim ihtiyaci, egitim-6gretim siireci, sosyal uyum
veya uyumsuzluk gibi bir¢ok konuda 6gretmenlerin ayaklar: yere basan objektif kararlar alabilmeleri
i¢in veriye ihtiyaglar1 vardir. Dolayis: ile 6gretmenlerin veriye dayali karar verme durumlarinin ve
goriislerinin tespit edilmesi gerekmektedir. Boylece olasi eksiklikler belirlenerek durumun ¢oziimiine
yonelik uygulamalarin onii agilacaktir. Alan yazin incelendiginde karar alma ile ilgili ¢alismalarin
siklikla okul yonetimi ve idareciler acisindan ele alindigi (Akbaba-Altun ve Memisoglu, 2008;

Bernhardt, 2004; Demir, 2009); veriye dayali karar almay1 ise sadece okul yonetimi agisindan inceleyen
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calismalarm bulundugu goriilmiistiir (Dilekgi, Sezgin-Nartgiin, ve Nartgiin, 2020). Tlkokul diizeyinde
yiiksek sorumluluga sahip olan sinif Ogretmenlerinin veriye dayali karar alma ile ilgili mevcut
durumlarin1 ve goriislerini ortaya koyan bir ¢alismaya rastlanmadigi icin mevcut calismanin bu

yoniiyle alana katkida bulunacag: diisiiniilmektedir.
Yontem
Arastirma Modeli

Sinif 6gretmenlerinin veriye dayali karar alma siirecine yonelik goriislerinin belirlenmesinin
amaglandig1 bu ¢alismada nitel arastirma yontemlerinden temel yorumlayict desen kullanilmistir. Bu
desen, bireylerin olgularini kendi sosyal diinyalar1 igerisinde insa ettigi kabulii iizerine kuruludur ve
aragtirmaci bu olguyu arastirma sorularindan elde ettigi veriler ile mantiksal bir biitiinliik igerisinde

sunmay1 hedefler (Merriam, 2013).
Calisma Grubu

Arastirmanin calisma grubunu 2022- 2023 egitim- 6gretim yilinda Milli Egitim Bakanligi'na
bagh 5 farkli sehir ve okullarda gorev yapan 44 siuf dgretmeni olusturmaktadir. Ogretmenlerin

demografik bilgileri Tablo 1’ de gosterilmistir.

Tablo 1. Calisma grubuna ait demografik bilgiler

Degiskenler F %
Cinsivet Kadin 18 40,90
y Erkek 26 59,10
Yiiksekokul 2 4,54
Egitim diizeyi Lisans 33 75
Lisansiistii 9 20,45
0-10 y1l 17 38,63
Mesleki tecriibe 11-20 y1l 19 43,18
20 yil {istii 8 18,18
1. smf 6 13,63
2. sinf 12 27,27
. . 3. smuf 11 25
Swuf diizeyi 4. suuf 10 22,72
Birlestirilmis sinif 2 4,54
Idari gorev 3 6,81
0-19 6grenci 10 22,72
Sinif mevcudu 20-39 6grenci 29 65,90
40+ 6grenci 5 11,36
Ankara 14 31,81
Tokat 5 11,36
Sehir Eskisehir 7 15,90
Afyonkarahisar 9 20,45
Istanbul 9 20,45
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Daha genis bir bakis acisi elde edebilmek amaciyla katilimcr grubunun segiminde amach
orneklem yontemlerinden maksimum gesitlilik 6rnekleme yontemi kullanilmistir (Yildirim ve Simsek,
2013). Bu amagla tablo incelendiginde farkli egitim diizeylerine ve mesleki tecriibeye sahip, farkh
seviyeden, farkli 6grenci mevcutlari ile 6gretim gergeklestiren katihmcilarin yer aldig: goriilmektedir.

Katilimcilardan bilgiler goniilliiliik esasina gore toplanmustir.
Veri toplama Arac1

Sinif 6gretmenlerinin veriye dayal karar alma siiregleri ve veriye dayali karar alma ile ilgili
goriiglerinin ortaya ¢ikarmak amaciyla agik uglu 5 sorudan olusan yari yapilandirilmis goriisme
formu kullanilmistir. Formu hazirlama siirecinde alan yazin taramasi yapilmis ve 12 sorudan olusan
bir soru havuzu olusturulmustur. Hazirlanan sorular Sinif Egitimi alaninda 3 uzmanin gortislerine
sunulmus ve gelen doniitlere gore form diizenlenmistir. Sonrasinda sorularm anlasilabilirligini ve
cevaplanabilirligini tespit etmek amaciyla 3 dgretmen ile 6n uygulama yapilmis ve forma son sekli

verilmistir.
Verilerin Toplanmasi ve Analizi

Veriler arastirmaci tarafindan gelistirilen yar1 yapilandirilmis goriisme formunda yer alan
sorularin siif 6gretmenlerine yoneltilmesiyle toplanmistir. Her bir formun doldurulmas: ortalama 20
dakika stirmiistiir. Goriisme formunda yer alan acgik uglu sorulara verilen yanitlar icerik analizi ile
degerlendirilmistir. Icerik analizi, “Birbirine benzeyen verileri belirli kavramlar ve temalar cercevesinde bir
araya getirerek bunlart okuyucunun anlayacag: sekilde diizenleyerek yorumlamaktir.” (Yildirnm ve Simsek,
2013). Icerik analizi yapilirken sirasiyla veriler kodlanmis, temalar bulunmus, tema ve kodlar
diizenlenmis ve son olarak bulgular tanimlanmis ve yorumlanmistir. Tiim asamalar {i¢ farkh
arastirmaci tarafindan analiz edilmis ve goriis birligi oranin belirlemek amaciyla Miles ve Huberman
(1994) tarafindan gelistirilen “Goriis Birligi / (Goriis Birligi + Goriis Ayrilig1)*100” formiiliinden
yararlanilmigtir. Analizler sonucunda arastirmacilar arasinda % 89 goriis birligine varilmis ve fikir
ayriligi olusan %11’lik boliim tekrar ele alinarak ortak bir sonuca ulagilmistir. Ayrica etik agidan sorun

olusturmamak amaciyla katilimcilarin goriisleri verilirken isim yerine kod (01,023 vb.) kullanilmugtir.
Arastirmanin Etik Izinleri

Sosyal ve Beseri Bilimler Etik Kurulu'nun yaptigi toplanti sonucunda Harran Universitesi
Dr.... in yiiriitiicii oldugu, Egitim Fakiiltesi Dr. Ogr Uyesi ...... in yardimai arastirmaci oldugu, “Sinif
Ogretmenlerinin Veriye Dayali Karar Alma Durumlari ve Veriye Dayali Karar Alma fle Tlgili
Goriigleri” konulu arastirma makalesi calismasi, oy birligiyle uygun bulunmus ve 16.09.2022

tarihinden gecerli olmak iizere onaylanmigtir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi =T.C. Harran Universitesi

Sosyal ve Beseri Bilimler Etik Kurulu



Cigdemir, S.

Etik degerlendirme kararinin tarihi= 16.09.2022

Etik degerlendirme belgesi say1 numarasi= 2022/149
Bulgular

Bu boliim igerisinde katilimcilardan toplanan formlarin igerik analizi yapilmis ve elde edilen
bulgular her soru bashg: altinda once tabloda gosterilmis, grafikler yardimiyla daha ayrintili hale

getirilmis ve son olarak katihmcilarin alintilari ile 6rneklendirilmistir.

flk olarak smif 6gretmenlerine “Ogretmenlik meslegini icra ettiginiz siiregte karar vermekte
zorluk yasadigimiz durumlar nelerdir?” sorusu sorulmus ve cevaplarin analizi sonucunda olusan

kodlar tablo 2 “de verilmistir.

Tablo 2. Birinci soruya verilen cevaplara ait kodlar

Kodlar F Kisiler
02,03,05,07,08,010,012,013,014,017,018,023,024,026,030

Ogrenci davranislan D 331,082,083,085,037,038,040,041,042,043

Ogrenme —dgretme ’3 03,05,07,09,010,012,,014,016,017,018,019,021,023,024,0

siireci 26,030,031,032,033,035,037,038,040

Vel iletisimi 20 08,05,08,011,013,015,016,017,023,024,027,029,030,032,
033,035,037,038,039,044

Zorluk yasamiyorum 9 01,04,06,020,022,025,028,034,036

Tablo 2’ den elde edilen bilgiler dogrultusunda smif 6gretmenlerinin karar alirken en gok

zorlandiklar1 konuya iligskin cevaplarinin ytizdesi Sekil 2 de gosterilmistir.

%32,46

%29,87
%25,97

%11,68

davranis ogretim sireci veli zorluk yasamiyorum

Sekil 2. Karar vermeden zorlanilan konular

Sekil 2 incelendiginde katilimcilarin karar vermekte en sik zorluk yasadiklari konunun
(%31,46) dgrenci davraniglari oldugu goriilmektedir. Ikinci sirada smuf ici 6gretim siireci (%29,87) ve
ti¢lincii sirada ise veli ile iletisim (%25,97) yer almaktadir. Ogretmenlerin bir kismu ise karar almada
herhangi bir sorun yasamadiklarini (%11,68) belirtmektedir. Ogretmenlerin ifadelerine asagida yer
verilmigtir

“Bir Ogrencimi rehberlige yonlendirmek ve yardim almak igin uzun siire ikna etmeye

calismistim” (O43)

“Uyum haftasinda bir 6grencim kendini yerlere atip bagirmaya baslamisti. Smif arkadaslari

da bu durumdan etkilendi ve aglamakl oldular. Boyle bir durumda ¢ocuga nasil davranmam
gerektigi konusunda karar vermekte ¢ok zorlanmistim.” (O5)
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Katilimcilarin karar vermekte zorluk yasadiklar: bir diger durum ise akademik basari, ders

igerikleri ve ders kitaplar1 gibi 6grenme-dgretme siirecini kapsayan zorluklardir. Ogretmenlerin ifade

ettigi goriislere asagida yer verilmistir.

“Okuma-yazmaya geg gecen bir 6grencimi sinif tekrarma birakip birakmayacagim konusunda

tereddiit ettim. Sonra ¢ocuk 2. sinifa gegti ama hi¢bir zaman istenen diizeyde olmad1.” (O21)

“Tik kez girdigim bir smifta 6grencilerin 6n bilgilerini Ol¢tiigiimde yetersiz olduklarini

gordiim ve icerikleri diizenlemeye karar verirken zorluk yasadigim zamanlar oldu” (O37)

Katilimcilarin karar vermede zorluk yasadigi diger alan ise “veli iletisimi” bashgi altinda

toplanmaktadir. Ogretmenlerin ifadelerine agagida yer verilmistir.

“Ozel egitime ihtiyaci oldugunu diisiindiigiim 6grencimin velisi durumu kabullenmek
istemedi bu da beni yénlendirme yaparken karar vermede zorluk yasatti.” (O29)

“Hiperaktif 6grencimin doktor tarafindan teshisi konuldu ve ila¢ tedavisi basland. Tlac

kullaninca stirekli uyudugu icin velim ‘Siz olsaniz ¢ocugunuzu boyle gérmek ister miydiniz?’
diye sordu ve ben de karar vermekte zorluk yasadim. (O33)

“Karar vermekte en zorlandigim yil bu yil oldu. Simifimda Bilsem smavlarina katilmak isteyen

ama bu sinav igin yeterli olmadigii diisiindiigiim 6grencilerimi ve bu konuda 1srarci olan

velilerimi ikna etme ve karar verme konusunda ¢ok zorlandim.” (027)

Goriisme formunda yer alan ikinci soruda ”Egitsel karar alirken sizi etkileyen faktorler

nelerdir? “sorusuna verilen cevaplarin analizi sonucunda olusan kodlar Tablo 3 ‘te gosterilmistir.

Tablo 3. Ikinci soruya verilen cevaplara ait kodlar

Kodlar

Diger 6gretmenler

Kendi fikirlerim

Veli
idare
Gozlem

Ogrenci

F Kisiler

"y 01,02,05,07,09,010,012,013,014,018,021,022,024,027,
029,031,032,033,034,035,037,039,040,041,042,043

- 03,04,06,010,012,013,014,017,020,022,023,025,030,03
1,034,036,037,040,041,044

11 07,09,010,014,016,017,023,026,027,030,038

9 03,08,016,017,019,024,025,027,028

6 01,04,06,020,034,036

4 011,015, 038,044

Tablo 3’ten elde edilen bilgiler dogrultusunda smif ogretmenlerinin karar verirken

etkilendikleri faktorlere iliskin cevaplarinin grafigi Sekil 3 te gosterilmistir.

33,33%
28,20%
14,10%
o 11,53% )
diger kendi veli idare gozlem ogrenci
ogretmenler  fikirlerim

Sekil 3. Karar verirken etkilenilen faktorler
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Sekil 3 incelendiginde katiimcilarin karar verirken siklikla meslektaslarindan yardim almay1
tercih ettigi goriilmektedir (%33,33). Smif 6gretmenlerin cevaplar1 arasinda kendi fikirlerinden yola
cikarak karar verme (%28,20), veli goriislerinden etkilenme (%14,10), okul yonetiminden (%11,53),
Ogrencilerin s6z ve davraniglarindan etkilenme (%5,12) de yer almaktadir. Grafikten elde edilen bir
diger bulgu ise 6gretmenlerin sadece %7,69'unun goézlem ve kayit yaparak veriye dayali karar
aldiklarini belirtmesidir. Soruya yonelik 6gretmenlerin ifadelerine asagida yer verilmistir.

“Rehber hocasiyla goriismeler yaparim, kidemli 6gretmenlere zorluk yasadigim durum
hakkinda sorular sorarim.” (O39)

“Zimrelerimden, kendimden daha tecriibeli ve 6gretim yeterlilikleri iyi bir meslektasimdan
yardim alirrm.” (022)

“Cocugun hayatini bile etkileyecek konularda karar alacaksam yiikiin altina tek basima
girmek istemem Ogretmen arkadaslarimdan ve idareden yardim alirim.”(09)

Ogretmenlerin karar alma siirecinde yiiksek oranda kendi bilgi ve birikimlerinden
faydalandiklar1 ve bu dogrultuda karar almayi tercih ettikleri goriilmiistiir. Ogretmen ifadeleri
incelendiginde “vicdan” kavramui {izerinde durulugu dikkat cekmektedir. Ayrica diger bilesenlerin bu
siirece karismamas1 gerektigini sadece onlar1 ilgilendiren bir siire¢ oldugunu siklikla ifade
etmektedirler

“Egitsel karal'r' alma siirecimi etkileyen kendi bakis a¢im oluyor. Ciinkii olay1 bizzat ben

yastyorum” (O4)

Kararlarimi daha c¢ok bireysel almaya c¢alistyorum. Vicdamim rahat edecek sekilde
davraniyorum.” (020)

Tablo 3’e gore katihmcilar, karar alirken etkilendikleri diger faktorlerin veli ve idare oldugunu
ifade etmektedirler.
“Ogrenci ve velilerle birebir goriisme ve aile ziyaretleri yaparak durumu degerlendiririm.

Cocugun basarisini ve okul yasantisini etkileyen faktorleri tespit ederek ona gore hareket
ederim.” (O38)

“Egitsel bir karar verirken genellikle veli-idare-6gretmen gibi paydaslarin goriislerini alirim
ve ¢ikan sonucu en uygun sekilde yorumlayarak karar veririm.” (027)

Ogretmenlerin egitsel karar alma siirecinde nadiren izledikleri yontemler ise dgrenciyle

goriisme ve gozlem yapma olarak tespit edilmistir.

Gortisme formunda yer alan “Aldiginiz egitsel kararlar1 kimlerle paylasirsiniz?” sorusuna

verilen cevaplarin analizi sonucunda olusan kodlar tablo 4 ‘te gosterilmistir.

Tablo 4. Ugiincii soruya verilen cevaplara ait kodlar

Kodlar F Kigiler

01,02,04,05,07,09,010,011,012,013,014,018,019,021,022,0

Diger Sgretmenler 29 4 (327,029,031, 082,033,034,0335,037,039,040,0341,042,043

Veli ” C’>1,@3,(}4,65‘,67,.@9,('?10,(’?1 1,012,013,014,016,017,019,020,0
22,023,026,028,030,038,041

idare 20 Qz,ég_,éa_g’)zQ8,©12,014,C)16,(')17,(‘)18,(‘)21,022,624,025,627,628
,030,032,035,040

Ogrenci 8 08,011,015,020,025,038,042,044
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Tablo 4’ten elde edilen bilgiler dogrultusunda sinif 6gretmenlerinin aldig: kararlar1 paylasim

durumlarina ait cevaplarmin grafigi Sekil 4'te gosterilmistir.

36,70%

diger 6gretmenler veli idare ogrenci

Sekil 4. Alman kararlarin paylasimi
Sekil 4 incelendiginde smif 6gretmenlerinin aldiklar1 kararlar1 en fazla diger meslektaslari ile
paylasmay tercih ettikleri goriilmektedir (%36,70). Katilimcilar ikinci segenek olarak verdikleri egitsel
kararlar1 veliler ile paylasmaktadir (%27,84). Idare ile paylasma (%25,31) ve dgrenciye alina karari
bildirme (%10,12) 6gretmenlerin diger secenekleri olarak belirlenmistir. Goériisme formunda yer alan

3. soruya iligkin 6gretmen ifadeleri asagida yer almaktadar.

“Aldigim egitsel karar1 mutlaka aileyle paylagirim. Idareye de gerekliyse bilgi veririm (O28).

“Ziimrelerime ve tecriibelerine giivendigim hocalarimla paylasirim.” (O11)
Veliyi ve idareyi bilgilendirme konusunda da yogunluk gozlenmistir. Ancak alinan egitsel

kararin 6grencilere iletilmesindeki oranin diisiikliigii ise dikkat ¢cekmektedir.

Arastirmanin bir diger sorusunda “Herhangi bir egitsel karar almadan once konuyla ilgili
olarak veri topladiniz mi? Cevabiniz evet ise hangi bilgi veri toplama yontemlerini kullandiniz?”
sorulmus ve smif Ogretmenlerinin yarnitlamasi istenmistir. Cevaplarin analizi sonucunda olusan

kodlar tablo 5 ‘te gosterilmistir.

Tablo 5. Dordiincii soruya verilen cevaplara ait kodlar

Kodlar F Kisiler
Veri toplamadim 1 Q1,C')g,04.,.05,@7,0__9,019,01__1,01__2,01.3,01.4,01.3,01__9,(’52__1,022,024,
027,029,031,032,033,034,035,037,039,040,041,042,043
Veli ile gériisme 1 (:)1,(").3,(")4.,.(55,(:)7,(")__9,(")1.(.),(")11,()12,()13,()14,016,017,019,020,022,
023,026,028,030,038,041
) 02,03,06,07,08,012,014,016,017,018,021,022,024,025,027,028,0
Gozlem yapma 10

30,032,035,040
Veri tabanlar1

9 08,011,015,020,025,038,042,044
(e-okul vb)

Tablo 5'den elde edilen bilgiler dogrultusunda smif 6gretmenlerinin karar verirken veri

toplama yontemleri ile ilgili grafik Sekil 4'te gosterilmisgtir.
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23,52%

21,15%

veri toplamadim goriisme gozlem veri tabani

Sekil 5. Veri toplama yollar1
Sekil 5 incelendiginde simif Ogretmenlerinin ¢ogunlukla egitsel karar verirken veri
toplamadiklar1 goriilmektedir (%23,52). Veri toplayan sinf dgretmenlerinin ise ¢ogunlugu goriisme
(%21,15) yolu ile veri toplamay1 tercih etmislerdir. Gézlem (%19,23) ve e- okul benzeri veri tabanlar1
(17,30) sinif 6gretmenlerinin karar verirken kullandiklar1 diger veri toplama yontemleri olarak tespit
edilmistir. Katilimcilarin soruya yonelik olarak ifadelerine 6rnekler asagida yer almaktadir.

“Daha ¢ok ge¢mis tecriibelerimi ve giiniin kosullarini géz oniinde bulundurarak kararlar
alirm.”(O11)

“Sik sik veri toplamaya c¢alisimm. E-okul bilgileri, ‘google forms’ anketleri ve goriisme
formlarindan faydalanarak kararlar alirim.” (O6)

“Uzun siire gozlem yaparim, sorun ile ilgili internetten ve kaynaklarda arastirma yaparak
bilgi elde etmeye galigirim” (O37)

Pedagojik dokiimantasyon olarak nitelenen ve okula basladig: ilk giinden itibaren 6grenci ile
ilgili formal ve informal yontemlere bilgi toplanmasi olarak tanimlanabilecek yonteme smif

ogretmenlerinin hakim olmadiklar: verilen cevaplarda tespit edilmistir.

Goriisme formunun son boliimiinde simif dgretmenlerine “Egitsel karar alirken verilerden
faydalanmak ve bu dogrultuda sonuca ulasmak en ¢ok egitimin hangi paydas: iizerinde etkili olur?”

sorusu yoneltilmis ve verilen cevaplarin analizi sonucunda olusan kodlar tablo 6 ‘da gosterilmistir.

Tablo 6. Besinci soruya verilen cevaplar

Kodlar F Kisiler

Ogrenci 17 01,07,010,011,012,013,019,022,024,027,029,033,034,0
35,039,040,043

Ogretim siireci 12 03,04,09,014,016,017,020,022,025,028,030,038

Ogretmen 10 02,06,08,018,021,028,030,032,035,040

Tablo 6’dan elde edilen bilgiler dogrultusunda simf Ogretmenlerini veriye dayali karar
almalarinin egitimin hangi paydas: lizerinde daha etkili olacagina yo6nelik ifadelerinden elde edilen

grafik Sekil 6’da gosterilmistir.
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43,58%

ogrenci ogretim sureci ogretmen

Sekil 6. Veriye dayali karar almanin etkisi
Sekil 6'ya gore sinuf Ogretmenleri, veriye dayali karar alma siirecinin en ¢ok Ogrenciler
tizerinde etkili olacagini diistinmektedir (%43,58). Ogretim siireci iizerinde etkili olacag1 (%30,76) ve
Ogretmenin kendi {izerinde etkili olacag1 (%26,64) smuf 6gretmenlerinin verdigi diger cevaplardir.

Katilimcilarin soruya yonelik olarak ifadelerine drnekler asagida yer almaktadir.

Katilimcilarin bir kismi siireci 6grenciyi merkeze alarak yorumlamustir. Bireysel farkliliklar,
alinan karardan en ¢ok etkilenen paydasin dgrenciler olmasi, gelisimsel gerilik veya {istiin yeteneklilik
gibi durumlarda erken tespit edilmesinin en ¢ok 6grencileri etkiledigini ifade etmektedirler.

”Ogretim verdigimiz bireylerde kisilik yapisi ve karakter farkli oldugu icin farlih yontemler

kullanilarak bilgi toplarsak uygulamalarin amaca ulasma yiizdesini de arttirir.” (O7)

Katilimcilarin bir kismi ise veriye dayali egitsel karar almanin, 6gretim siirecinin etkiligi, ders
iceriginin zengin bir sekilde aktarilmasi ve akademik bagsarinin yiikselmesi iizerinde etkili olacagim
diisinmektedir.

“Elimizde veri olmasi daha gercek¢i ve tutarli kararlar almamizi saglar bu da verdigimiz
egitimin kalitesini arttirir.” (O25)

“Karar alirken elimizde somut veri oldugunda 6gretim siirecinde bocalanma yasanmaz, etkili
bir 6gretim olur.”(09)

Katilimcilarin bir kismi ise veriye dayali egitsel karar almanin en ¢ok &gretmenler iizerinde
etkili olacagini diistinmektedir. Boyle bir siire¢ sonucunda 6gretmenlerin veli ile iletisim kurma, veliyi
ikna etme, dgrenciyi tanimadan kaynakli olarak dogru karar verebilme, 6gretim siirecini daha rahat
hazirlama gibi konularda daha basarili olacaklarini vurgulamislardir.

"Ogretmenin gelisimini destekler, Ogrencileri daha yakindan tanimay: saglar. Bu da

Ogretmenin isini kolaylastirir.” (O2)

Sadece genel bir bakisla karar alirken hata yapma pay1 daha yiiksek iken kullanilan farkl veri
toplama yontemleri yeni bakis agis1 gelistirmemizi saglar.” (O35)

Sonug, Tartisma ve Oneriler

Bu calismada smnif ogretmenlerinin veriye dayali olarak egitsel karar verme durumlarinin
incelenmesi amaclanmistir. Sonug olarak smif dgretmenlerinden alinan goriisler dogrultusunda su

bulgular elde edilmistir.
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1. Smif Ogretmenlerinin karar verme siirecinde en ¢ok zorlandiklari konu bashgi 6grenci
davraniglaridir. Daha sonra ise akademik basari ve veli iletisimi konularinda zorluk

yasadiklarini ifade etmislerdir.

2. Katilmcilar egitsel karar verirken ¢ogunlukla meslektaslarindan yardim almayi tercih
etmektedirler. Daha sonra ise idare ve veliden etkilenmektedirler. Karar vermede gozlem
ve goriisme gibi informal siiregleri kullanarak veri elde etmenin nadiren tercih edildigi

tespit edilmistir.

3. Alnan egitsel kararlarin paylasimi séz konusu oldugunda Ogretmenlerin biiyiik
cogunlugunun ziimrelerini veya tecriibeli meslektaslarin1 siirece dahil ettigi
goriilmektedir. Sonrasinda ise veli ve idare ile bilgi paylasimi gelmektedir. Ancak alinan

egitsel kararin 6grencilere iletilmesi orani diisiiktiir.

4. Egitsel karar verirken veri toplama durumlari soruldugunda hig¢ veri toplamayan
ogretmenlerin varligr yiiksek oldugu tespit edilmistir. Veri toplamayi tercih edenlerin ise
veli goriisme formunu ve veri tabanlarindan elde edilen bilgileri kastettikleri; akran
degerlendirme, 6z degerlendirme, sosyometri, {iriin dosyast vb. bir¢ok informal yontem

hakkinda yeterince bilgi sahibi olmadiklar1 goriilmiistiir.

5. Katiimailarin tamamu egitsel karar verirken veri toplamanin gerekliligine inanmaktadir.
Veriye dayali bir karar alindiginda bundan en ¢ok 6grencinin fayda gorecegini diisiinenler
fazla olmakla birlikte, egitim-0gretim stirecini olumlu etkileyecegini ve 6gretmenin isini

kolaylastiracagini diisiinenler de bulunmaktadir.

Arastirmanin bulgularina goére smif dgretmenlerinin biiyiik bir kismi1 egitsel karar vermede
zorlanmadiklarini ifade etmektedir. Bununla birlikte zorlandigim ifade edenlerin cevaplar analiz
edildiginde en ¢ok zorlamlan durumun 6grenci davraniglari oldugu goriilmektedir. Ogrencilerin
akademik diizeyi ve veli ile iletisim kurma siireci de egitsel karar vermede zorlanilan diger basliklar
olarak tespit edilmistir. Literatiir incelendiginde 6gretmenlerin karar verirken daha ¢ok 0gretim ve
igerikle ilgili konulara katilmay1 tercih ettikleri goriilmektedir (Smylie, 1992). Bu durum mevcut
calismadan elde edilen bulguyu desteklemektedir. Akay ve Ural (2008) ise benzer sekilde
Ogretmenlerin O0gretimsel karar alma siirecine “oldukg¢a” katildigini ancak yonetimsel kararlarda
“biraz” diizeyinde katihm gosterdiklerini tespit etmistir. Bu sonuclar 6gretmenlerin kendilerini
yonetimsel islerden ziyade egitsel kararlar almada daha ¢ok sorumlu hissettiklerini ortaya

koymaktadir.

Elde edilen bulgulara gore smif Ogretmenleri egitsel karar verirken c¢ogunlukla
meslektaglarindan yardim almay tercih ettiklerini sonrasinda ise idare ve veli segeneklerinin geldigini
ifade etmislerdir. Literatiir incelendiginde karar almada idare ve Ogretmen isbirligi agisindan

genellikle 6gretmenlerin idareden sikayetc¢i olduklar1 ¢ogu karar alma siirecinde okul yoneticileri
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tarafindan davet edilseler de yoneticilerin aldig1 kararlarin genellikle degismedigi ve zamanin bosa
harcandigim diisiindiikleri gériilmektedir (Ozdemir ve Cemaloglu, 2000). Mevcut arastirmada ayni
siireci 6gretmenlerin de uyguladig1 ve idareyi karar alma asamasinda siirece katmay: istemedikleri ve

bagimsiz hareket etmeyi tercih ettikleri tespit edilmistir.

Sinif Ogretmenlerinin karar verirken en ¢ok neyden etkilendikleri soruldugunda yiiksek
oranda kendi zihinsel siireclerinden ve gec¢mis tecriibelerinden faydalanmay: tercih ettiklerini tespit
edilmistir. Bir onceki soruya verdikleri cevapta meslektaslarindan goriis alma ve idare onay1 gibi
ifadeleri bu boliimde islerine karisma olarak algilamaktadirlar. Yani fikir almay1 onaylamaktadirlar
ancak son karar1 kendileri vermek istemekte ve aldiklar1 kararin elestiriye kapali olmas1 gerektigini
savunmaktadirlar. Simif 6grenmelerinin veriye dayali karar verme durumlarimin ise oldukga zayif
oldugu tespit edilmistir. Akgiin (2019), da benzer sekilde verilerin niteligini arttirmak igin
Ogretmenlere egitim verilmesi gerektigini belirtmistir. Tosun (1992) kesin ve etkili karar almay1 iki
faktore baglamaktadir. Bunlar karar veren bireyin kendi kisiligi ile ilgili olan subjetktif faktorler ve
karar vericinin disinda kalan objektif faktorler olarak simniflandirilabilir. Mevcut c¢alismada
Ogretmenlerin psikolojik yapisi, bilgi ve tecriibelerini kapsayan siibjektif kararlar verdikleri tespit
edilmistir. Halbuki saglikli olan, karar vericinin yetenek ve 6zellikleri disinda kalan ve karar vericinin
degistirmesi veya etkilenmesinin miimkiin olmadig1 objektif kararlar verilebilmesidir. Yani smif
Ogretmenleri egitsel kararlar verirken goézlem, goriisme gibi informal veri toplama siireglerini
kullanmamaktadirlar. Degerlendirme ve karar alma siireci formal bir siire¢ olsa da Ogretmenler
tarafindan siirecin informal araglarla desteklenmesi erken teshis ve erken ¢6ziim gibi konularda

biiyiik 6nem arz etmektedir (Kargin, 2007).

Calismadan elde edilen bir diger bulguda karar verirken veri topladigini ifade eden
ogretmenlerin ¢cogunlukla veli goriisme formlarmi ve internet veri tabanlarindan 6grenci ile ilgili elde
ettikleri bilgileri yeterli gordiikleri goriilmektedir. Tabak, $ahin ve Yavuz Tabak (2020), okul
yoneticilerini inceledikleri ¢alismada benzer sekilde veriye dayali karar alma durumunun oldukga
smirli oldugunu ve katihmecilarin veriye dayali karar alma kavramindan anladiklarmin daha ziyade
tecriibe ve ig birligi oldugunu tespit etmislerdir. Ogretmenlerin, 6grenci performansini ifade ederken
bunu bir veriye dayandirmamalar: alinan kararin gegerligini de sorgulatmaktadir. Gibbs ve Dyches
(2000), veriye dayali olmayan karar alma siirecinin kabul edilemez oldugunu ve kullanilan

performans araglarinin da siireg igerisinde belirtilmesi gerektigini sdylemektedir.

Katilimcilarin tamami egitsel karar alirken veri toplamanin, egitimin paydaslart agisindan
yararli olacagini savunmaktadir. Alinan egitsel kararin veriye dayali olmasi en gok 6grenciye fayda
saglayacagim diisiinenler fazla olmakla birlikte, egitim-0gretim siirecini olumlu etkileyecegini ve

Ogretmenin isini kolaylastiracagini diisiinenler de bulunmaktadir. Schildkamp ve digerleri (2016),
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karar verirken verinin etkili bir sekilde kullamilmasinin 6grencinin akademik basarisi agisindan

oldukca 6nemli oldugunu ifade etmekte ve bu durum mevcut arastirma ile paralellik gostermektedir.

Sinif 6gretmenlerinin teorik olarak etkililigine bu kadar inandiklar1 veriye dayali karar verme
siirecini uygulamada bu kadar isteksiz olmalari bundan sonraki arastirmalarda ele alinmas: gereken
onemli bir konu olarak 6nerilmektedir. Uygulamada yetersiz olunmasinin sebebi literatiir baglaminda
incelendiginde genellikle bilgi eksikligine baglanmaktadir. Nitekim Reynolds, Triant ve Reeves (2019),
O0gretmen adaylariin kanita dayali karar alma siireglerini inceledikleri calismada 6gretmenlerin teorik
arka planlarinin zayif oldugu sonucuna ulasmislardir. Benzer sekilde ¢alismanin bulgularinda karar
verirken hangi verileri kullandiklar1 soruldugunda ogretmenlerin segenekler sunamadig:

goriilmektedir.

Mevcut arastirmada sadece smif Ogretmenleri ile calisilmis olmasi arastirmanmin smirlilig
olarak goriilmektedir. Bundan sonraki calismalarda okul yoneticileri, sube miidiirleri ve brans
ogretmenleri agisindan veri okuryazarlik durumlarinin ve veriye dayali karar verme siireclerinin
incelenmesi onerilmektedir. Ayrica veri okuryazarlig: egitimi alan 6gretmenlerin veriye dayali karar
verme ile ilgili becerilerindeki degisimin Ol¢iilmesine yonelik deneysel calismalarin yapilmas:

arastirmacilara onerilmektedir.

Sonug olarak Ogretmenlere bu alana yonelik hizmet igi egitimlerin verilmesi, konunun
oneminin vurgulanmasi ve karar verirken veriye dayali bir yontem izlenmesinin tesvik edilmesi okul
ortaminda olusacak bir¢ok problemin kaynaginda ve erken tespit edilmesini saglayarak “Egitimde

feda edilecek tek bir fert yoktur” soziiniin alt1 ger¢ek anlamda doldurulmus olacaktir.
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Introduction

Free will and reason are the most important characteristics distinguishing humans from other
living beings. This distinctive feature of individuals, however, brings with it many responsibilities.
The process of "decision-making", among these responsibilities, which ranges from simple daily
decisions to vital strategic decisions, is relatively substantial. "One can delegate one’s responsibility to
another, but one cannot delegate the power of decision-making that goes hand in hand with it”, says Cellini,
emphasizing the fact that decision-making is an indispensable and essential part of our daily lives. In
fact, the decision-making process consists of many laborious and stressful stages such as generating

alternatives and determining the benefits and harms of each alternative.

When the studies on the concept of decision making are examined, it is seen that its origin
dates back to the 1950s. Although it mostly covers the fields of mathematics and economics in its
initial phase, its importance has increased over time and it has taken its place in many disciplines.
Decision making is defined as collecting information in order to reach a certain goal in the face of a
problem faced by the individual, organizing this information with reasoning, creating alternatives and
choosing the one best serving the purpose among these alternatives (Sagir, 2006; Taymaz, 2003). In
general terms, it can be defined as the process of eliminating the obstacles on the way to the goal
(Erdogan, 2008). Since it has been handled in different ways from past to present, scientists have
developed different approaches to the decision-making process. According to Bursalioglu (2000), the

decision-making process consists of 7 stages as follows.

1. understanding . . 4. evaulating the . . . .
the problem I 2. collecting data I 3. data analysis I options 5.implementation || 6.evaulation

Figure 1. Stages of decision-making
John Dewey suggests the decision-making process is similar to the stages of the scientific
method (Semerci, 2000). He suggests that determining the problem, making observations and collecting data
about the problem, making hypotheses, designing experiments, making predictions based on hypothesis,

conducting controlled experiments, drawing conclusions from data, theory and law stages in the scientific
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method are compatible and similar to the decision-making process. In another approach, the decision-

making process consists of the following stages (Lewis, Goodman, and Fandt, 2004):
1. Defining the problem
2. Identifying the purpose
3. Creating options
4. Evaluating options
5. Making a decision
6. Implementing the decision
7. Monitoring and evaluating the decision

Although it consists of different approaches and processes, the common opinion is that
decision-making is a gradual, difficult and comprehensive process. Being an important factor in the
continuity of society and the individual, the decision-making process should also be considered for
school environments where a community is actually constructed. Each classroom in a school is a
special system with students who differ in cognitive, affective and kinesthetic aspects (Celep, 2002).
Within this special system, it is the responsibility of teachers to organize the educational environment
and manage different situations. Therefore, teachers are expected to effectively direct and manage all
kinds of material and human resources in the classroom environment. (Aydin 1998). Especially in
recent years, the importance of teachers' effective use of data and evidence in decision-making has
been emphasized (Schildkamp, Poortman, and Handelzalts, 2016). When making decisions, teachers
need data to determine what kind of support students need and what needs to be improved in the
classroom in general (Dunn, Airola, Lo, and Garrison, 2013). However, when studies on problem-
solving situations in schools are examined, it is seen that educators generally prefer to make decisions
based on their personal experiences rather than research evidence and data (Pfeffer and Sutton, 2006).
In terms of school administrators, the situation seems to be more reasonable and administrators have
a relatively positive attitude towards data-based decision making (Dilek¢i, Sezgin-Nartgiin, and
Nartgiin, 2020; Dogan and Ottekin-Demirbolat, 2023). It is, however, essential for teachers to be free
from subjective methods such as personal experience and intuition and rather stick to scientific
evidence when making decisions (Tort-Martorell, Grima, and Marco, 2011). In a profession such as
"teaching" where emotions as well as knowledge and skills are used effectively, acting with concrete,

objective and reliable data becomes even more prominent.

In order to collect data, which is one of the prerequisites for making the right decisions,
classroom teachers need to have some data literacy skills. A data literate has the ability to evaluate the
teaching process efficiently and accordingly make effective changes to improve student performance

(Mandinach, 2012). Data literacy is generally defined as the knowledge and skills that an individual
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possesses in order to make decisions based on data (Love, Stiles, Mundry, and DiRanna, 2008) Other
definitions include the capacity to generate, use and interpret data (Athanases, Wahleithner and
Bennett, 2012) and the sum of skills that transform collected data into actionable knowledge (Williams
and Coles, 2007). Data-based decision-making is first introduced into education in the United States in
2001 with the "No Child Left Behind" act, which increased the accountability of educators for
educational outcomes (Naillioglu Kaymak and Dogan, 2023). In our country, in the 2023 Vision
Document, which was introduced to the public in 2018, it is explained that data-based management
will be carried out with learning analytics tools in all systems affiliated to the Ministry of National
Education, thus strengthening data-based decision-making, facilitating the workload of the

administration and teachers and thus improving education processes.

The data and evidence collected informally by classroom teachers during primary school are
effective in decision-making processes such as identifying students who are considered to be disabled
or at risk, classifying them, placing them in the program, preparing individualized education
programs, choosing appropriate goals and objectives, and determining learning strategies (Taylor,
1997). The related literature demonstrates that students for whom decisions are made and
implemented by classroom teachers by collecting data in a systematic and planned manner can
continue their education in the classroom without the need for detailed evaluation for special
education (Kirk, Gallagher, Anastasiow, and Coleman, 2006). Data-driven decision-making is
especially vital in primary school for the audience it addresses, and this process requires gathering
evidence of different nature (Briner and Walshe, 2014). At this point, the concept of pedagogical
documentation comes into play. Although it is a concept mostly used for the preschool period,
pedagogical documentation method offers many benefits to educators in collecting data on many
issues such as getting to know students better, evaluating them holistically, observing what they can
do in different environments, and recognizing their inadequacies, especially in the first three years of
primary school where there are no exams. Thus, objective resources are obtained for research,
collaboration and decision-making. In cases where data are collected in a single environment, using a
single evaluation tool and by a single person, the reliability of the decision taken is quite low.
Furthermore, formal processes carried out by experts should be supported by informal evaluation
tools by classroom teachers (Kargin, 2007). In other words, despite the fact that a classroom teacher
cannot apply a formal test to a student whom he/she thinks needs special education, he/she can
collect, analyze and present informal data as evidence in directing the student to the necessary units
and contribute to the faster and more effective process. However, research results show that teachers
have limited knowledge in data-based decision-making, and they also perceive the decision-making

stages as a process that can be overcome through cooperation and experience (Taymaz, 2003).

The primary school period, when the decisions taken greatly affect the rest of the student's

life, is a special period in which formal and result-oriented measurement-evaluation approaches
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should be avoided. Teachers need data to make grounded, objective decisions on many issues such as
special education needs, education-training process, social harmony or disharmony. Therefore, it is
necessary to determine the data-based decision-making situations and opinions of teachers. In this
way, possible deficiencies will be identified and practices for solving the situation will be clarified.
When the specific literature is examined, it is established that studies on decision-making are
frequently addressed in terms of school management and administrators (Akbaba-Altun and
Memisoglu, 2008; Bernhardt, 2004; Demir, 2009), while there are studies examining data-based
decision-making only in terms of school management (Dilekgi, U., Sezgin-Nartgiin, S., and Nartgiin,
Z., 2020). Since there is no study that reveals the current situation and opinions of classroom teachers,
who have high responsibility at the primary school level, about data-based decision making, it is

believed that the current study will contribute to the field in this respect.
Method
Research Model

Intended to determine the opinions of classroom teachers on data-based decision-making
process, the basic interpretive design from qualitative research methods is used in this study. This
design is based upon the assumption that individuals construct their phenomena within their own
social worlds and the researcher aims to present this phenomenon in a logical integrity with the data

obtained from the research questions (Merriam, 2013).
Study Group

The study group of the research consists of 44 classroom teachers working in 5 different cities
and schools affiliated to the Ministry of National Education in the 2022-2023 academic year.

Demographic information of the teachers is demonstrated in Table 1.
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Table 1. Demographic information of the study group

Variables F %
Sex Female 18 40.90
Male 26 59.10
Educational Associat? Degree 2 4.54
Background Bachelor's Degree 33 75
Graduate Degree 9 20.45
. 0-10 years 17 38.63
Ei;f:rsiselr??eal 11-20 years 19 43.18
Over 20 Years 8 18.18
1. class 6 13.63
2. class 1 27.27
3. class 1 25
Class level 4. class 10 22.72
Combined class 5 4.54
Administrative 3 6.81
duty
0-19 students 10 22.72
Class size 20-39 students 29 65.90
40+ students 5 11.36
Ankara 14 31.81
Tokat 5 11.36
City Eskigehir 7 15.90
Afyonkarahisar 9 20.45
Istanbul 9 20.45

In order to obtain a broader perspective, the maximum diversity sampling method, one of the
purposeful sampling methods, is used to select the participant group (Yildirim and Simsek, 2013). For
this purpose, when the table is examined, it is seen that there are participants with different
educational levels and professional experience, from different levels, teaching with different student

bodies. Information is collected from the participants on a voluntary basis.
Data Collection Tool

A semi-structured interview form consisting of 5 open-ended questions is used to reveal the
opinions of classroom teachers about data-based decision-making processes and data-based decision-
making. In the process of preparing the form, a literature review is conducted and a question pool
consisting of 12 questions is created. The prepared questions are submitted to the opinions of 3 experts
in the field of Classroom Education and the form is organized according to the feedback. Then, in
order to determine the comprehensibility and answerability of the questions, a pre-application is

made with 3 teachers and the form is finalized.
Data Collection and Analysis

The data are collected by asking the questions in the semi-structured interview form

developed by the researcher to the classroom teachers. Each form took an average of 20 minutes to
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complete. The answers given to the open-ended questions in the interview form are evaluated by
content analysis. Content analysis is "bringing together similar data within the framework of certain
concepts and themes and interpreting them by organizing them in a way that the reader can understand.”
(Yildirim ve Simsek, 2013). During the content analysis, the data are coded, themes are found, themes
and codes are organized, and finally the findings are defined and interpreted. All stages are analyzed
by three different researchers and the formula "Agreement / (Agreement + Disagreement)*100"
developed by Miles and Huberman (1994) is used to determine the consensus rate. As a result of the
analysis, 89% consensus is reached between the researchers and a common conclusion is reached by
reconsidering the 11% section where there is a disagreement. Furthermore, in order to avoid ethical
problems, codes (01, O23, etc.) are used instead of names when giving the opinions of the

participants.
Ethical Permissions for the Research

As a result of the meeting held by the Social Sciences and Humanities Ethics Committee, the
research article study on "Data-Based Decision Making of Classroom Teachers and Their Opinions on
Data-Based Decision Making", in which Harran University Dr. .... is the executive director and Faculty
of Education Ass. Prof. ...... is the co-researcher, is unanimously deemed appropriate and approved to

be valid as of September 16, 2022.

Ethics committee authorization details: Name of the ethical assessment board =Republic of Turkey

Harran University Social Sciences and Humanities Ethics Committee
Date of ethical assessment resolution= September 16, 2022
Ethics assessment certificate issue number= 2022/149

Findings

In this section, the content analysis of the forms collected from the participants is made and
the findings obtained are first demonstrated in the table under each question heading, made more

detailed with the help of graphics, and finally exemplified with the quotes of the participants.

First, the classroom teachers are asked, "What are the situations in which you have difficulty
in making decisions during the process of practicing the teaching profession?" and the codes formed

as a result of the analysis of the answers are given in Table 2.
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Table 2. Codes for the answers to the first question

Codes F Persons
02,03,05,07,08,010,012,013,014,017,018,023,024,026,030
031,032,033,035,037,038,040,041,042,043
Education-training ’3 08,05,07,09,010,012,014,016,017,018,019,021,023,024,0
process 26,030,031,032,033,035,037,038,040
03,05,08,011,013,015,016,017,023,024,027,029,030,032,
033,035,037,038,039,044

Student Behaviours 25

Parent communication 20

I am not having any

o 9 01,04,06,020,022,025,028,034,036
difficulty

In accordancde with the information obtained from Table 2, the percentage of classroom
teachers' answers regarding the issue they have the most difficulty in making decisions is shown in

Figure2.

%32,46 %29,87

%25,97

behaviour education process parents I have no difficulty

Figure 2. Issues that make it difficult to decide
When Figure 2 is examined, it can be seen that the issue that the participants most frequently
have difficulty making decisions about is student behavior (31.46%). In second place is the classroom
teaching process (29.87%) and in third place is communication with parents (25.97%). Some of the
teachers state that they do not have any problems in making decisions (11.68%). Statements of the

teachers are provided below.

“I tried to persuade one of my students for a long time to direct him/her to guidance and get
help” (T43)

“During the orientation week, one of my students threw himself /herself on the ground and
started shouting. His/her classmates were also affected by this situation and started to cry. “I
had a hard time deciding how to treat the child in such a situation.” (T5)

Another situation in which the participants have difficulty in making decisions is the
difficulties involving the learning-teaching process such as academic achievement, course content and
textbooks. The views expressed by the teachers are provided below.

"l hesitated whether or not to fail a student who had difficulty in reading and writing to

repeat the grade. Then the child moved on to 2nd grade, but never reached desired level."

(O21)

"When I measured the prior knowledge of the students in a class I entered for the first time, I

saw that they were insufficient and there were times when I had difficulties in deciding how
to organize the content” (037)

The other area where the participants have difficulty in making decisions is grouped under

the title of "communication with parents”. Statements of the teachers are provided below.
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"The parents of my student, whom I thought needed special education, did not want to accept
the situation, which made me have difficulty in making decisions while providing guidance."
(©29)

"My hyperactive student was diagnosed by a doctor and medication was started. Because he

slept all the time on medication, his/her parent asked me, 'Would you want to see your child
like this? and I had a hard time deciding. (033)

"That year was the most difficult year for me to make a decision. I had a lot of difficulty in
convincing and deciding on my students who wanted to take the Bilsem exams in my class,
but whom I thought were not qualified for this exam, and their parents whom were insistent
on this matter."(027)

The codes formed as a result of the analysis of the answers to the second question in the

interview form, "What are the factors that affect you when making educational decisions?" are

demonstrated in Table 3.

Table 3. Codes of the answers to the second question

Codes F Persons
Other teach "y 01,02,05,07,09,010,012,013,014,018,021,022,024,027,
erteachers 029,031,032,0083,034,0035,037,039,0040,041,0042,0)43

My opinion - 03,04,06,010,012,013,014,017,020,022,023,025,030,03
y opions 1,034,036,037,0040,041,044

Parent 11 07,09,010,014,016,017,023,026,027,030,038

Administration 9 03,08,016,017,019,024,025,027,028

Observation 6 01,04,06,020,034,036

Student 4 011,015, 038,044

In accordance with the information obtained from Table 3, the graph of the responses of the

classroom teachers regarding the factors influencing their decision-making is shown in Figure 3.

from th

making

33,33% 28,20%
14,10% 0
11,53%
] | -
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Figure 3. Factors affecting decision making

When Figure 3 is analyzed, it is established that the participants frequently prefer to get help
eir colleagues when making decisions (33.33%). Classroom teachers' responses also include

decisions based on their own ideas (28.20%), being influenced by parents' opinions (14.10%),

school administration (11.53%), and students' words and behaviors (5.12%). Another finding obtained

from the graph is that only 7.69% of the teachers state that they made data-based decisions by

observing and recording. The statements of the teachers regarding the question are provided below.
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"I have meetings with the guidance counselor, I ask senior teachers about the situation I have
difficulties with." (O39)

"I get help from a colleague who is more experienced than me and has good teaching
competencies." (022)

"If I am going to make decisions on issues that will affect even the child's life, I do not want to
take the burden alone, I get help from my fellow teachers and the administration."(O9).

It is observed that teachers benefit from their own knowledge and experience in the decision-

process and preferred to make decisions accordingly. When the teachers' statements are

analyzed, it is noteworthy that the concept of "conscience" is emphasized. They also frequently state

that other constituents should not be involved in this process and that it is a process that concerns

them only.

making

"It is my own perspective that affects my educational decision-making process. Because I
experience it myself" (54)

I try to make my decisions more individually. I act in a way that my conscience is
comfortable." (O20)

According to Table 3, the participants state that the other factors influencing their decision-

are parents and administration.

"] evaluate the situation through one-on-one interviews with students and parents and family
visits. I identify the factors affecting the child's success and school life and act accordingly."
(O38)

"When making an educational decision, I usually take the opinions of stakeholders such as
parents-administration-teachers and make a decision by interpreting the result in the most
appropriate way." (027)

The methods that teachers rarely followed in the educational decision-making process are

identified as interviewing and observing students.

The codes formed as a result of the analysis of the answers to the question "With whom do

you share the educational decisions you make?" in the interview form are shown in Table 4

Table 4. Codes of the answers to the third question
Codes F Persons
01,02,04,05,07,09,010,011,012,013,014,018,019,021,0
Other teachers 29 22,024,027,029,031,032,033,034,035,037,039,040,041,0
42,043
Parent - 01,03,04,05,07,09,010,011,012,013,014,016,017,019,0
aren 20,0922,923,0926,0928,030,0038,041
Administration 20 02,03,06,07,08,012,014,016,017,018,021,022,024,025,027
,028,030,032,035,040
Student 8 08,011,015,020,025,038,042,044

In accordance with the information obtained from Table 4, the graph of classroom teachers'

responses regarding the sharing of their decisions is shown in Figure 4.
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36,70%

other teachers parents administration student

Figure 4. Sharing of decisions taken
When Figure 4 is analyzed, it is established that classroom teachers prefer to share their
decisions with other colleagues the most (36.70%). Participants share their educational decisions with
parents as the second option (27.84%). Sharing with the administration (25.31%) and informing the
student about the decision (10.12%) are identified as the other options of the teachers. Teacher
statements regarding the 3rd question in the interview form are provided below.

"] always share my educational decision with the family. I also inform the administration if
necessary (O28).

"I share it with my colleagues and teachers whose experience I trust." (O11)
Intensity is also observed in informing parents and administration. However, the low rate of

communicating the educational decision to students is noteworthy.

Another question of the research is "Did you collect data on the subject before making any
educational decision? If yes, which data collection methods did you use?" classroom teachers are
asked to answer. The codes formed as a result of the analysis of the answers are demonstrated in

Table 5.

Table 5. Codes for the answers to the fourth question

Codes F Persons

. 01,02,04,05,07,09,010,011,012,013,014,018,019,021,0
I did not collect .. 9 . . N - - - . . . . .

12 22,024,027,029,031,032,033,034,035,037,039,040,041,0
any data -
42,043

Interview with 1 01,03,04,05,07,09,010,011,012,013,014,016,017,019,0
Parents 20,022,023,026,028,030,038,041
Observi 10 02,03,06,07,08,012,014,016,017,018,021,022,024,025,027

Serving ,528,030,032,035,040
Databases 9 08,011,015,020,025,038 042,44

(e-school etc.)

In accodance with the information obtained from Table 5, the graph related to the data

collection methods of classroom teachers while making decisions is shown in Figure 4.
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23,52% 21,15%

I did not collect any interview observation database
data

Figure 5. Data collection tools

Figure 5 indicatesthat most of the classroom teachers did not collect data when making
educational decisions (23.52%). The majority of the classroom teachers who collected data preferred to
collect data through interviews (21.15%). Observation (19.23%) and e-school-like databases (17.30%)
are identified as other data collection methods used by classroom teachers when making decisions.
Examples of the participants' statements regarding the question are given below.

"I make decisions mostly by considering my past experiences and the conditions of the

day."(O11)

"] often try to collect data. I make decisions by using e-school information, 'google forms'
surveys and interview forms."(O6)

"I make observations for a long time, I try to obtain information about the problem by doing
research on the internet and resources" (O37)

In the answers given, it is determined that the classroom teachers are not familiar with the
method that can be defined as pedagogical documentation, which can be defined as collecting

information about the student from the first day of school through formal and informal methods.

In the last part of the interview form, the classroom teachers are asked the question "Which
stakeholder of education would benefit the most from utilizing data when making educational
decisions and reaching conclusions in this direction?" and the codes formed as a result of the analysis

of the answers given are demonstrated in Table 6.

Table 6. Answers to the fifth question

Codes F Persons

Student 17 O1,_Q7,Q10,Q1 1,012,013,019,022,024,027,029,033,034,0
35,039,040,043

Education process 12 03,04,09,014,016,017,020,022,025,028,030,038

Teacher 10 02,06,08,018,021,028,030,032,035,040

In accordance with the information obtained from Table 6, the graph obtained from the
statements of classroom teachers about which stakeholders of education will be more effective on

data-based decision making is shown in Figure 6.



Cigdemir, S.

0,
43,58% 30,76% 26,64%
students education process teachers

Figure 6. Effect of data-driven decision making
According to Figure 6, classroom teachers think that data-based decision-making will have the
most effect on students (43.58%). Other answers given by the classroom teachers are that it will have
an effect on the teaching process (30,76%) and that it will have an effect on the teacher (26,64%).

Examples of the participants' statements regarding the question are given below.

Some of the participants interpret the process as student-centered. They state that individual
differences, students being the stakeholder most affected by the decision taken, and early detection in
cases such as developmental delay or giftedness affect students the most.

“Collecting information using different methods will increase the percentage of the

applications reaching the goal, for the personality structure and character of the individuals
we teach are different,.” (O7)

Some of the participants think that data-based educational decision-making will have an
impact on the effectiveness of the teaching process, the richness of the course content and the increase
in academic achievement.

"Having data allows us to make more realistic and consistent decisions, which increases the
quality of the education we provide." (O25)

"When we have concrete data in our hands while making decisions, there will be no faltering
in the teaching process, thus creating a effective teaching."(S9)

Some of the participants think that data-driven educational decision-making will have the
most impact on teachers. They emphasize that as a result of such a process, teachers will be more
successful in communicating with parents, persuading parents, making the right decision based on
knowing the student, and preparing the teaching process more easily.

"It supports the development of the teacher and allows them to get to know the students more
closely. This makes the job the teacher easier." (O2)

While the margin of error is higher when making decisions only from a general perspective,
the different data collection methods used allow us to develop new perspectives.” (O35)

Conclusion, Discussion and Recommendations

This study aims to examine the data-based educational decision-making situations of
classroom teachers. As a result, the following findings are obtained in line with the opinions received

from classroom teachers.
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1. The topic that classroom teachers have the most difficulty in making decisions is student
behavior. Later, they state that they have difficulties in academic success and parent

communication.

2. Participants often prefer to get help from their colleagues when making educational
decisions. Then, they are influenced by the administration and the parents. It is established
that using informal processes such as observations and interviews to obtain data for

decision-making is rarely preferred.

3. When it comes to sharing educational decisions, it is seen that the vast majority of teachers
involve their clerical staff or experienced colleagues in the process. This is followed by
sharing information with parents and administration. However, the rate of communicating

the educational decisions to students is low.

4. When asked about data collection when making educational decisions, it is established that
there are a high number of teachers who do not collect any data at all. It is observed that
those who preferred to collect data did not have enough knowledge about peer
assessment, self-assessment, sociometry, product file and many other informal methods, by

which they meant parent interview forms and information obtained from databases.

5. All participants believed in the necessity of data collection when making educational
decisions. Despite the fact most of the teachers think that students will benefit the most
when a data-based decision is made, there are also those who think that it will positively

affect the education process and make the teacher's job easier.

According to the findings of the study, most of the classroom teachers state that they do not
have difficulty in making educational decisions. However, when the answers of those who state that
they have difficulty are analyzed, it is seen that the most difficult situation is student behaviors. The
academic level of the students and the process of communicating with parents are also identified as
other topics that are difficult in educational decision-making. When the literature is examined, it is
seen that teachers prefer to participate in issues related to teaching and content while making
decisions (Smylie, 1992). This supports the finding obtained from the current study. Similarly, Akay
and Ural (2008) suggest that teachers participatedin instructional decision-making "to a great extent",
but "to a limited extent" in administrative decisions. These results reveal that teachers feel more

responsible for making educational decisions rather than administrative tasks.

According to the findings, classroom teachers state that they mostly preffer to get help from
their colleagues when making educational decisions, followed by administration and parents. When
the literature is examined, it is seen that teachers generally complain about the administration in terms
of the cooperation between the administration and teachers in decision-making, and although they are

invited by school administrators in most decision-making processes, they think that the decisions
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taken by administrators are generally unchanged and that it is a waste of time (Ozdemir and
Cemaloglu, 2000). In the current study, it is established that teachers apply the same process and do
not want to involve the administration in the decision-making process and prefer to act

independently.

When asked what influenced them the most when making decisions, it is found that they
prefer to benefit from their own mental processes and past experiences. In their answers to the
previous question, they perceive expressions such as getting opinions from colleagues and
administrative approval as interfering in their work in this section. In other words, they approve of
taking ideas, but they want to make the final decision themselves and argue that the decision they
make should be closed to criticism. It is established that the data-based decision-making of classroom
learning is very weak. Akgiin (2019) also suggested that teachers should be trained to increase the
quality of data. Tosun (1992) associates precise and effective decision making with two factors. These
can be classified as subjective factors related to the personality of the decision maker and objective
factors outside the decision maker. In the present study, it is established that teachers made subjective
decisions that included their psychological structure, knowledge and experience. However, the
appropriate approach is to make objective decisions that are outside the abilities and characteristics of
the decision maker and that the decision maker cannot change or be influenced by. In other words,
classroom teachers do not use informal data collection processes such as observations and interviews
when making educational decisions. Despite the fact that the evaluation and decision-making process
is a formal process, supporting the process with informal tools by teachers is of great importance in

matters such as early diagnosis and early solutions (Kargin, 2007).

Another finding from the study is that teachers who state that they collect data while making
decisions mostly consider parent interview forms and the information they obtain about the student
from internet databases as sufficient. Similarly, Tabak, Sahin, and Yavuz Tabak (2020), in their study
of school administrators, suggest that data-based decision-making is quite limited and that what the
participants understand by the concept of data-based decision-making is rather experience and
cooperation. The fact that teachers do not base this on data when expressing student performance also
questions the validity of the decision taken. Gibbs and Dyches (2000) argue that non-data-based
decision-making is unacceptable and that the performance tools used should be specified in the

process.

All of the participants argue that collecting data while making educational decisions will be
beneficial for the stakeholders of education. Despite the fact that most of the participants think that
making educational decisions based on data will benefit the students the most, there are also those
who think that it will positively affect the educational process and make the teacher's job easier.

Schildkamp and others (2016) state that the effective use of data in decision-making is of high
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importance for the academic success of the student and this is in line with the current research

conducted.

The fact that classroom teachers are so reluctant to apply the data-based decision-making
process, which they theoretically believe to be so effective, is suggested as an important issue to be
addressed in future research. Examining the reason for being inadequate in practice within the context
of the literature, it is generally attributed to lack of knowledge. Indeed, Reynolds, Triant, and Reeves
(2019), in their study examining the evidence-based decision-making processes of pre-service teachers,
conclude that the theoretical background of teachers is weak. Similarly, in the findings of the study, it
is seen that teachers are not able to offer options when asked which data they employed while making

decisions.

The fact that only classroom teachers are studied in the current study is considered as a
limitation of the study. In future studies, it is recommended to examine the data literacy status and
data-based decision-making processes of school administrators, branch managers and branch
teachers. Additionally, it is recommended for researchers to conduct experimental studies to measure

the change in the data-based decision-making skills of teachers who receive data literacy training.

To conclude, providing in-service trainings for teachers in this field, emphasizing the
importance of the subject and encouraging them to follow a data-based method when making
decisions will ensure that many problems that may occur in the school environment are detected at
the source and early, and the saying "There is not a single individual to be sacrificed in education" will

be fulfilled in real terms.
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