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Ozet

Bu galismanin amaci programin uygulanmasi ile ilgili yapilmis ulusal ve uluslararasi tezleri tematik
ve metodolojik olarak analiz etmektir. Betimsel igerik analizi olarak desenlenen bu ¢alismaya dahil edilecek
tezler amagli 6rnekleme yontemlerinden olgit 6rnekleme yoluyla belirlenmistir. 21’i ulusal ve 342’si
uluslararasi olmak Uzere toplam 363 tez arastirmaya dahil edilmistir. Arastirma verileri, arastirmacilar
tarafindan gelistirilen “Tez Degerlendirme Formu” ile toplanmistir. Verilerin analizinde icerik analizi
turlerinden kategorisel analiz ve frekans analizi kullanilmistir. Arastirma sonuglari, ulusal tezlerde programin
uygulanmasinin ¢ogunlukla program gelistirme ve program degerlendirme konulari altinda ele alindigini,
uluslararasi tezlerde ise programin uygulanmasina iliskin g¢alisilan temalarin daha gesitli ve programin
uygulanma strecine 6zgli oldugunu gostermistir. Ulusal tezlerde daha ¢ok karma yontem ile nicel arastirma
yontemleri tercih edilirken uluslararasi tezlerde daha ¢ok nitel aragtirma yontemleri uygulanmaktadir. Segilen
arastirma yontemine uygun olarak ulusal tezlerde daha ¢ok karma yontem arastirma desenleri, maksimum
cesitlilik ve uygun 6rnekleme yontemleri, gérisme ve 6lgek kullanimi, betimsel istatistikler ve igerik analizi
tercih edilirken; uluslararasi tezlerde nitel durum g¢alismasi deseni, amagli 6érnekleme yontemi, gorisme,
gbzlem ve dokiimanlar araciliglyla veri toplama ve kodlama teknigi ile veri analizi siklikla tercih edilmistir. Hem
ulusal hem de uluslararasi tezlerin 6rneklem grubunu ¢ogunlukla 6gretmenler olusturmaktadir. Bu aragtirma
kapsaminda elde edilen bulgularin, programin uygulanmasi ile ilgili yapilan ¢alismalari anlama ve alanda
yuratulecek yeni calismalara yon verme agisindan faydali olacagi distinilmektedir.

Anahtar Kelimeler: Programin uygulanmasi, icerik analizi, Ulusal tezler, Uluslararasi tezler

Abstract

The current study aims to conduct a thematic and methodological analysis of national and
international theses on curriculum implementation. The theses to be included in this study, which was
designed as descriptive content analysis, were determined by criterion sampling, one of the purposive
sampling methods. A total of 363 theses, 21 national and 342 international, were included in the study.
Research data were collected with the "Thesis Evaluation Form" developed by the researchers. In the content
analysis of the data, categorical analysis and frequency analysis were used. The results of the research showed
that the implementation of the curriculum in national theses was mostly discussed under the theme of
curriculum development and curriculum evaluation, while in international theses, the themes studied on the
curriculum implementation were more diverse and specific to the implementation process of the curriculum.
While mixed methods and quantitative research methods were preferred in national theses, qualitative
research methods were mostly used in international theses. In accordance with the selected research method,
mixed method research designs, maximum diversity and convenience sampling methods, use of interviews
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and scales, descriptive statistics and content analysis were utilized in national theses. On the other hand, in
international theses, qualitative case study design, purposeful sampling method, data collection through
interviews, observations and documents, and data analysis with coding technique were frequently employed.
The sample group of both national and international theses is mostly teachers. It is thought that the findings
obtained within the scope of this research will be useful in terms of understanding the studies on the
implementation of the curricula and guiding future studies to be carried out in the field.

Keywords: Curriculum implementation, Content analysis, National theses, International theses

1. Introduction

Curriculum implementation refers to the process in which teachers deliver instruction and
assessment through the use of specified resources provided in a curriculum (Nevenglosky et al., 2019).
Curriculum implementation can be considered as part of the curriculum development process, which
is the process of designing, implementing, evaluating, and reorganizing the curriculum in educational
institutions in line with the data obtained as a result of the evaluation (Erden, 1998). Curriculum
development studies in education consist of three basic stages: designing, implementing, and
evaluating the curriculum. Curriculum design is aimed to organize the teaching in a meaningful
integrity by revealing which elements the curriculum will consist of (Demirel, 2007). Curriculum
designs help teachers to implement and maintain the curricular structure successfully by providing
instructional suggestions, scripts, lesson plans, and assessment options related to a set of objectives
(Wiles & Bondi, 2014). Implementation of the curriculum is the phase of putting the curriculum design
into practice (Gorgen, 2017). In this phase, teachers, who are the implementers of the curriculum,
implement the designed curriculum in their class. Finally, curriculum evaluation is the last stage of
curriculum development where the effectiveness of the implemented curriculum is questioned and
evaluated (Demirel, 2015). At the end of curriculum evaluation, generally a decision is made about the
evaluated curriculum (Dusenbury et al., 2003).

While making a decision about the curriculum, it is not much emphasized whether the
curriculum has been implemented as it is planned, and thus the implementation process of the
curriculum remains as a black box waiting to be examined (Bimen et al., 2014). Moreover, when the
literature on curriculum has been examined, it was discovered that more emphasis was placed on
curriculum development, while little or no attention was paid to the curriculum implementation
process. However more emphasis should be given to curriculum implementation process to guarantee
that students have the cognitive, affective, and psycho-motor behaviors defined in curriculum design
(Virgilio & Virgilio, 1984). It is not correct to make an evaluation of the curriculum materials and
learning products without examining the teacher's approach to curriculum implementation and
determining the level of curriculum implementation. Therefore, examining curriculum fidelity is seen
as a significant research area recently (Bimen et al.,, 2014). In other words, it is substantial to
investigate to what extent the activities carried out by the teachers in the classroom overlap with the
objectives determined by the curriculum development experts in the curriculum. Given the
significance of comprehending the curriculum implementation process, it is thought necessary for this
study to examine national and international theses on the subject.

The examination of theses on curriculum implementation is significant in order to bring out
the scope of the studies carried out in this regard, to identify the strengths and weaknesses of them
and to determine what kind of new work is needed in this issue. Besides, being aware of the current
trends in the literature motives researchers about their academic publications (Lee et al., 2009). When
the literature is reviewed, some studies examining the latest studies on curriculum are found. Avci and
Guven (2022), analyzed the graduate theses on curriculum development in Turkey between years 1993
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and 2020. Al-Kathiri (2002) also investigated the characteristics of master’s theses conducted in the
department of curriculum and teaching methods. Besides, Tas and Duman (2021) reviewed
postgraduate theses on curriculum evaluation. Similarly, Aslan and Saglam (2017) made a
methodological investigation of the theses conducted on curriculum evaluation. And Alkin-Sahin and
Tunca (2016) investigated the theses on curriculum evaluation. More specifically, Stier (2022) made a
content analysis of English curriculum evaluation studies. In another study by Karakus (2021),
curriculum implementation problems were presented by reviewing the studies on curriculum
implementation problems in literature. There are also some studies which analyze postgraduate theses
focusing on a specific curriculum. For instance, Arcagok (2021) and Gez-Cinpolat (2022) analyzed the
postgraduate theses and academic dissertations on social sciences curriculum. Lee et al. (2009), also
investigated the research trends in Science education by analyzing the publications on Science
curriculum in a particular journal.
Literature shows that the conducted studies regarding the analysis of the theses and articles
on curriculum are mostly on curriculum development, curriculum evaluation or on a specific
curriculum. There is almost no study analyzing the theses which focus on curriculum implementation
process directly. Moreover, the studies in the literature were mostly conducted regarding the national
theses. In this study, unlike the literature, handling both national and international theses is
considered valuable in terms of providing a unique perspective to the literature. In this respect, by
considering the significance of examining studies on curriculum implementation, the aim of this study
is to make a thematic and methodological analysis of national and international theses on curriculum
implementation and thus to shed light on future studies on this subject. For this purpose, answers to
the following questions were sought within the scope of the research:
1. What is the distribution of the national and international theses on curriculum
implementation in terms of the demographic features (year, type)?
2. What is the distribution of the national and international theses on curriculum
implementation in terms of the theme discussed?
3. What is the distribution of the national and international theses on curriculum
implementation in terms of the method (mixed, qualitative, quantitative) applied?
3.1.What is the distribution of the national and international theses on curriculum
implementation in terms of the research design?

3.2.What is the distribution of the national and international theses on curriculum
implementation in terms of the sampling methods?

3.3.What is the distribution of the national and international theses on curriculum
implementation in terms of the sample groups?

3.4.What is the distribution of the national and international theses on curriculum
implementation in terms of the data collection tools?

3.5.What is the distribution of the national and international theses on curriculum
implementation in terms of the validity and reliability studies of data collection
tools?

3.6.What is the distribution of the national and international theses on curriculum
implementation in terms of the data analysis techniques?
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2. Method

In this part of this qualitative study, the information regarding the research design, the
population and sample, the data collection tools, the data analysis, the validity and reliability of the
study are presented.

2.1. Research Design

Content analysis was used as the method of this study. Content analysis, as a research method,
can be defined as a systematic approach which organize and reveal meaning from verbal, visual or
written data to describe a specific phenomenon and to draw a realistic conclusion from the data
(Bengtsson, 2016; Downe-Wambolt, 1992). There are three different approaches of content analysis
as meta-analysis, meta-synthesis, and descriptive content analysis (Dinger, 2018). In meta-synthesis
studies, the effect size is calculated by collecting quantitative data from previous studies. On the other
hand, in meta-synthesis studies, the findings of previous studies are synthesized and interpreted with
a critical perspective via themes, main templates or matrixes (Calik & Sozbilir, 2014). Qualitative data
is used for meta-synthesis and the findings are presented on specific themes or frames (Dinger, 2018).
In descriptive content analysis, previous studies are analyzed based on specific criteria through
descriptive statistics, frequencies, and percentages (Calik & Sozbilir, 2014). Descriptive content analysis
helps to identify general trends in the field by reviewing and organizing the qualitative and quantitative
studies conducted independent of each other. (Selguk et al., 2014). Descriptive content analysis differs
from meta-analysis and meta-synthesis in terms of using both qualitative and quantitative data
(Dinger, 2018). In this study, it was aimed to determine the general tendencies by reviewing both
qualitative and quantitative theses conducted during a specific time period in a specific field through
frequencies and percentages. Thus, it was deemed appropriate to use a descriptive content analysis
approach as the research design of this study.

2.2. Population and Sample

Target population of this study consists of the national and international theses conducted on
curriculum implementation. Turkish Higher Education Council Presidency Dissertation Center website
and Proquest (dissertation & thesis) database were used to obtain national and international theses.
Purposive sampling was used to get a sample of the theses. Selection of the sample in a purposive
manner refers to the deliberate selection of the data sources which are more suitable and relevant to
the topic of the study (Yin, 2012). Inclusion criteria for the study were that the theses should be
conducted over the last five years, that is between 2018-2022, to keep the data of the study up to
date; the theses should be full text and open access; the theme of the theses should be related to
education and training and for the international theses, the language should be English.

By taking into consideration of the criteria for inclusion, the "curriculum implementation"
keyword and its Turkish translation were typed to screen theses conducted on the field. These
keywords were searched on the summary section of both national and international theses. As a result
of the search, a total of 27 national and 594 international theses were reached. However, 7 of the
national theses were not conducted regarding education and training theme. Thus, they were excluded
and only 21 national theses which met the inclusion criteria were included in the study. As regards to
international theses, the themes which are not relevant to education and training theme such as
theology, nursing, patients, engineering, medicine, were excluded from the theme search and finally
349 international theses were reached which are conducted on curriculum implementation and
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relevant to education and training theme. However, 7 theses out of 349 international theses were
recognized during analysis process that they don’t meet one of the research criteria as they were
conducted before 2018. Thus, they were excluded from the study. Finally, 342 international theses
were included in the sample of this study. Consequently, the data analysis of this study was performed
on a total of 363 theses, of which 21 were national and 342 were international.

2.3. Data Collection Tool

The national and international theses which form the sample of this study were transferred to
the personal computer in pdf format. Each file was saved by assigning a number. The data of this study
was collected through “Thesis Evaluation Form” which was developed by the researchers by
considering the data collection tools used in similar studies in literature before (Avci & Gilven, 2022;
Karadag, 2009b). The developed form includes the titles regarding the year, thesis type, theme,
research method, research design, sampling method, participants, data collection tools, the reliability
and validity studies of the data collection tools and data analysis techniques. Previous literature and
the research questions of this study were considered while forming the titles in the data collection
tool. Content validity of the thesis evaluation form was established by expert opinion. For this process,
the opinions of a total of three experts, two experts working in the department of curriculum and
instruction and an expert working in the department of measurement and evaluation in education,
were taken. The feedback received from the experts showed that the developed form is suitable for
use in data collection and analysis processes and to obtain data consistent with the research purpose
and questions of this study.

2.4. Data Analysis

In the process of data analysis, first of all, national and international theses obtained from the
mentioned databases were downloaded and each of them was analyzed and recorded in accordance
with the relevant form. In the analysis of the data, categorical analysis, and frequency analysis, which
are types of content analysis, were used. Content analysis is a process of gathering similar data within
the framework of certain themes and interpreting them in a way that the reader can understand
(Yildinnm & Simsek, 2013).

In the categorical analysis process, (i) coding of data, (ii) categories (iii) organizing the
categories, and (vi) defining the findings and its interpretation are performed respectively (Corbin &
Strauss, 2007). In the study, firstly, a data coding process on the thesis evaluation form was made.
During the analysis process, each researcher individually coded and compared the same part of the
theses. This comparison made it possible to reach a consensus on using the same codes for different
words with the same meaning. For instance, administrator, principal, educational leader words were
coded as “school principal.” In the following process, the codes obtained were brought together by
considering the research questions and common aspects were determined. Thus, the categories that
form the main findings were created. The categories were presented by frequency analysis.

Frequency analysis is a descriptive statistic. Descriptive statistics, including frequency
distributions, means and standard deviations, are the numerical and graphical techniques used to
organize, present, and analyse data (Fisher & Marshall, 2009). Frequency analysis is a quantitative
analysis of recording units and reveals the frequency of appearance. In this study, frequency analysis
was used to analyze the data obtained from determination of the research design, sample group,
sampling method, data collection tools, reliability and validity studies of the data collection tools and
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analysis methods distributions of the theses in the study group. The findings, obtained from the
qualitative analysis of the theses in the sample group, were presented as percentages and frequencies.

To ensure the reliability of the data analysis of this study, coding was done and compared by
another expert. As mentioned before, coding was done by each of the researchers to have consensus
on the use of the same codes. Besides, another expert who has studies on qualitative research and is
competent in this field was asked to code the national and international theses with the help of the
thesis evaluation form developed by the researchers. Twenty-five percent of the theses were randomly
selected to check the reliability of the study. The codes made by the experts were compared with the
codes made by the researchers. Evaluations were made regarding the codes on thesis evaluation form
for each thesis and tried to reach a consensus. Miles and Huberman's reliability formula was used to
calculate the reliability and confidence level was found to be 90%. Miles and Huberman (1994)
recommended that the reliability of the coding should be at least 80% concordance level for a good
gualitative reliability (cited in Creswell, 2014). Therefore, it can be said that the analysis results of this
study are reliable.

Some other precautions were also taken to ensure the validity and reliability of the study. In
gualitative studies, it is expected to select the method in accordance with the research aims and to
report all procedure objectively and in detail to ensure trustworthiness and transparency (Yildirrm &
Simsek, 2013). In this study the rationale for selecting research design was explained and the sampling
method, data collection tool and data analysis processes have been given in detail. A clear and rich
description of the phases of this research also contributes to the reliability of this study. Moreover,
records and analyzes of the theses were transferred to the computer environment and have been
preserved for possible confirmation in the future to secure validity.

3. Findings

This study aims to present a thematic and methodological analysis of the national and
international theses on curriculum implementation. In this part of the research, the findings obtained
as a result of the data analysis are presented in line with the aim and sub-questions of this study.

3.1. Findings Regarding the Demographic Features of the Theses

In this part of the study, the findings regarding the demographic features of the national and
international theses in the study group were presented. In this direction, findings regarding the type
of the theses and the year in which they were conducted were presented respectively.

When the type of the theses was examined, it was seen that out of 21 national theses, 10 were
master's and 11 were doctoral theses. Regarding the international theses, out of 342 theses, 6 were
conducted as master’s theses and 336 as doctoral theses. Figure 1 summarizes the type of national
and international theses in the study group.
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Figure 1. Distribution of the Theses in the Study Group According to the Types
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When figure 1 is examined, it is obvious that while the number of master's and doctoral theses
in national theses is close to each other, international theses conducted on curriculum implementation
have been mostly studied as doctoral theses. Figure 2 shows the distribution of both national and
international theses according to the years they were conducted.

Figure 2. Distribution of the Theses According to the Years
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Figure 2 indicates that for national theses, curriculum implementation was mostly studied in
2021. This is followed by the year 2018. As regards international theses, 2018 was the year with the
highest number of theses conducted on curriculum implementation. Besides, the number of
international theses conducted on curriculum implementation has decreased with each passing year.

3.2. Findings Regarding the Thematic Analysis of the Theses

The second research question of the study aimed to reveal the themes studied in the national
and international theses on curriculum implementation. As more than one subject is covered in a
thesis, the number of the theses examined, and the number of the themes covered do not match with
each other. In Table 1, the themes studied in the theses in the study group and the frequency and
percentage values of the themes are presented.
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Table 1. Thematic Distribution of the Theses in the Study Group

Themes National International Total
f % f % f %

1  Curriculum development 6 20.7 5 1.2 11 24
2 Evaluation of curriculum effectiveness/implementation 12 414 45 10.6 57 125
3 The effect of curriculum on professional development 1 35 25 5.9 26 5.7
4 The effect of curriculum on cognitive domain 2 69 43 10.1 45 9.9
5 The effect of curriculum on affective domain 2 6.9 13 3.1 15 33
6 The effect of curriculum on skill development 2 69 12 2.8 14 31

School principals” role and effect on curriculum - 8.2
7 . - 35 35 7.7

implementation

Design and implementation of a curriculum 1 35 31 7.3 32 7

Factors that affect curriculum implementation - - 22 5.2 22 438
10 Challenges/barriers to curriculum implementation - - 17 3.9 17 3.7
11 Curriculum adaptations, integrated/modified curriculum - - 23 5.4 23 5.1
12 Examination of the curriculum fidelity - - 10 2.4 10 2.2
13 Perspectives/perceptions on curriculum implementation 2 69 73 17.1 75 165
14 Experiences on curriculum implementation - - 33 7.8 33 7.3
15 Competence on curriculum implementation 1 35 9 2.1 10 2.2
16 Teachers’ role and practices on curriculum implementation - - 27 6.3 27 59
17 Need analysis - - 3 0.7 3 07

Total 29 100 426 100 455 100

As it is seen in Table 1, a total of 17 different themes were covered in 363 theses examined
within the scope of the study. The most studied theme in national theses was on curriculum evaluation
(f=12) with a rate of 41% and it is followed by curriculum development (f=6) theme with 21%. As
regards to international theses, perspectives/perceptions on curriculum implementation were the
mostly studied theme (f=73) with a rate of 17% and it is followed by curriculum evaluation (f=45) with
11% and the effect of curriculum implementation on cognitive domain such as learning and
achievement (f=43) with 10%. While there is no national study on school principals’ roles and effect on
curriculum implementation, it is the fourth mostly covered theme (f=35) in international theses with a
rate of 8%.

3.3. Findings Regarding the Methodological Analysis of the Theses

In this part of the study, the findings regarding the methodology of the national and
international theses in the study group were presented. In this direction, findings regarding the
method, research design, sampling method, participants, data collection tools, validity and reliability
studies of the data collection tools, data analysis techniques used in the theses in the study group were
presented respectively in the form of subheadings.

3.3.1. Findings Regarding the Research Method Used in the Theses

The first research question under the methodological analysis of the theses aimed to reveal
the research method of the theses conducted on curriculum implementation. In Table 2, the research
methods and the frequency and percentage values of them are presented.
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Table 2. Distribution of Research Method of the Theses in the Study Group

Theses
National % International % Total %
1 Qualitative 1 4.8 204 60 205 56.5
§ 2 Quantitative 3 14.3 41 12 44 12.1
g 3 Mixed Method 16 76.2 79 23 95 26.2
4  Unstated 1 4.8 18 5 19 5.2
Total 21 100 342 100 363 100

As it is seen in Table 2, the most conducted research method in total is qualitative (f=205)
method with a rate of 57%. The qualitative research method is followed by mixed method (f=95)
research with 26% and quantitative (f=44) research with 12%. It is also seen that there is no
information about the research method used in a total of 19 theses, 1 of which is national and 18 is
international, with a rate of 5%.

When the research methods used in theses are examined separately in national and
international theses, it is seen that the mostly applied research method in national theses conducted
on curriculum implementation is the mixed method research (f=16) with a rate of 76%. The mixed
method research is followed by quantitative (f=3) research method with 14% and qualitative (f=1)
research method with 5%. On the other hand, as for the international theses, the most applied
research method is qualitative (f=204) research method with a rate of 60%. The qualitative research
method is followed by mixed method (f=79) research with 23% and quantitative (f=41) method with
12%.

3.3.2. Findings Regarding the Research Design Used in the Theses

The second research question under the methodological analysis of the theses aimed to reveal
the research design of the theses conducted on curriculum implementation. In Table 3, the research
designs and the frequency and percentage values of them are presented. The total number of the
theses and the research designs is different from each other as more than one design was applied in
some of the theses analyzed within the scope of this study.
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Table 3. Distribution of Research Design Used in the Theses in the Study Group

Theses

National %  International % Total %

1  Descriptive/Survey design 5 16.7 29 8.2 34 8.9
2  Case study design 4 13.3 153 43,5 157 411

3  Experimental design 6 20 19 54 25 6.6

4  Phenomenology - - 22 6.3 22 5.8

5  Causal comparative research 1 3.3 8 2.3 9 2.4

- 6 Correlational design - - 12 34 12 3.1

‘%D 7  Action research design 2 6.7 17 48 19 5
2 8 Narrative inquiry design - - 6 1.7 6 1.6
S 9  Grounded theory design 2 6.7 7 2 9 2.4
g 10 Ethnographic design - - 11 31 11 2.9
11 Mixed method research designs 10 333 22 6.3 32 8.4

12 Content analysis - - 4 1.1 4 1.1

13 A basic qualitative research design - - 7 2 7 1.8

14 Heuristic research approach - - 1 0.3 1 0.3

15 Design based research approach - - 3 0.9 3 0.8

16 Unstated - - 31 8.8 31 8.1
Total 30 100 352 100 382 100

As it is seen in Table 2, 15 different research designs were applied in 363 national and
international theses examined within the scope of the study. The most conducted research design in
total is qualitative case study (f=157) design with a rate of 41% and it is followed by descriptive survey
(f=34) design with 9% and mixed method research (f= 32) designs with 8%. Mixed method research
designs applied in the theses analyzed in this study include exploratory sequential design, explanatory
sequential design, convergent parallel design, multistage mixed design, concurrent embedded design,
and concurrent triangulation design.

When the research design used in national theses is examined, it is seen that mixed method
research designs (f=10) are the mostly applied ones with a rate of 33%. Mixed method research designs
in these theses include explanatory sequential design, exploratory sequential design, convergent
parallel design, concurred embedded design and multistage mixed design. Mixed method research
designs are followed by experimental (f=6) design with 20% and descriptive/survey (f=5) design with
17%. On the other hand, when the international theses are examined in terms of applied research
design, it is recognized that they are mostly designed as qualitative case study (f=153) with a rate of
44%. Qualitative case study is followed by descriptive/survey (f=29) design with 8% , mixed method
research design (f=22) with 6% and phenomenology (f=22) design with 6%. It is also noticed that no
design was stated in 31 of the international theses with a rate of 9%.

3.3.3. Findings Regarding the Sampling Method Used in the Theses

The third research question under the methodological analysis of the theses aimed to reveal
the sampling method of the theses conducted on curriculum implementation. In Table 4, the sampling
methods and the frequency and percentage values of them are presented. The total number of the
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theses and the sampling methods is different from each other as more than one sampling method was
applied in some of the theses analyzed within the scope of this study.

Table 4. Distribution of Sampling Method Used in the Theses in the Study Group

Theses

National % International % Total %
1 Purposeful sampling 2 53 162 41.8 164 385
2 Criterion sampling 5 13.2 39 10.1 44 10.3
3 Convenience sampling 6 15.8 43 11.1 49 115

4 Snowball sampling - - 18 46 18 4.2

E 5 Simple random sampling 4 10.5 20 5.2 24 5.6
g 6 Maximum variation sampling 7 18.4 4 1 11 2.6
o 7 Homogenous sampling 2 5.3 2 0.5 4 0.9
S 8 Cluster sampling 5 13.2 2 05 7 1.6
Es 9 Stratified/quota sampling - - 6 16 6 1.4

10 Self-selected/voluntary 4 10.5 26 6.7 30 7

11 No sampling/all universe 1 2.6 2 0.5 3 0.7

12 Typical case sampling 1 2.6 1 0.3 2 0.5

13 Unstated 1 2.6 63 16.2 64 15
Total 38 100 388 100 426 100

As it is seen in Table 4, 12 different sampling methods were used in 363 national and
international theses examined within the scope of the study. The most used sampling method in total
is purposeful sampling (f=164) with a rate of 39% and it is followed by convenience sampling (f=11)
with 12% and criterion sampling (f=44) with 10%.

When the sampling method used in national theses is examined, it is seen that maximum
variation sampling (f=7) is the most used one with a rate of 18% and it is followed by convenience
sampling (f=6) with 16%. On the other hand, when the international theses are examined in terms of
the used sampling method, it is recognized that purposeful sampling (f=162) is the most used one with
arate of 42% and it is followed by convenience sampling (f=43) with 11% and criterion sampling (f=44)
with 10%. There are 1 national and 63 international theses which don’t define any sampling method.

3.3.4. Findings Regarding the Participants in the Theses

The fourth research question under the methodological analysis of the theses aimed to reveal
the participants of the theses conducted on curriculum implementation. In Table 5, the participants
and the frequency and percentage values of them are presented. The total number of the theses and
the participants is different from each other as there was more than one participant in most of the
theses analyzed within the scope of this study.
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Table 5. Distribution of the Participants in Theses in the Study Group
Theses
National % International % Total %
1 Students 8 21.6 100 18.7 108 18.9
2 Teachers 15 40.5 202 37.7 217 37.9
3 School principals 5 13.5 111 20.7 116 20.2
4 Parents 2 5.4 14 2.6 16 2.8
5 Faculty members/staff 5 13.5 27 5 32 5.6
6 Instructional coaches - - 9 1.7 9 1.6
:’E’ 7 Curriculum coordinators - - 18 34 18 3.1
& 8 Curriculum designers - - 3 0.6 3 0.5
2 9 Specialists - - 9 1.7 9 1.6
& 10 Graduate students - - 7 1.3 7 1.2
11 Counselors - - 12 2.2 12 2.1
12 Support staff - - 5 0.9 5 0.9
13 Preservice teachers 1 2.7 2 04 3 0.5
14 Children 1 2.7 2 0.4 3 0.5
15 Documents - - 8 1.5 8 1.4
16 Others* - - 7 1.3 7 1.2
Total 37 100 536 100 573 100

*This group of participants includes policy informants, librarian, teaching assistants, therapists, donors.

As it is seen in Table 5, a total of 15 different participant groups were included in 363 theses
examined within the scope of the study. The most included participants in both national and
international theses are teachers (f=217) with a rate of 38%. Teacher participants are followed by
school principals (f=116) with 20% and students (f=108) with 108%.

When the participants of national theses are examined, it is seen that teacher participant
(f=15) is the mostly used one with a rate of 41% and it is followed by students (f=8) with 22%, school
principals (f=5) with 14% and faculty members/staff (f=5) with 14%. On the other hand, when the
international theses are examined in terms of the participants, it is recognized that teacher participant
(f=202) is the most used one with a rate of 38% and it is followed by school principals (f=111) with 21%
and students (f=100) with 19%.

While, in international theses, participants who are directly associated with the curriculum
such as curriculum coordinators(f=18), curriculum designers (f=3), specialists (f=9) and instructional
coaches (f=9) are included in the studies, it is striking that there are no national theses with these
participants.

3.3.5. Findings Regarding the Data Collection Tools Applied in the Theses

The fifth research question under the methodological analysis of the theses aimed to reveal
the data collection tools used to collect the data of the theses conducted on curriculum
implementation. In Table 6, the data collection tools and the frequency and percentage values of them
are presented. The total number of the theses and the data collection tools is different from each other
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as there was more than one data collection tool in most of the theses analyzed within the scope of this

study.
Table 6. Distribution of the Data Collection Tools in the Theses in the Study Group
Theses

National % International % Total %
1 Scale 12 21.1 11 1.8 23 3.4
2 Survey/Questionnaire 6 10.5 48 7.6 54 7.9
w3 Interview 16 28.1 247 39.3 263 383
3 4 Observation 5 88 95 151 100 14.6
S 5 Documents 3 53 93 14.8 96 13.9
.g 6 Field notes/research journals 5 8.8 57 9.1 62 9
§ 7 Test/Assessment scores 5 8.8 43 6.8 48 6.9
% 8 Artifacts - - 27 43 27 3.9
© 9 Inventory 1 1.8 1 0.2 2 0.3
10 Checklist - - 4 0.6 4 0.6
11 Rubric 4 7 3 0.5 7 1
Total 57 100 629 100 686 100

As it is seen in Table 6, 11 different data collection tools were used in 363 national and
international theses examined within the scope of the study. The most used data collection tool in
total is interview form (f=263) with a rate of 38% and it is followed by observation (f=100) with 15%
and documents (f=96) with 14%.

When the data collection tools used in national theses are examined, it is seen that interview
(f=16) is the most used one with a rate of 28%. It is followed by scale (f=12) with 21% and
survey/questionnaire (f=6) with 11%. On the other hand, when the international theses are examined
in terms of the used data collection tools, it is recognized that interview (f=247) is the most used one
with a rate of 39% and it is followed by observation (f=95) with 15% and documents (f=93) with 15%.

3.3.6. Findings Regarding the Validity and Reliability Studies of Data Collection Tools Used in the
Theses

The sixth research question under the methodological analysis of the theses aimed to reveal
the validity and reliability studies of the data collection tools used to collect the data of the theses
conducted on curriculum implementation. Under this heading the validity and reliability studies
conducted for data collection tools were presented respectively.

In Table 7 and in Table 8, the validity and reliability studies of the data collection tools and the
frequency and percentage values of them are presented. The total number of the theses and the
validity and reliability studies is different from each other as there was more than one validity or
reliability studies conducted in most of the theses analyzed within the scope of this study.
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Table 7. Distribution of Validity Studies of Data Collection Tools Used in the Theses in the

Study Group
Theses

National % International %  Total %
© 1 Factor analysis 10 26.3 14 3.8 24 5.9
§ % 2 Expert panel 16 42.1 91 24,7 107 26.3
2 2 3 Pilot test 5 13.2 77 209 82 20.1
% & 4 Itemanalysis 2 53 4 11 6 15
Z & 5 Convergent validity (t-test) - - 1 03 1 0.2
% 8 6 Member check - - 7 19 7 1.7
= 7 Unstated 5 13.2 175 47.4 180 44.2
Total 38 100 369 100 407 100

As it is seen in Table 7, six different studies were applied to validate the data collection tools
in 363 theses examined within the scope of the study. The most applied validity method in total is
expert panel (f=107) with a rate of 26% and it is followed by pilot test (f=82) with 20% and factor

analysis (f=24) with 6%.

When the validity studies applied to data collection tools in national theses are examined, it
is seen that expert panel (f=16) is the mostly applied one with a rate of 42% and it is followed by factor

analysis (f=10) with 26%. On the other hand, in international, expert panel (f=91) is also the most used
validity method with a rate of 25% and it is followed by pilot test (f=77) with 21% and factor analysis
(f=14) with 4%. There are 5 national and 175 international theses which don’t define any validity study
of the data collection tools. In Table 8, the reliability studies of data collection tools used in the theses
in the study group and the frequency and percentage values of them are presented.

Table 8. Distribution of Reliability Studies of Data Collection Tools Used in the Theses in the

Study Group
Theses

National % International % Total %
c 1 Cronbach’s Alpha 14 45.2 45 13 59 15.7
'% 2 Inter-rater reliability 1 3.2 16 46 17 4.5
= 3 KR20 3 9.7 1 0.3 1.1
§ 4 Item analysis 5 16.1 - - 5 1.3
-§ 2 5 Test-retest correlation 1 3.2 10 29 11 29
£ 2 6 Subscale correlation 1 3.2 1 0.3 2 0.5
S 8 Splithalf reliability - - 1 03 1 03
% 9 Parallel form of reliability - - 2 0.6 2 0.5
= 10 Guttman’s 16 - - 03 1 0.3
® 11 Unstated 6 194 269 77.8 275 72.9
Total 31 100 346 100 377 100

As it is seen in Table 8, 10 different reliability studies were used in 363 theses examined within

the scope of the study. The most applied reliability method in total is Cronbach’s Alpha (f=59) with a

rate of 16%. When the reliability studies applied to data collection tools in national theses are
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examined, it is seen that Cronbach’s Alpha (f=14) is the most applied one with rate of 45% and it is
followed by item analysis (f=5) with 16%. On the other hand, in international theses, Cronbach’s Alpha
(f=45) is the most used reliability method with a rate of 13% and it is followed by inter-rater reliability
(f=16) with 5%. There are 6 (19%) national and 269 (78%) international which don’t define any
reliability study of data collection tools.

3.3.6. Findings Regarding the Data Analyses in the Theses

The final research question under the methodological analysis of the theses aimed to reveal
the data analysis techniques used to analyze the data of the theses conducted on curriculum
implementation. In Table 9, the data analysis techniques and the frequency and percentage values of
them are presented.

Table 9. Distribution of the Data Analysis Techniques Used in the Theses in the Study Group

Theses
National % International % Total %
1 Descriptive statistics 11 22 76 14.8 87 154
2 Content analysis 11 22 15 2.9 26 4.6
3 Qualitative descriptive analysis 8 16 11 2.1 19 3.4
4  Thematic analysis - - 55 10.7 55 9.7
5 ANOVA 6 12 24 4.7 30 0.5
6 MANOVA - - 2 0.4 2 0.3
§ 7 Correlation analysis - - 23 4.5 23 4.1
2 8 Ttest 8 16 42 82 50 88
§ 9 Regression analysis - - 21 4.1 21 3.7
2 10 Kruskal Wallis H test 1 2 2 04 3 05
% 11 Mann Whitney U test 1 2 7 1.4 8 1.4
§ 12 Coding - - 195 37.9 195 34.5
fg 13 ANCOVA 1 2 6 1.2 7 1.2
14 MANCOVA - - 4 0.8 4 0.7
15 Frequency analysis - - 11 2.1 11 1.9
16 Welch and Brown Forsythe test 1 2 - - 1 0.2
17 Chi-square test - - 14 2.7 14 2.5
18 Wilcoxon singed rank test 1 2 5 0.9 6 1.1
19 Unstated 1 2 2 0.4 3 0.5
Total 50 100 515 100 565 100

As it is seen in Table 9, 18 different data analysis techniques were applied in 363 theses
examined within the scope of the study. The most applied data analysis technique in total is coding
(f=195) with a rate of 35%. It is followed by descriptive statistics (f=87) with 15% and thematic analysis
(f=55) with 10%.

When the data analysis techniques applied in national theses are examined, it is seen that
descriptive analysis (f=11) and content analysis (f=11) are the mostly applied ones with a rate of 22%.
On the other hand, in international theses, coding (f=195) is the most used data analysis technique
with a rate of 38% and it is followed by descriptive statistics (f=76) with 15% and thematic analysis
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(f=55) with 11%. There are 1 national and 2 international theses which don’t state any data analysis
techniques.

4. Conclusion, Discussion and Recommendation

In this part of the study, the findings were discussed in light of the relevant literature and the
conclusion of the study was made. As there was no study examining the theses on curriculum
implementation, the findings were discussed within the context of conducted studies on curriculum.
Significant suggestions were also made for researchers. The aim of this study was to make a thematic
and methodological analysis of the national and international theses on curriculum implementation.
In this direction, 363 theses which were conducted between 2018 and 2022 were analyzed. 21 of these
theses were national and 342 of them were international.

While the number of master’s and doctoral theses in national studies is close to each other,
international studies were mostly carried out as doctoral theses. Aslan and Saglam (2017) and Tas and
Duman (2021) stated in their study, which investigates the postgraduate theses on curriculum
evaluation, most of the national theses were studied at master’s level. Some other studies in literature
also show that national theses are mostly conducted as master’s theses ( Avci & Giiven, 2022; Aykan
& Caliskan, 2022). When compared to previous studies in the literature, the number of doctoral theses
in this study being close to master’s theses is promising in terms of specialization in the field. When
the years they have been performed are examined, it is seen that curriculum implementation has been
studied in international theses mostly in 2018 and the number has decreased with each passing year.
However, the national theses on curriculum implementation were mostly conducted in 2021 and it
was followed by the year 2018. The decrease between the years 2018 and 2021 can be explained by
the difficulty of data collection due to Covid-19. A similar result regarding this fluctuation in the
number of theses between years was also stated by Akkas-Baysal and Kirat (2022). On the other hand,
there are also some other studies (Avci & Glven, 2022; Hazir Bikmaz et al., 2013) which state that most
of the theses on curriculum development were carried out in recent years. This shows that the
importance of studying on the implementation of the curricula has started to be understood lately and
there is still a need for national theses on curriculum implementation to have a deeper insight and
specialization on the topic.

Evaluation of the curriculum effectiveness or implementation is the mostly studied theme in
national theses. And it is followed by curriculum development theme. This shows that the curriculum
implementation process in national theses is mostly covered by curriculum development and
evaluation studies. On the other hand, in international theses there is more diversity in the themes
studied regarding the implementation of the curriculum and they are more specific to curriculum
implementation process. The mostly studied themes in international theses are
perceptions/perspectives on curriculum implementation, evaluation of curriculum effectiveness or
implementation, the effect of curriculum implementation on cognitive domain, school principals’ role
and effect on curriculum implementation.

While the international theses are designed mostly as qualitative research, it is the least used
one in national theses. Mixed method research is the most applied one in national theses and it is
followed by quantitative methods. This finding is in agreement with Avci and Gliven’s (2022) findings
which showed quantitative research method was mostly preferred and it was followed by mixed
method research in the theses on curriculum development. The present finding seems also to be
consistent with other research (Turan et al., 2014) which found that qualitative research methods are
used more in the international literature. One of the reasons for applying quantitative methods in
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national theses can be related to the quicker process of data collection and analysis. Also, more
generalizable, and objective results with the help of valid and reliable data collection tools may direct
researchers to quantitative methods. Although there is a tendency towards using mixed methods, it is
obvious that researchers still can’t abandon quantitative research models while conducting national
theses. However, to get a deeper understanding and a holistic view on curriculum implementation, the
experiences and the opinions of the stakeholders should be analyzed more deeply. Thus, instead of
applying only quantitative methods, qualitative and mixed method research methods, in which human
behavior is investigated by a holistic and flexible approach (Yildirrm & Simsek, 2013), should be
preferred in studies on curriculum implementation. Within the scope of this research, the frequent use
of mixed methods in national theses is seen as a positive development in terms of the richness and
quality of the studies on curriculum implementation.

Mixed method research designs are the most used one in national theses and they are followed
by descriptive/survey design. Since the most used methods in national theses are mixed methods and
guantitative methods, these designs are expected to be mostly applied ones. On the other hand, case
study design is the mostly applied research design in international theses in which qualitative methods
are mostly used. Accordingly, in the current study while purposeful sampling is the most applied
sampling method in international theses, maximum variation sampling and convenience sampling are
the most used ones in national theses. This finding of the study is in accord with the findings of both
this study and the relevant studies conducted which state that in national studies quantitative research
models are mostly applied while in international studies qualitative research models are
predominantly used (Akkas-Baysal & Kirat, 2022; Aslan & Saglam, 2017; Celik & Yiicel, 2021; Gomleksiz
& Bozpolat, 2013; Ozan & Kdse, 2014; Tosuntas et al., 2019; Turan et al., 2014).

The most included participants in both national and international theses are teachers. In
national theses, it is followed by students. On the other hand, teachers are followed by student and
school principal participants in international studies on curriculum implementation. The number of the
national theses which include school principals as participant is quite less when compared with the
international theses. It is a striking finding as school principals have a leading role during the
implementation process of the curricula in schools (Virgilio & Virgilio, 1984). This finding is also seen
while analyzing the studied themes on curriculum implementation. While the role and effect of school
principals on curriculum implementation is studied in international theses, there is no national theses
studied on this theme. One of the possible reasons for this situation can be related to the preferred
research design in national theses. As in national studies mixed methods and quantitative research
designs are mostly used, research may have preferred not to include school principals in their samples
due to the inability to reach large numbers. The findings of the current study are consistent with those
of Turan et al. (2014), who analyzed the articles published in a national journal and found that
researchers who could not give up quantitative research designs concentrate on student and teacher
samples and do not include administrators in their studies on educational administration. There are
also some other studies examining the national theses on curriculum development and curriculum
evaluation which state that teachers and students are included as participants in the majority of the
theses (Akkas-Baysal & Kirat, 2022; Aslan & Saglam, 2017; Avci & Given, 2022; Kozikoglu & Senemoglu,
2015; Tas & Duman, 2021). It is also noteworthy that although participants directly concerned with
curriculum such as curriculum designers and specialists take part in international theses as
participants, there is no national study conducted with these participants. In this respect, it can be
suggested for future researchers that they should include not only teachers and students but also
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school administrators and other stakeholders connected with the implementation of the curriculum in
their studies to get a sophisticated, detailed, and in-depth knowledge on the topic.

Data collection tools used in both national and international theses are also in good rapport
with the findings regarding the research method applied in these theses. Interview is the most used
data collection way in national theses, and it is followed by scale. This is expected as mixed method is
the most conducted research design in national theses on curriculum implementation. Previous studies
which examine the theses in the field of educational sciences also indicate that scale, interview, and
survey are the mostly used data collection tools in national theses (Akkas-Baysal & Kirat, 2022; Avci &
Gliven, 2022; Aykan & Caliskan, 2022; Gomleksiz & Bozpolat, 2013). Interview is the most applied data
collection tool also in international theses. However, unlike national theses, interviews are followed
by other qualitative data collection tools such as observations and documents while gathering data of
international theses. While qualitative and quantitative data collection tools are used together in
national theses, most of the international theses are conducted by only using qualitative data
collection tools by triangulation. It can be said that the research methods used in the studies are also
reflected in the data collection tools.

Validity of the data collection tools are mostly ensured by expert panel, and it was followed by
factor analysis in national theses. To validate the qualitative data collection tools such as interview and
observations, the expert panel was mostly conducted by asking experts to review the data collection
tools to ensure content and face validity. Exploratory or confirmatory factor analyses were conducted
to validate the quantitative data collection tools such as scales. On the other hand, expert panel was
also the mostly used validity technique to validate data collection tools in international theses and
unlike national theses, it was followed by pilot test. As in international theses qualitative data
collection tools are mostly used, applying expert panel and pilot test is meaningful to validate
qualitative data collection tools. Cronbach Alpha coefficients were calculated for the reliability analysis
of the data collection tools in both national and international theses. While Cronbach Alpha was
followed by item analysis in national theses, the reliability of the data collection tools was ensured by
inter-rater reliability in international theses.

When data analysis techniques were examined, it was recognized that, in good agreement with
the preferred research design, in national theses, descriptive statistics and content analysis are the
mostly applied data analysis techniques. Besides, coding is the most used analysis technique in
international theses in which qualitative research design is mostly applied. These findings of the study
is in good agreement with the studies of Akkas-Baysal and Kirat (2022), Aslan and Saglam (2017), Avcl
and Glven (2022), Ozan and Kose (2014), Tas and Duman (2021) who investigated the national
postgraduate theses on curriculum and stated that mostly quantitative research models, quantitative
data collection tools and quantitative analysis techniques are used in the theses conducted. However,
both in this current study and the mentioned studies in literature, it is also recognized that besides
guantitative method, there is a tendency towards qualitative and mixed method research in recent
years. It is thought that this tendency towards qualitative and mixed method research designs will help
to reveal new unstudied issues related to the implementation of the curriculum and will lead to more
in-depth and qualified studies on this subject.

Finally, the findings of the study have shown that although there are some national studies
which do not identify any information regarding the method of the study, this number is quite high in
international theses. This situation can be explained with different report writing methods between
national and international theses. Emphasis is placed on naming and explaining the method used while
reporting national studies. However, in the reports of international studies, it is seen that the process
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is explained clearly without worrying about naming. There are some other studies in literature which
confirm the findings of this study by stating that there are some postgraduate theses and studies in
which some information regarding the method is missing (Avci & Gliven, 2022; Simsek et al., 2008;
Tosuntas et al., 2019; Yiicel, 2021). No matter what approach is used in reporting research, giving no
exact information, or not naming the research methods and design threatens the validity and reliability
of the research. Based on the finding of this study regarding the unnamed research methods in
international theses, it can be suggested that all information regarding the methodology should be
given precisely.

This study, which examines the national and international theses on curriculum
implementation has some limitations. In this study, the conclusion and the discussion were made
based on 21 national and 363 international theses conducted on curriculum implementation. Since the
number of national and international theses is not close, it may not be very meaningful to make a
comparison. Moreover, making comparisons is not the main purpose of the study. However, it is
thought that examining the national and international theses on curriculum implementation and
determining the differences will provide a unique perspective to national studies on the subject. As
the national theses on curriculum implementation is limited, future researchers can also examine the
articles on curriculum implementation to compare their findings with this current study’s findings and
to get more information about the studies conducted on curriculum implementation. Another
potential limitation identified for this study is about the selection of the in line with the determined
criteria, the last date to search the theses was 27.01.2023. Therefore, it can be stated as a limitation
that the theses, which were opened to full-text access after this date, were not included in the
research. Besides, in order to reach the theses conducted on curriculum implementation, the theses,
accessed when searching with the keyword "curriculum implementation" and its Turkish translation in
the summary section of the theses, were included in the study. In order to reach all the theses related
to the curriculum implementation, the option to search with different spellings for search terms was
also selected. Thus, access to all theses with the words "implementation", "implementations",
"curricula", "curriculum", "curriculums" in summary section was provided. However, the theses that
are related to curriculum implementation but do not include these keywords in their abstract may not
be included in this study. It may be suggested for future researchers to repeat the research with more
keywords that can include studies related to the curriculum implementation.
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Genis Ozet
Giris

Program gelistirme, egitim kurumlarindaki programin tasarlanmasi, uygulanmasi,
degerlendirilmesi ve degerlendirme sonucunda elde edilen veriler dogrultusunda yeniden
diizenlenmesi surecidir (Erden, 1998). Egitimde program gelistirme calismalarinin programi tasarlama,
uygulama ve degerlendirme olmak Uzere l¢ temel asamadan olustugu aciktir. Program tasarimi
sirecinde programin hangi unsurlardan olusacagl ortaya konularak 6gretimin anlamh bir bitlnlik
icinde dizenlenmesi amaclanir (Demirel, 2007). Programin uygulanmasi, tasarlanan programi
uygulamaya koyma asamasidir (Gorgen, 2017). Program degerlendirme ise uygulanan programin
etkililiginin sorgulandigi ve degerlendirildigi program gelistirmenin son asamasidir (Demirel, 2015).
Program degerlendirme g¢alismalarinin sonunda genellikle degerlendirilen program hakkinda bir karar
verilir (Dusenbury vd., 2003).

Programla ilgili bir karar verilirken programin planlandigi gibi uygulanip uygulanmadig
Uzerinde fazla durulmamakta ve bu nedenle programin uygulama sireci incelenmeyi bekleyen bir kara
kutu olarak kalmaktadir (BiUmen vd., 2014). Ayrica programla ilgili alanyazin incelendiginde, programin
uygulanma siirecine ¢ok az ya da hi¢ 6nem verilmeyerek en cok program gelistirmeye iliskin calismalara
agirhik verildigi gorilmektedir. Ancak 6grencilerin program gelistirme silirecinde tanimlanan biligsel,
duyussal ve psikomotor davranislara sahip olmalarini saglamak icin programin uygulanmasi sirecine
daha fazla 6nem verilmesi gerekmektedir (Virgilio ve Virgilio, 1984). Ogretmenin &gretim programini
nasil uyguladigini incelemeden ve programin ne diizeyde uygulandigi belirlenmeden program
materyalleri ve 6grenme Uriinleri hakkinda bir degerlendirme yapmak dogru degildir. Bu nedenle
program gelistirme uzmanlarinin belirledigi program hedefleri ile program uygulayicisi olan
ogretmenlerin sinif icerisinde gerceklestirdikleri etkinlikler arasindaki iliskinin incelenmesi son
zamanlarda 6nemli bir arastirma alani olarak goriilmektedir (Blimen vd., 2014). Programin uygulanma
sirecini anlamanin ne kadar énemli oldugunun farkindaligiyla bu ¢alismada programin uygulanmasina
iliskin ulusal ve uluslararasi tezlerin incelenmesine yonelik bir ihtiya¢ duyulmustur.

Program uygulamasina yonelik tezlerin incelenmesi, bu konuda yapilan ¢alismalarin kapsamini
ortaya ¢ikarmak, glicli ve zayif yonlerini tespit etmek ve bu konuda ne tiir yeni ¢alismalara ihtiyag
oldugunu belirlemek agisindan 6nemlidir. Ayrica alanyazindaki glincel egilimlerin farkinda olmak
arastirmacilari akademik yayinlari konusunda motive etmektedir (Lee vd., 2009). Literatlr
incelendiginde programa iliskin glincel ¢alismalari inceleyen bazi ¢alismalara rastlanmaktadir. Avci ve
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Guven (2022), 1993-2020 vyillari arasinda Turkiye'de program gelistirme Uzerine yapilan lisansisti
tezleri incelemistir. Al-Kathiri (2002), doktara tez calismasinda program ve 06gretim yontemleri
boélimiinde yiritilen yiiksek lisans tezlerinin 6zelliklerini arastirmistir. Ayrica Tas ve Duman (2021),
program degerlendirme ile ilgili lisansisti tezleri incelemistir. Benzer sekilde Aslan ve Saglam (2017)
program degerlendirme konusunda yapilan tezlerin metodolojik bir incelemesini yapmislardir. Alkin-
Sahin ve Tunca (2016) ise program degerlendirme ile ilgili tezleri incelemistir. Daha spesifik olarak Ster
(2022), ingilizce dersi 6gretim programi degerlendirme calismalarinin igerik analizini yapmuistir.
Karakus (2021) tarafindan yapilan bir baska ¢alismada da programin uygulamasi sirasinda karsilasilan
problemler, alanyazinda bu konuda yapilmis galismalar gézden gegcirilerek sunulmustur. Belirli bir
O0gretim programina odaklanan lisansiisti tezleri analiz eden bazi calismalar da literatlirde yer
almaktadir. Ornegin, Arcagdk (2021) ve Gez-Cinpolat (2022), sosyal bilimler programi ile ilgili lisansistii
tezleri ve akademik tezleri analiz etmistir. Lee vd. (2009) de belirli bir dergideki Fen Bilimleri 6gretim
programina iliskin yayinlari analiz ederek Fen egitimindeki arastirma egilimlerini arastirmistir.
Alanyazin, programa iliskin tez ve makalelerin analizine yonelik yapilan calismalarin daha ¢ok
program gelistirme, program degerlendirme veya belirli bir 6gretim programi Uzerine oldugunu
gostermektedir. Dogrudan programin uygulanmasina yonelik arastirmalara odaklanan galisma yok
denecek kadar azdir. Bu baglamda, programin uygulanmasina yonelik ¢alismalarin incelenmesinin
oneminden hareketle, bu calismanin amaci, programin uygulanmasina iliskin ulusal ve uluslararasi
diizeyde yapilan yiksek lisans ve doktora tezlerinin metodolojik ve tematik bir analizini yapmak ve
boylece bu konuda yapilacak ¢alismalara isik tutmaktir. Bu amacla bu arastirma kapsaminda asagidaki
sorulara yanit aranmistir:
1. Programin uygulanmasiileilgili ulusal ve uluslararasi tezler demografik 6zellikler (yil, tir)
acisindan nasil bir dagilim géstermektedir?
2. Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler ¢alisilan konu agisindan nasil
bir dagihm gostermektedir?
3. Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler yontem (nitel, nicel, karma)
acgisindan nasll bir dagilim géstermektedir?
3.1.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler arastirma deseni
acgisindan nasll bir dagilim géstermektedir?
3.2.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler 6rnekleme yontemi
acisindan nasil bir dagilim géstermektedir?
3.3.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler katilimci grup agisindan
nasil bir dagilim géstermektedir?
3.4.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler veri toplama araclari
acgisindan nasll bir dagilim géstermektedir?
3.5.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler veri toplama araglarinin
gecerlik ve glivenirlik calismalari agisindan nasil bir dagilim géstermektedir?
3.6.Programin uygulanmasi ile ilgili ulusal ve uluslararasi tezler veri analizi teknikleri
acgisindan nasll bir dagilim géstermektedir?

Yontem

Mevcut c¢alsma icerik analizi yontemlerinden betimsel igerik analizi kullanilarak
desenlenmistir. Ulusal tezlere Yiiksekdgretim Kurulu Baskanhgi Tez Merkezi’nden; uluslararasi tezlere
ise Proquest (dissertation & thesis) veritabanindan ulasiimistir. Tezler glincelligi saglamak agisindan
2018—- 2022 yillari arasinda son bes yil ile sinirl tutulmustur. Arastirmaya dahil edilecek tezler amagli
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ornekleme yontemlerinden olgiit drnekleme ile secilmistir. Calismaya dahil edilecek tezler igin kriterler,
tezlerin son bes yilda gercgeklestirilmis olmalari, tam metin ve erisime acik olmalari, egitim ve 6gretim
konu alaninda yiritilmis olmalarn ve uluslararasi tezler icin dilinin ingilizce olmasi seklinde
belirlenmistir. Bu kriterler dogrultusunda “programin uygulanmasi” ve “curriculum implementation”
anahtar sozcukleri kullanilarak yapilan taramalar sonucunda 21’i ulusal ve 342’si uluslararasi olmak
Uzere toplam 363 tez arastirmaya dahil edilmistir. Arastirma verileri, arastirmacilar tarafindan
gelistirilen “Tez Degerlendirme Formu” ile toplanmistir. Tez degerlendirme formu literatlirde daha
Oonce benzer calismalarda kullanilan veri toplama araglari dikkate alinarak gelistirilmistir (Avci ve
Guven, 2022; Karadag, 2009b). Gelistirilen form yil, tez tirl, tema, arastirma yontemi, arastirma
deseni, ornekleme yontemi, katilimcilar, veri toplama araglari, veri toplama araglarinin giivenirlik ve
gecerlilik calismalari ve veri analiz tekniklerine iliskin basliklari icermektedir. Veri toplama aracinda
basliklar olusturulurken onceki literatlir ve bu galismanin arastirma sorulari dikkate alinmistir. Tez
degerlendirme formunun kapsam gecerligi uzman gorisi ile saglanmistir. Bu sireg icin egitim
programlari ve 6gretim anabilim dalinda gérev yapan iki uzman ve egitimde dlgme ve degerlendirme
anabilim dalinda goérev yapan bir uzman olmak Uzere toplam {i¢ uzmanin goérisleri alinmistir.
Uzmanlardan alinan geri bildirimler, gelistirilen formun veri toplama ve analiz siireclerinde
kullanilmaya ve bu calismanin arastirma amaci ve sorulari ile tutarl veriler elde etmeye uygun
oldugunu gostermistir. Verilerin analizi stirecinde 6ncelikle s6z konusu veri tabanlarindan elde edilen
ulusal ve uluslararasi tezler indirilmis ve her biri ilgili form dogrultusunda incelenerek kaydedilmistir.
Verilerin analizinde icerik analizi tiirlerinden kategorisel analiz ve frekans analizi kullaniimistir.

Genel Bulgular

Arastirma kapsaminda incelenen 363 tezden 21'i ulusal 342’si uluslararasi tezdir. Ulusal
tezlerden 10’u doktora, 11’i ise yliksek lisans tezidir. Uluslararasi tezlerde ise 6 tanesi yiksek lisans,
336 tanesi doktora tezi olarak ylrGtUlmustar. Yillar agisindan incelendiginde uluslararasi tezlerde en
fazla tezin 2018 yilinda gerceklestigi ve bundan sonraki yillarda tez sayisinin giderek azaldig
gorilmektedir. Ulusal tezlerde ise en fazla tez 2021 yilinda gerceklestirilmis ve bunu 2018 yili izlemistir.
2019 ve 2020 yillarinda bir azalmak goriilmektedir. Ulusal tezlerde programin uygulanmasinin program
gelistirme ve program degerlendirme konulari altinda ele alindigi gériilmektedir. Ote yandan
uluslararasi tezlerde programin uygulanmasina iliskin ¢alisilan temalarda daha fazla gesitlilik vardir ve
bunlar daha ¢ok programin uygulanma siirecine 6zgiidiir. Ulusal tezlerde daha ¢ok karma yéntem ile
nicel arastirma yontemleri tercih edilirken, uluslararasi calismalarda daha ¢ok nitel arastirma modelleri
uygulanmaktadir. Segilen arastirma yontemine uygun olarak ulusal tezlerde daha ¢ok karma yéntem
arastirma desenlerinin, uluslararasi tezlerde ise durum galismasi deseninin uygulandigi gériilmektedir.
Yine secilen arastirma yontemi dogrultusunda, ulusal olarak gercgeklestirilen tezlerde 6rneklem segme
yoluna gidilirken daha ¢ok maksimum cesitlilik ve kolay ulasilabilir 6rnekleme tekniklerinin kullanildigi,
ulaslararasi tezlerde ise amach ornekleme ydonteminin daha sik tercih edildigi goriilmektedir. Hem
ulusal hem de uluslararasi tezlerin 6rneklem grubunu ¢ogunlukla 6gretmenler olusturmaktadir. Ulusal
tezlerde katihmci olarak siklikla 6gretmenlerden sonra 6grencilere yer verilirken, uluslararasi tezlerde
ogrencilerle birlikte okul midirlerine de katilimc olarak arastirmalarda siklikla yer verildigi
gorilmektedir. Ayrica ulusal tezlerde uluslararasi tezlerden farkh olarak program gelistirme
uzmanlarina hig yer verilmedigi dikkat cekmektedir. Ulusal tezlerde veri toplama araci olarak siklikla
goriisme ve sonrasinda 6lgek kullanimina basvurulmustur. Diger taraftan uluslararasi tezlerde de en
¢ok gorismeler yaparak veri toplama yoluna gidilmistir. Gorlismelerden sonra tercih edilen veri
toplama araglari yine nitel verilerin elde edildigi gozlem ve dokimanlar olmustur. Veri toplama



The Analysis of Theses on Curriculum Implementation 415

aracglarinin gecerligi ulusal tezlerde cogunlukla uzman gorislii ve faktor analizi ile saglanirken,
uluslararasi tezlerde yine uzman gorusi ve sonrasinda pilot uygulama yoluyla veri toplama araglarinin
gecerliligi saglanmaya calisiimistir. Veri toplama araglarinin glvenirligi icin hem ulusal hem de
uluslararasi tezlerde en ¢ok Cronbach Alfa katsayisina bakilirken, ulusal tezlerde en ¢ok tercih edilen
ikinci yontem madde analizi yapmak, uluslararasi tezlerde ise kodlayicilar arasi uyumu incelemek
olmustur. Elde edilen verilerin analizinde, ulusal tezlerde betimsel istatistikler ve icerik analizi siklikla
kullanilirken, uluslararasi tezlerde kodlama yolu ile nitel verilerin analizinin yapilmasi en ¢ok tercih
edilen veri analiz teknigi olmustur. Tezlerin yonteminde hem ulusal hem de uluslararasi ¢alismalarda,
arastirmanin yontem ve deseni, 6rnekleme yontemi, katilimcilari, veri toplama araglari, veri toplama
araglarinin givenirligi ve gecerliligi, veri analizi ile ilgili bilgilerin acik bir sekilde belirtilmedigi, 6zellikle
uluslararasi tezlerde bu sayinin ¢cok daha fazla oldugu dikkat cekmektedir.

Tartisma, Sonug ve Oneriler

Arastirma bulgularina genel olarak bakildiginda programin uygulanmasi ile ilgili ylritilen
ulusal tezlerin daha ¢ok karma ve nicel arastirma yontemleri ile tasarlandigi gorilirken, uluslararasi
tezlerin nitel olarak yuritildigi dikkat cekmektedir. Ozellikle Egitim Programlari ve Ogretim Anabilim
Dali'nda yurutilen ulusal tezleri analiz eden calismalar incelendiginde, arastirmanin bu bulgusu ile
uyum icinde olduklari gortilmektedir. Avci ve Gliven (2022), program gelistirme ile ilgili yapilan ulusal
tezleri inceledikleri galismalarinda nicel arastirma yontemlerinin siklikla kullanildigini ve bunu karma
yontemle tasarlanana arastirmalarin takip ettigini belirtmistir. Benzer sekilde, programla ilgili ulusal
tezleri inceleyen baska calismalarda da (Akkas-Baysal ve Kirat, 2022; Aslan ve Saglam, 2017; Ozan ve
Kose, 2014; Tas ve Duman, 2021), yiritulen tezlerde nicel arastirma yéntemlerinin, nicel veri toplama
araglarinin ve nicel veri analiz tekniklerinin siklikla kullanildigi belirtilmistir. Bununla birlikte yine bu
calismalarda son dénemde karma ve nitel arastirma yéntemlerine dogru bir egilimin oldugu da not
edilmistir. Ulusal tezlerde nicel arastirma yontemlerinin siklikla tercih edilmesinin muhtemel
sebeplerinden biri veri toplama ve analizi stireglerinin daha hizli bir sekilde gerceklemesi olabilir. Ayrica
nicel calismalarda zaten gecerligi ve glivenirligi saglanmis 6lcme araclarinin kullanimi ile daha nesnel
ve genellenebilir sonuglarin Uretilebilmesi gercegi de arastirmacilari nicel arastirma yontemlerine
yonlendirmis olabilir. Fakat yapilan arastirmalarda son yillarda karma ve nitel yéntemlere dogru bir
egilimin olmasi, programin uygulanmasi ile ilgili daha derinlemesine ve nitelikli bilgiye erisebilme
agisindan onemli gorilmektedir. Arastirma kapsaminda elde edilen bulgularin, egitim programlarinin
uygulanmasi ile ilgili yapilan calismalari anlama ve bu alanda yapilacak gelecek ¢alismalara yon verme
acisindan faydal olacagi distinilmektedir.

Yayin Etigi Beyani

Bu arastirmanin planlanmasindan, uygulanmasina, verilerin toplanmasindan verilerin analizine
kadar olan tiim sirecte “Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimi olan “Bilimsel
Arastirma ve Yayin Etigine Aykirt Eylemler” bashgl altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu arastirmanin yazim siirecinde bilimsel, etik ve alinti kurallarina uyulmus;
toplanan veriler Uzerinde herhangi bir tahrifat yapilmamistir. Bu ¢alisma herhangi baska bir akademik
yayin ortamina degerlendirme icin gonderilmemistir.
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Arastirmacilarin Katki Orani Beyani

Yazarlar calismaya esit oranda katki saglamistir.

Catisma Beyani

Arastirmanin yazarlari olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.



