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THE CONTRIBUTION OF EDUCATIONAL GAMES AND FAIRY
TALE GENRE TO TEACHING TURKISH TO FOREIGNERS: THE
CASE OF 'THE LAND OF PRONOUNLESS!

Deniz TOGRUL
ABSTRACT

Education is a lifelong process that employs various learning domains. Language learning and teaching, one of these
domains, has been highly valued and extensively researched in recent years. This field, where various methods and
techniques are used, new materials are presented to the student, and programs are developed considering the needs and
student profile, greatly facilitates instruction through the use of various literary products. It is a fact that fairy tales, one
of these literary genres, attract students' attention, take them to different imaginary worlds, entertain them, arouse
aesthetic feelings, and contribute to language development. Alongside fairy tales, educational games also focus on the
student and concentrate attention, ensuring permanence in learning. In education with games, skills such as
comparative thinking and decision-making are practiced. In short, both physical and mental abilities develop in
education with games. The aim of this study is to examine the contribution of fairy tales and educational games to the
teaching of Turkish as a foreign language, and the contribution of the fairy tale called "The Land of Pronoun-less" and
the educational game "Pronoun-less Class" to be played afterwards to the grammar learning of foreign students
learning Turkish in Turkey. For this study, a total of 30 foreign students studying at Ankara Sincan Painter Ibrahim
Call1 Middle School, 15 of whom are experimental and 15 are control groups, were selected, paying attention to their
Turkish knowledge levels being equal. These students were first given the pronoun achievement test prepared by the
researchers as a pre-test, then the fairy tale written by the researchers was told to the experimental group and supported
with an educational game. The subject of pronouns was explained to the control group by direct explanation, and the
pronoun achievement test was applied to both groups as a post-test. As a result of these applications, the permanence
and success status of the subject of pronouns taught with fairy tales, a type of literary text, were examined. A quasi-
experimental design was used in this study. The pre and post-test results were analyzed with the Mann Whitney U test
in the SPSS 26.0 program. According to the results obtained, the average success of the experimental group, where
lessons are taught with fairy tales and educational games, was higher than the control group, where lessons are taught
with direct explanations. It is thought that this study, which aims to involve students in the learning process and to
make them sense the functions instead of memorizing the rules, will contribute to the development of students'
language skills and increase the use of different literary genres along with educational games.

Keywords: Teaching Turkish to Foreigners, children's literature, fairy tales, educational games, grammar,
pronouns.
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1. INTRODUCTION

Language allows people to express their feelings, thoughts, and needs. Additionally, language is
defined as a living, natural gateway for people to the outside world, which allows them to
communicate with others and evolves within its own rules (Sever, 2019; Ergin, 2009; Kanat, 2021).
According to Ergin (2009), grammar is the source of knowledge that examines language in all its
aspects. Dolunay (2010, p. 275) defines grammar as a branch of science that examines the sound,
word, and sentence structures of the target language and brings together the rules related to these
structures. According to Kanat (2021), who states that language is a system and the grammar lesson is
obliged to teach this system, a person knows that the way to improve language skills is to learn the
structure and operation of grammar rules. According to the Turkish Teaching Program, MEB (p. 4,
2019), it is aimed to teach grammar within the basic skills of understanding and explaining. According
to Giines (2013, p. 72), the content of grammar teaching has changed over time. While grammar rules
were taught to students in previous times, in recent periods, grammar has begun to be felt to students
within the scope of basic language skills. This has further increased the importance of the method,
technique, material, and activities used in teaching the basic language skills in Turkish in raising
success.

The quality of teaching will change as the target audience for grammar teaching changes (Aytas and
Cecen, 2010, p. 77). In this case, the methods of grammar teaching for individuals learning Turkish as
a mother tongue and individuals learning Turkish as a foreign language will not be the same. While it
is aimed to instill basic language skills in teaching Turkish to foreigners, grammar teaching is also
included in these gains. In teaching Turkish to foreigners, the grammar lesson is not for learning the
language, but for teaching the language. Grammar teaching has functions far beyond preventing a
person's language mistakes. Grammar teaching includes teaching activities that teach information
about language, along with Turkish language skills, supporting and explaining these areas. Aydin
(1999, p. 29) argues that the most important factors that facilitate grammar teaching are the teacher,
material, and activities. One of these activities is educational games.

One of the ways to ensure the permanence of the knowledge acquired in students' learning
environments is educational games. Defined as "talent and intelligence developing, having certain
rules, serving to have a good time" (Korucu and Kurtlu, 2015; p.344), the game takes the child as the
center and is a very effective action in his learning journey, in teaching environments. Children
observe their friends in games and try to predict their moves. Thus, the game helps the child develop
cognitive features such as creative and critical thinking, problem-solving, analysis, synthesis, decision-
making, and evaluation (Korucu and Kurtlu, 2015; p.342). Comparing traditional lecture techniques
with educational games (Usta and others, 2018), they concluded that a topic learned with educational
games is more permanent than a topic learned with traditional methods. Teaching with games is both
more fun and more permanent, and according to Akgiin, Nuhoglu, Tiiziin, Kaya, and Cmar (2011, p.
45), the student is not even aware that he is learning during the game. According to the research, it has
been determined that grammar topics taught with games are learned more permanently compared to
topics learned with classical straight narratives. According to a study conducted by Saglam (2013,
p.276), it is seen that 5th grade students, who are in the game age, learn the rules taught with games
more easily in terms of learning. When compared with topics explained with classical learning
methods (by straight narrative), games contribute to the permanence of the topics.

The benefits of play can be listed as follows:

1. It allows the child to become free.



It makes the child respect the rules.

It improves children's language skills while allowing them to be more successful in social
relationships.

It develops children's imagination.

It encourages children to new adventures, giving them research skills.

It contributes to children's mental and psychomotor development.

It helps to prevent attention deficit in children.

It allows children to learn by touching and develop environmental awareness.

It creates permanent learning environments.

10. It strengthens children's skills such as reasoning and decision-making, supporting their self-
efficacy perceptions. (Kara, 2010, p. 410; Saglam, 2013, p. 278; Durmus, 2020, p. 173)
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Literary texts hold a very important place in teaching a foreign language. Altunbay, who examines the
importance of theater in language teaching, (2012, p. 749) emphasizes that learning a foreign language
cannot be done without literary texts. According to Sirin (2005, p. 16), as humanity modernized, the
importance given to children increased, it was seen that children had literary, aesthetic taste needs, and
it was started to be mentioned about a separate children's literature in the field of literature.
Considering that foreigners learning Turkish are also learning the language anew, it is a possible
situation for them to enjoy children's literature products and easily learn the target language due to its
simple language, regardless of the age group. A large majority of people learning Turkish as a foreign
language are also children. Despite the large number of children learning Turkish as a foreign
language at home and abroad and the fact that children's literary tastes are different from adults, the
fact that there are few studies on children's literature in teaching Turkish as a foreign language is a
major problem (Gedik, 2021, p. 8). After mentioning in his study that children's literature institutes
should be established within the bodies of universities and institutions, one of these limited resources,
Giirel, (2014, p. 285) brought up the issue of opening courses named "Children's Literature in
Teaching Turkish to Foreigners" in these institutes. The first step to enjoy Turkish literature in
developing the basic language skills to be taught in Turkish teaching courses for foreigners is
children's literature according to Simsek (2014, p. 15).

Listening skills in children start with fairy tales or stories (Temizytlirek, 2003, p. 163). It is clear that
the listening skills of individuals learning Turkish as a foreign language can also be developed with
fairy tales or stories. Considering that a person learning a foreign language learns not only the
language but also the culture of the target language, the importance of fairy tales will increase even
more. Because Oziinel, (2011, p. 60) argues that fairy tales are the genetic map of a culture. Fairy tales
are a literary genre woven with the imagination of societies and have survived for hundreds of years,
and according to Cildir (2022), it is a type of children's literature that attracts the attention of not only
children but also adults. According to (Karatay, 2007), fairy tales generally have important functions
such as entertaining the people they reach and address and making them have a good time. The factors
in the love of fairy tales by both children and adults include the internalization of the imaginary
elements it contains and their reflection in their imaginary worlds. The use of fairy tales, which are
children's literature products, in teaching Turkish to foreigners will both attract the attention of
students and arouse curiosity, entertain them, and contribute to lifelong learning with a fairy tale
supported by a game in which they will also take part. According to Enginiin (2006; p. 216), people
are like a blank slate about that language when they learn their mother tongue and start learning a
foreign language. Various instructors have a great influence on filling these blank slates. Therefore,
these blank slates need to be filled with good things. This can only be achieved by creating learning
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environments that the person will enjoy and conducting appropriate activities. According to Batur,
Kaplan, and Ercan (2022, p. 357), the achievement of the teaching to the targeted results is only
possible if the activity can answer the student's questions, focuses on the student, allows the student to
be in contact with those around him in a social way, provides internal motivation to the student, and
the process is not boring.

The problem sentence of this research is "Is there an effect of literary texts and educational games on
individuals learning Turkish as a foreign language in learning grammar topics?". The sub-problems are
as follows:

Is there a significant difference between the success of the experimental group, where the topic of
"pronouns” is taught by telling fairy tales and playing educational games, and the control group, where
the same topic is taught with the direct instruction technique?

Is there a significant difference between the pre-test and post-test results of the experimental and
control groups?

2. METHOD
2.1 Model of the Study

In this study, the "semi-experimental design with control and experimental groups"”, which is one of
the guantitative research method techniques, has been used. Semi-experimental designs with control
and experimental groups are patterns where group pairings are made on the determined groups, but
there is no random assignment (Biiyiikoztiirk, 2021, p. 47).

2.2 Study Group

The study group of the research consists of a total of 30 foreign students studying in the 6th grade at
Ibrahim Call1 Middle School in Sincan district of Ankara province in the 2021-2022 academic year, 15
of whom are in the control group and 15 in the experimental group. The experimental and control
groups were selected by the school's Turkish teacher, taking into account students with similar
language levels. The number and characteristics of the students in the experimental and control groups
selected for the research are shown in Table 1.

Table 1
Distribution of the Study Group Students in the Research

Groups Female Male Total
Experimental Group 7 8 15
Control Group 6 9 15
Total 13 17 30

2.3 Data Collection Tools

Considering the B2 level skills in the Common European Framework of Reference, the researchers
wrote an original fairy tale titled "The Land of Pronoun-less" and this fairy tale has been accepted as
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the main material for the teaching of pronouns. A pronoun achievement test related to pre-test and
post-test has been developed to be applied to the groups. This achievement test, consisting of 23
multiple-choice questions with 4 options, was shown to 3 different Turkish teachers who have 6th-
grade classes and 1 Turkish Language and Literature teacher to measure content validity, and based on
their feedback, 3 questions were removed from the test, and it has been finalized with 20 questions.
The "Pronoun Achievement Test" prepared by the researcher was applied to 12 foreign students
studying in the 7th and 8th grades at the same school to determine content reliability. The Cronbach's
Alpha reliability coefficient of this test has been calculated as 0.87. Since the reliability value is
relatively high, the process has moved to the pre-test phase of the achievement test. In the control
group, the subject was taught to the students in a passive position by the teacher using a traditional
method, while in the experimental group, the fairy tale "The Land of Pronouns” was first narrated,
followed by playing the "Pronoun-less Class" game in the classroom. The achievement test was
applied to both the experimental and control groups as a pre-test 3 weeks before the subject was
taught, and as a post-test after the subject was taught.

2.4 Analysis of Data

The data obtained were analyzed using the SPSS 26.0 program. Since the total number of students in
the research was 30, it was analyzed with the non-parametric Mann-Whitney U method. First, the
results of the pre-test were measured and whether there was a significant difference between the
groups was examined, then the post-test data were examined and the result was reached.

2.5 Example Lesson Presentation Process
2.5.1 Attention-Getting Phase

Before starting to narrate the fairy tale, the teacher does not provide any information related to a
grammar topic. The teacher asks the students about the fairy tales they know and asks those who know
to narrate them. At this stage, the teacher does not provide information about the fairy tale genre to
attract the students' attention, convincing them that it is not for any learning purpose but purely for
enjoyment and fun. Then the teacher mentions that they know a fairy tale too, which is very
entertaining and full of adventure, keeping the class curious.

2.5.2 Fairy Tale Narration Phase

The teacher tells the students that they know a very beautiful fairy tale and want to share it with them,
and narrates the following fairy tale.

THE LAND OF THE PRONOUN-LESS

Once upon a time, in a time long past, in a land far away that no one knew, where caravans did not
pass, there was a country. This country, which no one wanted to visit, if possible, never to go and
come, whose situation and condition were not asked, was actually as beautiful as a piece of heaven.
This country, so beautiful, but at the same time so desolate and full of unhappy people, had a big
problem. No one in the country wanted to talk to anyone else, they were afraid of communication.
Because of this lack of communication, no work in the country could be properly handled, needs could
not be met, and everyone was in a state of not knowing what to do. Because in this country, everyone's
surname was the same as the name of the country, "Pronoun-less”. King Pronoun-less, who ruled this
country, his wife Queen Pronoun-less, and their beautiful daughters; Princess no:1 Pronoun-less,
Princess no:2 Pronoun-less, and Princess no:3 Pronoun-less were living in their palace. The surnames
of the people outside the palace were the same. Those living in this country did not know 'you, me, he,



she, it, we, you, they, here, there, there, here, possessive suffixes, and the suffix 'ki'... etc. Therefore, it
was impossible to communicate between people. Without these words and suffixes, what was wanted
to be told could not be told, sentences were going on and on. Everyone was getting tired of speaking in
the middle of the sentence and giving up what they wanted to tell.

When King Pronoun-less was going to make a speech to the people, since he did not know how to say
'vou', he would list the names of all the people in turn, which would take days, weeks, months, even
years.

When two people met on the road, since they did not know how to say 'you, me', communication
turned into a complete torture. Even one day, Ali Pronoun-less and Veli Pronoun-less met on the road.
Ali Pronoun-less wanted to invite Veli Pronoun-less to his house, but it was quite difficult to explain
this to him. The following conversation took place between them:

— How is Ali Pronoun-less?
— Ali Pronoun-less is fine. How is Veli Pronoun-less?

— Veli Pronoun-less is also fine. If Veli Pronoun-less comes, he invites Ali Pronoun-less and Ayse
Pronoun-less, whom Ali Pronoun-less is married to, and Faruk Can, Handan, Rukiye, Mehtap, Sevtap,
Gamze, Sude, Buse Naz, and Aliye Pronoun-less, who were born from Ayse Pronoun-less.

— Ali Pronoun-less thanks. Ali Pronoun-less needs to ask this to Ayse Pronoun-less. If Veli Pronoun-
less waits for Ali Pronoun-less, Ali Pronoun-less will go to the house he lives in, ask Ayse Pronoun-
less, and come.

Even for an invitation, Veli Pronoun-less who struggles so much to explain his problem gives up on
this and continues his way saying, "Veli Pronoun-less no longer wants, don't come. We couldn't talk
for two minutes on the road, how can Ali and Veli understand each other all night at home?"

If there is an uncertain situation somewhere, people list all the possibilities because they don't have
any word to use instead, and this takes days. A father or mother could not be happy as the number of
children increased because they did not know how to say 'we' and therefore they had to list the names
of the whole family one by one. Things were no different in the palace. The King and Queen did not
want to talk to each other or their daughters, the King allowed his viziers because he could not dare to
say something, and things became inextricable.

As the days passed like this, no one wanted to meet anyone because of these long unnecessary
conversations. After a while, everyone in the country became lonely and the trouble started to annoy
everyone as the days passed.

One day, King Pronoun-less thought that he had to intervene in this matter and decided to make a
speech to the people. Yes, this speech would take years because he did not know how to say 'you'.
Because he was going to say the names of the people one by one. But King Pronoun-less agreed to
this. He wanted his people to be happy now. The big day came, the town criers announced that King
Pronoun-less would make a speech. "Don't say we heard or didn't hear, people, King Pronoun-less will
speak and find a remedy for our communication problem,” they were shouting. The people were very
hopeful. Although King Pronoun-less did not find a solution, he had a proposal for the people. On the
day the people gathered, King Pronoun-less started to read everyone's name one by one, which took a
total of 237 days with three-hour sleep breaks at night. Finally, when the name counting job was over,
King Pronoun-less entered the subject:



— "1 will give the beautiful Princess No:3 Pronoun-less, who is the daughter of Queen Pronoun-less
and King Pronoun-less, to the person who finds a solution to this speech disorder we are in. And the
person who marries Princess No:3 Pronoun-less will also be the heir to King Pronoun-less,” he said.

The people thought hard and pondered but could not find a solution. The young people of the country
went to wizards, they thought by shutting themselves in their homes for days, but there was no
solution. Only one of the young people thought that a conclusion could not be reached by waiting.
This young man, named Mehmet Pronoun-less, was blue-eyed, tall like a reed, but bald. Mehmet
Pronoun-less hit the road, sure that he would find a solution to this problem. He went a little, he went a
lot, he went straight over the hill and dale, and arrived at a green valley. This was a beautiful small
country with tall poplar trees, where birds sang joyfully, crystal clear waters flowed, and linden
scented. Mehmet Pronoun-less saw two people approaching from the opposite side. He waited
excitedly for them to come. The two people who came were two shepherds with their flutes in their
hands and a flock of sheep behind them. Mehmet Pronoun-less:

—Heeeey! He shouted hello, the shepherds, realizing that Mehmet Pronoun-less was a stranger, came
to him and with a warm attitude;

—Hello brother. What are you doing here, who are you looking for? Mehmet, who didn't understand
much from these words;

—You? Here? Who? | don't understand, guys! he said. The shepherds were first surprised then;

—Go fool around somewhere else, don't get us into trouble, they said. Thinking that he might have
found what he was looking for, Mehmet Pronoun-less started asking the shepherds more questions.

—Shepherds! As Mehmet Pronoun-less, born of Mother Pronoun-less, | want to ask two shepherds a
guestion, when he said, the shepherds couldn't stand it and chased Mehmet Pronoun-less.

For days in this country, Mehmet Pronoun-less, who even became afraid to speak, was sitting on the
sidewalk one day, listening to a grandmother and a grandfather arguing.

The grandmother was saying to the grandfather, "I want to visit my country." The grandfather said to
the grandmother, "l don't understand the conversations of the people in your country, they don't
understand my conversations and they attack me." Upon this word, Mehmet Pronoun-less now
understood that the grandmother was from her own country and decided to go to them and talk.

— Hello, | don't know anyone in the country | came to as Mehmet Pronoun-less. Help me, he said.
When the grandmaother heard this, she was very happy and turned to Mehmet Pronoun-less:

— Ah my dear, | also came from the Country of the Pronoun-less. | also suffered a lot. | understand
you very well, she said. The grandfather interrupted:

— | was the one who suffered that pronoun-less, nothing happened to you. You ate my life, he said.
The grandfather and grandmother took Mehmet Pronoun-less and took him to their home. After the
meals were eaten, the grandfather started to tell his own story:

— 1 was a flour merchant. 40 years ago, | ended up in the Land of the Pronoun-less as a result of an
accident. | noticed something strange there. No one was using pronouns to talk to each other. The
words | used like 'l, you, we, you' were so foreign to the inhabitants of that country that they thought I
was a tourist and hosted me. | stayed at the house of the neighborhood headman, Headman Pronoun-
less. | fell in love with his daughter, whose name was Nana Pronoun-less at the time. Seven years
passed trying to explain things to Nana. Then, after trying to explain to her father for a year, we finally



got married, but | have been trying to teach Nana pronouns for years. Nana is now a grandmother, and
| am a grandfather, but finally, Nana learned the pronouns. Now come, let me tell you, then you go
and tell your king and marry the princess and see how big the world is, he said. Here, the teacher gives
rough information about pronouns by showing how the grandfather explained them to Mehmet
Pronoun-less. Mehmet Pronoun-less has now learned the pronouns. He said to himself, "What nice
short ways there are to speak, these words that quickly replace names will greatly relax our country.
Wow! We have been torturing ourselves for nothing for years." and he hit the road again. When he
returned to his country, he was happy that he would solve this problem and marry the princess. He
appeared before King Pronoun-less and told his story. King Pronoun-less was torn between feeling sad
and happy. While he was happy that his people would be freed from a big problem, he was not without
sorrow that his daughter, Princess No:3 Pronoun-less, would marry the bald Mehmet Pronoun-less.
King Pronoun-less gathered all the people and explained the issue of pronouns to them. He announced
that a new constitution would be prepared. At this stage, the teacher explains pronouns again with
rough information due to King Pronoun-less's explanation to the people. And the teacher gives an
assignment about what could be written in the new constitution announced by King Pronoun-less.
Both the king and the people were now very happy. They continued their daily lives more
comfortably. The king changed the surnames of all the people and his own family to "Pronoun-full" as
the first article of the new constitution he prepared. The wedding of Mehmet Pronoun-full and the
princess lasted forty days and forty nights. Afterwards, they had three children. (Here, the teacher asks
the students to come up with names for these three children, in a logical and humorous way.)

The teacher ends the story by saying three apples fell from the sky; one hit Mehmet Pronoun-full, one
hit the storyteller, and one hit the listener.

2.5.3 Educational Game Stage

After telling the story, the teacher asks the students questions like "Would you like to live in the Land
of the Pronoun-less, what could it feel like to live in the Land of the Pronoun-less?" After receiving
the answers, she says "Let's all become the Pronoun-less class together and try to speak without
pronouns for a week". For the sake of the game, the surnames of the students in the class are changed
to 'Pronoun-less’. She selects one of the students as the 'Pronoun Chief' and asks him to note his
friends who use pronouns during the game. For each pronoun used, the students who speak with
pronouns are given a symbolic Z letter and at the end of the one-week game, the person with the most
Z letters is forced to suffer the punishment given by his classmates. The game is applied only in
Turkish lessons and excluding the texts to be read for a week. In this stage, which is both very fun and
very instructive, the students gain knowledge about pronouns, which they have not yet learned.

3. FINDINGS

In this section, the findings obtained as a result of the research are included. In this study,
measurement tools and collected data were analyzed using the SPSS 26.0 program, and the findings
were explained with tables. Table 2 includes the mean and standard deviation scores related to the pre-
test scores we applied to the control and experimental groups 3 weeks before the subject was
explained.



Table 2

Pre-test Results of the Research

Subject Group N Mean Standard T Significance
Deviation Level
Pronouns Control 15 9,3632 1,9611 0,816 p>0.05
Group
Pronouns Experimental 15 9,4238 1,7287
Group

According to this table, no significant difference was found between the experimental and control
groups (P>0.05). The absence of a significant difference between the two groups indicates that the
application can be started comfortably. After the pre-test application, the subject of pronouns was
taught to the control group through direct explanation and then solving many questions, and to the
experimental group, first by telling the fairy tale called 'The Land of the Pronoun-less', and then by
playing the game called 'Pronoun-less Class', it was ensured that the students understood the subject of
pronouns through discovery. At the end of 2 weeks, the achievement test prepared by the researcher
was applied to the experimental and control groups as a post-test. The result of the analysis related to
the applied post-test is shown in the table below.

According to this table, no significant difference was found between the experimental and control
groups (P>0.05). The absence of a significant difference between the two groups indicates that the
application can be started comfortably. After the pre-test application, the subject of pronouns was
taught to the control group through direct explanation and then solving many questions, and to the
experimental group, first by telling the fairy tale called 'The Land of the Pronoun-less', and then by
playing the game called 'Pronoun-less Class', it was ensured that the students understood the subject of
pronouns through discovery. At the end of 2 weeks, the achievement test prepared by the researcher
was applied to the experimental and control groups as a post-test. The result of the analysis related to
the applied post-test is shown in the table below.

Table 3

Post-Test Results of the Research

Subject Group N Mean Standard T Significance
Deviation Level
Pronouns Control 15 14,8 14,0 -1,751 0,080
Group
Pronouns Experimental 15 17,91 15,0
Group

According to the table above, there has been a significant difference in the subject of pronouns taught
to the experimental group through fairy tale and game methods, compared to the control group taught



through direct explanation. According to this research, teaching the subject of pronouns with fairy
tales and educational games has been effective on the learning levels of the students.

4. RESULTS, DISCUSSION, AND SUGGESTIONS

It was observed that there was no significant difference between the two groups in the pre-test
conducted three weeks before the subject of pronouns was taught, and both groups did not have much
information about pronouns. This situation has shown that an experiment to be conducted between
these two groups will be successful. During the experiment, it can be said that a fun, student-centered,
and permanent teaching was applied in the experimental group. In this group, it was observed that the
teacher and the students conducted the lessons with more pleasure, which showed that the teaching
process was efficient. In addition, the pre-test and post-test data of the experimental group were also
indicators that this process was efficient. In the control group, a classical narration, a teacher-centered
operation continued. When the results of the final test were examined, it was observed that the
experimental group was more successful and they understood the subject better. It is possible to say
that the fairy tale, which is supportive before the educational game that focuses on the student, led to
more permanent learning in students. When the final test results of the control group, which does
activities from the book after direct narration, were examined, it was seen that they were far behind the
experimental group. It was determined that the reasons for this were factors such as students'
distraction in the direct narration technique, not participating in active learning, etc.

4.1 Recommendations based on the results of the study

The teacher, who expressed the opinion that working with the experimental group was more enjoyable
than working with the control group, showed that these fairy tale and game methods provided a two-
sided gain. The recommendations that can be put forward in line with these findings are as follows:

* Fairy tales and educational games have contributed to the teaching of pronouns in the 6th grade.

* We think that fairy tales and educational games will be beneficial not only in pronouns but also in
the teaching of other grammar subjects. This teaching with games and fairy tales has not only achieved
language grammar but also other language skills.

* The use of children's literature genres in teaching Turkish to foreigners is important both for students
to learn more permanently and to draw attention to children's literature genres.

* This study, in which the fairy tale from the genres of children's literature is used, has shown that
research needs to be done on the contribution of other genres of children's literature to teaching
Turkish to foreigners. Especially literary genres such as theater that will focus on the student can be
used to ensure the permanence of knowledge in lessons.

* These and similar literary genres can be used not only for Turkish lessons but also for other lessons.

* In-service trainings can be organized for Turkish teachers and teachers of other lessons on this
subject.

4.2 Recommendations for future studies
Recommendations for future studies are shown below:

* Considering the importance of children's literature genres in teaching Turkish as a foreign language,
research can be conducted on this subject.



* The impact of other genres in teaching Turkish as a foreign language can be researched
experimentally, as in this study.

* The effect of other applications where students will take a more active role in Turkish lessons as a
foreign language can be examined.

* The effect of educational games to be conducted in other lessons on academic success can be
examined.
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EGITSEL OYUNLAR VE MASAL TURUNUN YABANCILARA
TURKCE OGRETIMINE KATKISI: “ZAMIRSIiZLER ULKESI”
ORNEGI !

Deniz TOGRUL”

OZET

Egitim dmiir boyu siiren ve farkli 6grenme alanlarini ise kosan bir siiregtir. Bu 6grenme alanlarindan biri olan dil
Ogrenimi ve Ogretimi de son yillarda olduk¢a Onemsenen ve iizerinde ¢ok sayida aragtirmanin yapildigi bir
alandir. Cok degisik yontem ve tekniklerin kullanildigi, 6grenciye yeni materyallerin sunuldugu, ihtiyaglar ve
Ogrenci profili goz Oniinde bulundurularak programlarin gelistirildigi bu alanda g¢esitli edebi iirlinlerin
kullanilmasi 6gretimin gergeklestirilmesini oldukga kolaylastirmaktadir. Bu edebi tiirlerden biri olan masallarin;
ogrencilerin ilgisini ¢ektigi, onlar1 farkli hayal diinyalarma gotiirdigi, eglendirdigi, estetik duygular
uyandirdigi ve dil gelisimine katkida bulundugu bir gergektir. Masallarin yaninda egitsel oyunlar da dgrenciyi
merkeze alip dikkati yogunlastirarak 6grenmede kaliciligi saglamaktadir. Oyunla egitimde mukayeseli diistinme,
karar verme gibi beceriler pratiklesir. Kisacasi oyunla egitimde hem fiziksel hem de zihinsel yetenekler gelisir.
Bu ¢alismanin amaci, masal ve egitsel oyunlarin yabanci dil olarak Tiirkce Ogretimine katkisim, *‘Zamirsizler
Ulkesi’’ adli masalin ve daha sonrasinda oynanacak “Zamirsiz Stmf”’ adli egitsel oyunun Tiirkiye’de Tiirkce
Ogrenen yabanci dgrencilerin dilbilgisi 6grenimlerine katkisinin incelenmesidir. Bu ¢alisma i¢in Ankara Sincan
Ressam Ibrahim Calli Ortaokulunda 6grenim géren 15°i deney, 15’i kontrol grubu olmak iizere toplam 30
yabanci uyruklu 6. simif 6grencisi Tirk¢e bilme diizeylerinin esit olmasma dikkat edilerek secilmistir. Bu
ogrencilere oncelikle arastirmacilar tarafindan hazirlanan zamirler basari testi On-test olarak uygulanmig daha
sonra deney grubuna arastirmacilar tarafindan yazilan masal anlatilmig ve bir egitsel oyun ile desteklenmistir.
Kontrol grubuna ise zamirler konusu diiz anlatim yoluyla anlatilmis ve her iki guruba da zamirler basar
testi son-test olarak uygulanmistir. Bu uygulamalar sonucunda edebiyat metin tiirlerinden masal ile 6gretilen
zamirler konusunun kaliciligt ve basari durumu incelenmistir. Bu ¢alismada yart deneysel desen kullanilmistir.
Uygulanan 6n ve son test sonuglar1 SPSS 26.0 programinda Mann Whitney U testi ile analiz edilmistir. Ulasilan
sonuglara gore masal ve egitsel oyunlarla ders islenen deney grubu basari ortalamasi; diiz anlatimla ders iglenen
kontrol grubuna gére daha yiiksek ¢ikmustir. Ogrencileri 6grenme siirecine dahil etmek ve kurallar1 ezberletmek
yerine islevlerinin sezdirilmesini amaglayan bu g¢aligmanin 6grencilerin dil becerilerinin gelismesine katkida
bulunacag1 ve farkli edebiyat tiirleri ile birlikte egitsel oyunlarin kullanimini artiracag diisiiniilmektedir.

Anahtar Kelimeler: Yabancilara Tiirkce Ogretimi, ocuk edebiyati, masal, egitsel oyunlar, dilbilgisi, zamirler.
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1. GIRIS

Dil, insanlarin duygu, diislince ve ihtiyaglarin1 belirtmesine olanak tanir. Ayrica dil, diger insanlarla
iletisim kurmalarimi saglayan, kendi kurallari igerisinde gelisen, biiyilyen, hayatiyetini kaybeden, canli,
dogal ve insanlarin dis diinyaya agilan bir kapist olarak tanimlanir (Sever, 2019; Ergin, 2009; Kanat,
2021). Ergin’e gore (2009) dili biitiin yonleriyle inceleyen bilgi kaynag: ise dilbilgisidir. Dilbilgisini
Dolunay, (2010, s. 275) hedef dilin; ses, kelime ve ciimle yapilarini inceleyen ve bu yapilarla ilgili
kurallar1 bir biitiin haline getiren bir bilim dali olarak tanimlar. Dilin bir sistem; dil bilgisi dersinin de
bu sistemi 6gretmekle yiikiimlii oldugunu belirten Kanat’a (2021) gore kisi, dil becerilerini
gelistirmenin yolunun dilbilgisi kurallarinin yapisin1  ve isleyisini Ogrenmekten gectigini bilir.
Tiirkge Ogretim Programina gére MEB, (s. 4, 2019) dilbilgisi 6gretiminin anlama ve anlatma temel
becerileri icinde Ogretilmesi hedeflenmistir. Giines'e gore (2013, s. 72) dilbilgisi 6gretiminin igerigi
zamanla degismistir. Onceki zamanlarda dilbilgisi kurallar1 6grencilere dgretilirken son dénemlerde
dilbilgisi temel dil becerileri kapsaminda Ogrencilere hissettirilmeye baglanmistir. Bu durum da
Tiirkcedeki temel dil becerilerinin 6gretiminde kullanilan yontem, teknik, materyal ve yapilan
etkinliklerin basariy1 yiikseltmedeki 6nemini daha ¢ok arttirmistir.

Dilbilgisi 6gretiminin yapilacagi hedef kitle degistikce dgretimin niteligi de degisecektir (Aytas ve
Cegen, 2010, s. 77). Bu durumda ana dil olarak Tiirkge 6grenen bireyler ile yabanci dil olarak Tiirkce
Ogrenen bireylerin dilbilgisi Ogretiminin yOntemleri ayni olmayacaktir. Yabancilara Tiirkce
ogretiminde temel dil becerilerinin 6grencilere kazandirilmasi hedeflenirken dilbilgisi 6gretimi de bu
kazanimlar i¢inde yer almaktadir. Yabancilara Tiirk¢ce 6gretiminde dil bilgisi dersi dili 6grenme igin
degil dili 6gretmek i¢indir. Dilbilgisi 6gretimi kiginin dil yanlislarinin dnlenmesinin ¢ok ilerisinde
islevler e sahiptir. Dilbilgisi 6gretimi, dil ile ilgili bilgilerin 6gretildigi, Tiirk¢enin dil becerileriyle
birlikte, bu alanlar1 destekleyen, agiklayan 6gretim etkinliklerini igerir. Aydin (1999, s. 29) dilbilgisi
Ogretimini kolaylagtiran etkenlerden en Onemlilerinin 6gretmen, materyal ve etkinlikler oldugunu
savunur. Bu etkinliklerden bir tanesi de egitsel oyunlardir.

Ogrencilerin 6grenme ortamlarinda edinilen bilginin kaliciligim saglayan yollardan birisi de egitsel
oyunlardir. “Yetenek ve zeka gelistirici, belli kurallar1 olan, iyi vakit gegirmeye yarayan eglence’’
(Korucu ve Kurtlu, 2015; s.344) diye tanimlanan oyun, ¢ocugu merkeze alir ve onun Ogrenme
yolculugunda, 6gretim ortamlarinda ¢ok etkili bir eylemdir. Cocuklar oyunlarda arkadaslarini inceler
ve hamlelerini tahmin etmeye ¢alisirlar. Béylece oyun, ¢cocugun yaratici ve elestirel diisiinme, problem
¢Ozme, analiz, sentez, karar verme ve degerlendirme gibi biligsel 6zelliklerini gelistirmesine yardimci
olur (Korucu ve Kurtlu, 2015; s.342). Geleneksel ders anlatim teknikleri ile egitsel oyunlar arasinda
kapsamli bir kiyaslama yapan (Usta ve digerleri, 2018), egitsel oyunlarla &grenilen bir konunun
geleneksel yontemlerle 6grenilen bir konuya nazaran daha kalict oldugu sonucuna ulagmiglardir. Oyun
ile 6gretim hem daha eglenceli hem de daha kalicidir ve Akgiin, Nuhoglu, Tiiziin, Kaya ve Cimar'a
gore (2011, s. 45) 6grenci oyun esnasinda 6grendiginin farkinda bile degildir. Yapilan arastirmalara
gore oyunla 6gretilen dilbilgisi konularinin klasik diiz anlatimla 6grenilen konulara gére daha kalici
olarak 6grenildigi tespit edilmistir. Saglam’in (2013, s.276) yaptig1 bir arastirmaya gore; oyun caginda
olan 5. siif 6grencilerinin, 6grenme agisindan, oyunlarla dgretilen kurallar1 daha kolay 6grendikleri
goriilmektedir. Klasik 6grenme yontemleriyle (diiz anlatim yoluyla) anlatilan konularla karsilastirildigi
zaman oyunlar, konularin kalici olmasina katki saglamaktadir.

Oyunun faydalar su sekilde siralanabilir:



1. Cocugun 6zgiirlesmesini saglar.
2. Cocugun kurallara saygi duymasini saglar.

3. Cocuklarin sosyal iligkilerde daha basarili olmalarina olanak tanirken dil becerilerini
gelistirir.

4. Cocuklarin hayal diinyalarini gelistirir.
. Cocuklar1 yeni maceralara siiriikleyerek onlara arastirma becerisi kazandirir.

. Cocuklarm zihinsel ve psiko-motor gelisimlerine katki saglar.

5

6

7. Cocuklarda dikkat dagimikligina engel olmaya yardimci olur.

8. Cocuklarin dokunarak 6grenmelerine ve g¢evre bilinci gelistirmelerine olanak saglar.
9

Kalic1 6grenme ortamlar olusturur.

10. Cocuklarin mantik yiiriitme, karar verme gibi becerilerini kuvvetlendirerek 6z yeterlik algilarini
destekler. (Kara, 2010, s. 410; Saglam, 2013, s. 278; Durmus, 2020, s. 173)

Yabanci bir dil 6gretiminde edebi metinler ¢ok 6nemli bir yer tutar. Dil 6gretiminde tiyatronun
Onemini inceleyen Altunbay, (2012, s. 749) yabanci bir dil 6grenmenin edebi metinlerden uzakta
yapilamayacagini vurgulamaktadir. Sirin'e gore (2005, s. 16) insanlik modernlestikce cocuklara
verilen Onem artmis, ¢ocuklarin edebi, estetik zevk ihtiyact oldugu goriilmiis ve edebiyat sahasinda
ayrica bir ¢ocuk edebiyatindan bahsedilmeye baslamistir. Tiirkge 6grenen yabancilarin da dili yeni
ogrendikleri diistiniildiigiinde yas grubu dikkate alinmadan ¢ocuk edebiyati iiriinlerinden zevk almalari
ve sade dili sebebiyle hedef dili kolay 6grenebilmeleri olasi bir durumdur. Yabanci dil olarak Tiirkce
Ogrenen insanlar arasinda biiylik bir ¢ogunlugu da cocuklar olusturmaktadir. Yurt i¢inde ve disinda
yabanci dil olarak Tiirkge 6grenen ¢ocuk sayisinin fazla olmasina ve ¢ocuklarin edebi zevklerinin
yetigkinlerden farkli olmasina karsin yabanci dil olarak Tiirk¢e d6gretiminde gocuk edebiyati hakkinda
calismalarin az olmas1 dnemli bir sorun olarak karsimiza ¢ikmaktadir (Gedik, 2021, s. 8). Bu sinirli
kaynaklardan biri olan Giirel, (2014, s. 285) ¢alismasinda iiniversitelerin ve kurumlarin biinyelerinde
cocuk edebiyati enstitiillerinin kurulmasi gerektiginden bahsedildikten sonra bu enstitiilerde
“Yabancilara Tiirkge Ogretiminde Cocuk Edebiyat” isimli derslerin agilmasi hususunu giindeme
getirmigtir. Yabancilara Tiirkge Ogretimi derslerinde Ogretilmesi gereken temel dil becerilerinin
gelistirilmesinde Tiirk edebiyatindan haz almanin ilk adimi Simsek'e gore (2014, s. 15) cocuk
edebiyatidir.

Cocuklarda dinleme becerileri ilk olarak masal veya hikayelerle baslar (Temizyiirek, 2003, s. 163).
Yabanci dil olarak Tiirkce Ogrenen kisilerin de masal veya hikdye ile dinleme becerilerinin
gelistirilebilecegi ortadadir. Yabanci bir dil 6grenen kisinin sadece dili degil ayn1 zamanda hedef dilin
kiiltiiriinii de 6grendigi gdz 6niinde bulundurulursa masalin énemi daha da artacaktir. Zira Oziinel,
(2011, s. 60) masalin bir kiiltiirlin genetik haritas1 oldugunu savunur. Masal, toplumlarin hayal giiciiyle
Oriilmiis ve yiizlerce yi1l varligini stirdiirmiis yazinsal bir tiir ve Cildir’a gore (2022) sadece gocuklarin
degil yetiskinlerin de oldukga dikkatlerini ¢eken bir cocuk edebiyati tiiriidiir. (Karatay, 2007)’a gore;
masalin genelde ulastig1 ve hitap ettigi insanlarnt eglendirmek ve onlara giizel vakit gecirtmek gibi
onemli iglevleri vardir. Masalin hem ¢ocuklar hem yetiskinler tarafindan sevilmesinde, igerdigi hayali
unsurlarin, i¢sellestirilmesi ve hayal diinyalarina yansitilmasi gibi etkenler vardir. Yabancilara Tiirkge
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Ogretiminde ¢ocuk edebiyati iiriinlerinden olan masalin kullanilmasi derslerde hem O6grencilerin
dikkatini ¢cekip merak uyandiracak, onlar1 eglendirecek hem de kendilerinin de rol alacagi bir oyunla
desteklenen masal ile hayat boyu 6grenmeye katki saglayacaktir. Enginiin'e gore (2006; s. 216)
insanlar, ana dilini 6grenirken de yabanci bir dil 6grenmeye baslarken de o dil ile ilgili bos bir levha
gibidir. Bu bos levhalarin doldurulmasinda ¢esitli 6greticilerin etkisi bilyiiktiir. Bu yiizden bu bos
levhalarin iyi seylerle doldurulmasi gerekmektedir. Bu da ancak kisinin zevk alacagi 6grenme
ortamlarinin olusturulmasi ve uygun etkinliklerin yapilmasi ile miimkiindiir. Ogretimin hedeflenen
sonuglara ulagmasi ise Batur, Kaplan ve Ercan'a gore (2022, s. 357) ancak etkinligin, 6grencinin
sorularina cevap verebilmesi, 6grenciyi merkeze almasi, 6grencinin sosyal bir sekilde etrafindakilerle
irtibat halinde olmasini saglamasi, 6grenciye i¢sel motivasyon saglamasi ve siirecin sikici olmamasi
ile miimkiindjir.

Bu aragtirmanin problem ciimlesi “Yabanci dil olarak Tiirk¢e 6grenen bireylerin dilbilgisi konularini
Ogrenmesinde edebi metinlerin ve egitsel oyunlarin etkisi var midir?” seklindendir. Alt problemler ise
su sekildedir:

1. Masal anlatilip, egitsel oyun oynanarak “zamirler” konusu anlatilan deney grubuyla diiz anlatim
teknigi ile ayni konunun anlatildig1 kontrol grubunun basarilar arasinda anlamli bir fark var midir?

2. Deney ve kontrol gruplarinin 6n test ve son test sonuglar1 arasinda anlamli fark var midur?

2. YONTEM
2.1 Cahismanin Modeli

Bu ¢aligmada nicel arastirma yontemi tekniklerinden biri olan “kontrol ve deney gruplu yar1 deneysel
desen” kullanilmistir. Kontrol ve deney gruplu yar1 deneysel desen; belirlenen gruplar {izerinde grup
eslestirmelerinin oldugu, fakat seckisiz atamanin olmadigi desenlerdir (Biiytikoztiirk, 2021, s. 47).

2.2 Cahsma Grubu

Aragtirmanin ¢alisma grubunu 2021- 2022 egitim dgretim yilinda Ankara ili Sincan ilgesinde Ibrahim
Calli Ortaokulunda 6grenim goren 15’1 kontrol grubu, 15’1 deney grubu olmak iizere toplam 30
yabanc1 uyruklu 6. Smif 6grencisi olusturmaktadir. Deney ve kontrol gruplarn dil diizeyleri yakin olan
ogrenciler dikkate alinarak okulun Tiirk¢e 6gretmeni tarafindan secilmistir. Arastirmaya secilen deney
ve kontrol gruplarindaki dgrenci sayilari ve 6zellikleri Tablo 1’de gdsterilmistir.,

Tablo 1

Arastirmanin Calisma Grubu Ogrenci Dagilimi

Gruplar Kiz Erkek Toplam
Deney Grubu 7 8 15
Kontrol Grubu 6 9 15
Toplam 13 17 30
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2.3 Veri Toplama Araclar

Zamirler konusunda aragtirmacilar tarafindan Avrupa Ortak Cerceve Metninde yer alan B2 diizeyi
becerileri géz niinde bulundurularak ‘‘Zamirsizler Ulkesi’” bashkli orijinal bir masal yazilmis ve bu
masal zamirlerin 6gretimi i¢in ana materyal kabul edilmistir. Gruplara uygulanmak {iizere 6n-test ve
son- test olarak zamirler ile ilgili bir basar1 testi gelistirilmistir. 4 secenekli coktan se¢meli 23 soruluk
bu basari testi; kapsam gecerliligini 6lgmek icin 6. Siniflarla dersi olan 3 farkli Tiirk¢e 6gretmenine ve
1 tane Tirk Dili ve Edebiyati d6gretmenine gosterilmis ve onlarn fikirleri 1518mnda 3 soru testten
cikartlmistir ve test 20 soruluk son halini almistir. Aragtirmaci tarafindan hazirlanan “Zamirler basar
testi” kapsam giivenligini belirlemek amaciyla ayni okulda 7. ve 8. sinifta 6grenim goren 12 yabanci
Ogrenci iizerinde uygulanmistir. Bu testin Cronbach Alpha giivenirlik katsayis1 0.87 olarak
hesaplanmigtir. Gilivenirlik degeri nispeten yiiksek oldugundan basari testinden On test agsamasina
gecilmistir. Kontrol grubunda konu, 6gretmen tarafindan pasif konumdaki 6grencilere geleneksel bir
yontemle anlatilmis, deney grubunda ise dnce ise once “Zamirler Ulkesi” adli masal anlatilmis
sonrasinda sinifta “Zamirsiz Smif” oyunu oynanmistir. Basari testi hem deney hem de kontrol grubuna
konu islenmeden 3 hafta 6nce, 6n- test, konu islendikten sonra da son- test olarak uygulanmustir.

2.4 Verilerin Analizi

Elde edilen veriler SPSS 26.0 programi kullanilarak analiz edilmistir. Arastirma yapilan 6grenci sayist
toplam 30 oldugu i¢in non- parametrik yontemlerden Mann- Whitney U ile analiz edilmistir. Once 6n-
testin sonuglari 6l¢iilmiis ve gruplar arasinda anlamli bir fark olup olmadigi incelenmis daha sonra da
son- test verileri incelenmis ve sonuca ulagilmigtir.

2.5 Ornek Ders Anlatim Siireci
2.5.1 Dikkat Cekme Asamasi

Ogretmen masal1 anlatmaya baslamadan 6nce herhangi bir dilbilgisi konusu ile ilgili bilgi vermez.
Ogrencilere bildikleri masallar1 sorar, masal bilenlerden anlatmalarini ister. Bu asamada dgretmen,
Ogrencilere herhangi bir 0grenme i¢in degil tamamen zevk alip eglenme ortami olusturduguna
inandirarak onlarin dikkatini ¢ekmek i¢in masal tiirii hakkinda bilgi vermez. Daha sonra 6gretmen
kendisinin de bir masal bildigini ve bu masalin ¢ok eglenceli ve macera dolu oldugunu soyleyerek
siifin merakini canli tutar.

2.5.2 Masal Anlatma Asamasi

Ogretmen, 6grencilere gok giizel bir masal bildigini ve onlarla paylagsmak istedigini sdyler ve
asagidaki masal1 anlatir.

ZAMIRSIZLER ULKESI

Bir varmis bir yokmus evvel zaman i¢inde, kalbur saman iginde, develer tellal iken, pireler berber iken
ben dedemin besigini tingir mingir sallar iken, ¢ok uzak diyarlarda kimsenin bilmedigi, kervanlarin
geemedigi bir lilke varmis. Kimsenin ugramak istemedigi, miimkiinse hi¢ gidilip gelinmeyen, hali,
hatirt sorulmayan bu iilke aslinda cennetten bir parca giizelligindeymis. Boylesine giizel, ama ayni
zamanda bdylesine 1ss1z ve mutsuz insanlarla dolu iilkenin biiyiik bir derdi varmis. Ulkede hi¢ kimse
kimseyle konusmak istemiyor, iletisimden korkuyormus. Bu iletisimsizlik sebebiyle de higbir is
iilkede dogru diiriist halledilemiyor, ihtiyaclar giderilemiyor ve herkes ne yapacagini bilmez
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durumdaymis. Ciinkii bu iilkede herkesin soyadi iilkenin adiyla aymymis ’Zamirsiz’’. Bu iilkeyi
yoneten Kral Zamirsiz, karis1 Kralice Zamirsiz ve birbirinden giizel kizlari; Prenses no:1 Zamirsiz,
Prenses no:2 Zamirsiz ve Prenses no:3 Zamirsiz saraylarinda yasayip gidiyorlarmis. Sarayin disindaki
halktan kisilerin de soyadi ayniymis. Bu iilkede yasayanlar ‘sen, ben, o, biz, siz, onlar, burasi, surasi,
oraya, buraya, aitlik bildiren ekleri ve ki ekleri...’vb. bilmezlermis. Bu yiizden insanlar arasinda
iletisim kurmak imkansizmis. Bu kelime ve ekler olmadan anlatilmak istenenler anlatilamiyor,
climleler uzayip gidiyor. Herkes soziin yarisinda konugsmaktan bikip anlatmak istediklerinden
vazgeciyormus.

Kral Zamirsiz halka bir konusma yapacagi zaman ‘siz’ demeyi bilmedigi i¢in sirayla biitiin halkin
isimlerini sayar bu da giinler, haftalar, aylar hatta yillar siirermis.

Iki kisi yolda karsilastiklar1 zaman ‘sen, ben’ demeyi bilmedikleri icin iletisim kurma k tam bir
iskenceye doniisiirmiis. Hatta bir giin Ali Zamirsiz ile Veli Zamirsiz yolda karsilasmiglar. Ali
Zamirsiz, Veli Zamirsiz’i evine davet etmek istiyormus fakat bunu ona anlatmak hayli zormus.
Aralarinda sdyle bir konugma ge¢mis:

— Ali Zamirsiz nasildir?
— Ali Zamirsiz iyidir. Veli Zamirsiz nasildir?

—Veli Zamirsiz de iyidir. Eger gelirse Veli Zamirsiz, Ali Zamirsiz’i ve Ali Zamirsiz ’in evli oldugu
Ayse Zamirsiz’i, Ayse Zamirsiz ’den dogan; Faruk Can, Handan, Rukiye, Mehtap, Sevtap, Gamze,
Sude, Buse Naz ve Aliye Zamirsiz’leri, davet ediyor.

—Ali Zamirsiz tesekkiir eder. Ali Zamirsiz’in bunu Ayse Zamirsiz’e sormasi gerek. Eger Veli
Zamirsiz, Ali Zamirsiz’i beklerse Ali Zamirsiz yasadig1r eve gidecek Ayse Zamirsiz’e soracak ve
gelecek.

Davet i¢in bile derdini anlatmaya bu kadar ugrasan Veli Zamirsiz bu isten vazgecer ve “Veli Zamirsiz
artik istemiyor gelme. Yolda iki dakika konusamadik, evde gece boyu nasil anlagabilir Ali ve Veli?
diyerek yoluna devam eder.

Insanlar bir yerde belirsiz bir durum varsa yerine kullanacaklar1 herhangi bir kelime olmadig igin tiim
olasiliklart siralar, bu da giinler siirermis. Bir baba ya da anne ¢ocuk sayisi ¢ogaldik¢a ‘biz’ demeyi
bilmedigi ve dolayisiyla biitiin ailenin adin1 teker teker siralamak zorunda kalacagi igin sevinemezmis.
Sarayda da isler farkli degilmis. Kral ve Kralige ne birbirleriyle ne de kizlartyla konusmak
istemiyor, Kral bir seyler sOylemeyi goze alamadigi i¢in vezirlerine izin veriyor ve isler i¢inden
¢ikilmaz bir hale geliyormus.

Iste giinler boyle gecip giderken bu uzun gereksiz konusmalardan dolay1 kimse kimseyle karsilasmak
da istemiyormus. Bir siire sonra iilkedeki herkes yalmizlagmis ve sikinti giin gectikge herkesi
kizdirmaya baslamas.

Bir giin Kral Zamirsiz bu ige artik miidahale etmesi gerektigini diisiinmiis ve halka bir konugma
yapmaya karar vermis. Evet bu konusma ‘Siz’ demeyi bilmedigi i¢in yillar siirecekmis. Ciinkii halkin
isimlerini teker teker sdyleyecekmis. Ama Kral Zamirsiz buna raziymis. Halkinin artik mutlu olmasini
istiyormus. Biiyilik giin gelmis tellallar Kral Zamirsiz’in konusma yapacagini duyurmuslar. ‘‘Duyduk
duymadik deme halk, Kral Zamirsiz konusacak ve iletisim sorunumuza derman bulacak’ diye
bagirtyorlarmis. Halk ¢ok umutluymus. Gergi Kral Zamirsiz’in buldugu bir ¢are yokmus ama halka bir
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teklifi varmis. Halkin toplandigi giin Kral Zamirsiz herkesin adim teker teker okumaya baglamis bu da
tam tamina geceleri liger saatlik uyku aralariyla beraber toplam 237 giin siirmiis. Sonunda isimleri
sayma isi bitince Kral Zamirsiz konuya girmis:

— lIginde bulundugumuz bu konusma bozukluguna care bulan insana, Kralice Zamirsiz ile Kral
Zamirsiz’den olma diinyalar giizeli Prenses No:3 Zamirsiz’i verecegim. Ve Prenses no:3 Zamirsiz ile
evlenen insan Kral Zamirsiz’in de veliahtt1 olacak, demis.

Halk kara kara diisiinmiis tasinmis bir ¢are bulamamuslar. Ulkenin gencleri biiyiiciilere gitmis,
giinlerce evlerine kapanip diisiinmiisler ama care yokmus. Genglerden sadece bir tanesi bekleyerek bir
sonuca ulasilamayacagini diisiiniiyormus. Adi Mehmet Zamirsiz olan bu gen¢ mavi gozlii, uzun boylu
dalyan gibi ama kel biriymis. Mehmet Zamirsiz diigmiis yollara bu soruna bir ¢are bulacagindan
eminmis. Az gitmis, uz gitmis, dere tepe diiz gitmis, varmis bir yesil vadiye. Burasi uzun kavak
agaclariin oldugu, kuslarin nese ile sarki soyledigi, billur sularin aktigi, thlamur kokulu giizel kiigiik
bir lilkeymis. Karsidan iki kisinin yaklastigini gormiis Mehmet Zamirsiz. Heyecanla gelmelerini
beklemis. Gelen iki kisi ellerinde kavallar1 arkalarinda bir koyun siiriisii olan iki ¢obanmis. Mehmet
Zamirsiz:

—Heeeey! Merhaba diye bagirmis, ¢cobanlar da Mehmet Zamirsiz’in yabanci oldugunu anlayarak
yanina gelmisler ve sicakkanli bir tavirla;

—Merhaba kardes. Sen ne yapiyorsun burada, kimi artyorsun? Bu soézlerden pek bir sey
anlamayan Mehmet;
—Sen mi? Burada mi1? Kimi mi? Anlamadim gengler! demis. Cobanlar 6nce sagirmiglar sonra;

—Git dalgan1 baska yerde ge¢, bagimizi belaya sokma, demisler. Mehmet Zamirsiz belki de aradigimi
bulmusumdur diye diisiinerek ¢cobanlara daha ¢ok soru sormaya baslamis.

—Cobanlar! Anne Zamirsiz’in dogurdugu Mehmet Zamirsiz olarak iki ¢obana soru sormak istiyorum,
deyince ¢obanlar dayanamayip Mehmet Zamirsiz’i kovalamislar.

Giinlerce bu iilkede konusmaya bile korkar hale gelen Mehmet Zamirsiz bir giin kaldirimda dertli
dertli otururken bir nene ve bir dedenin kavga ettiklerini duyarak onlara kulak kesilmis.

Nene, dedeye “Ben iilkeme ziyarete gitmek istiyorum’’ diyormus. Dede, neneye “’Yahu ben senin
iilkendeki insanlarin konusmalarindan anlamiyorum, onlar da benim konusmalarimi anlamiyorlar ve
bana saldirtyorlar’ demis. Bu lafin iistiine Mehmet Zamirsiz artik nenenin kendi {ilkesinden
oldugunu anlamis ve onlarin yanlarina giderek konusmaya karar vermis.

— Merhaba Mehmet Zamirsiz olarak geldigim iilkede insan tanimiyorum. Yardim edin, demis. Nene
bunu duyunca ¢ok sevinmis ve Mehmet Zamirsiz’e doniip:

— Ah yavrum ben de Zamirsizler Ulkesinden geldim. Ben de ¢ok gektim. Seni ¢ok iyi anliyorum,
demis. Dede lafa atilmas:

— Asil o zamirsizligi ben ¢ektim sana bir sey olmadi ki. Omriimii yedin émriimii, demis. Dede ve
nene Mehmet Zamirsiz’i alip evlerine gétiirmiigler. Dede, yemekler yendikten sonra kendi hikayesini
anlatmaya baslamis:
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— Ben bir un tiiccartydim. 40 y1l dnce yolum bir kaza sonucunda Zamirsizler Ulkesi ’ne diistii. Orada
bir gariplik oldugunu fark ettim. Kimse kimseyle zamir kullanarak konusmuyordu. Benim kullandigim
‘ben, sen, biz, siz’ gibi kelimeler bu iilkede yasayanlara ¢ok yabanci geldigi i¢in beni turist sanip
misafir ettiler. Ulkenin bir mahallesinin muhtari Muhtar Zamirsiz’in evinde kaldim. Muhtar
Zamirsiz’in o zamanki ad1 Nana Zamirsiz olan kizina agik oldum. Yedi yil da Nana’ya laf anlatmaya
ugrasmakla gecti. Sonrasinda babasina da bir yil laf anlatmaya ¢aligip sonunda evlendik ama yillardir
Nana ’ya zamirleri 6gretmeye c¢alistyorum. Nana artik nene ben de dede oldum ama sonunda Nana
zamirleri 6grendi. Simdi gel sana da anlatayim, sen de gidip kralina anlat ve prensesle evlen de gor
bak diinya ka¢ bucakmus, der.

Ogretmen burada dedenin, Mehmet Zamirsiz’e anlatmasini ornek gostererek zamirler konusu
hakkinda kaba taslak bilgiler verir.

Mehmet Zamirsiz artik zamirleri 6grenmistir. Kendi kendine “Konugmak i¢in ne giizel kisacik yollar
varmig, uzun uzun anlatmadan isimlerin yerini kestirmeden tutan bu kelimeler iilkece bizi ¢ok
rahatlatacak. Vay be! yillarca bosu bosuna kendimize eziyet etmisiz.”” demis ve diismiis tekrar yollara.
Ulkesine geri dondiigii zaman artik daha bu sikintiyr ¢dzecedi ve prensesle evlenecegi icin
sevingliymis. Kral Zamirsiz’in karsisina ¢ikmig. Bagindan gegenleri anlatmis. Kral Zamirsiz, liziilmek
ve sevinmek arasinda kalmis. Halkinin biiyiik bir sorundan kurtulacak olmasina sevinirken, kizi
Prenses no:3

Zamirsiz’in de bu kel Mehmet Zamirsiz ile evlenmesine iiziilmiiyor degilmis. Kral Zamirsiz tiim halki
toplayip zamirler konusunu halka anlatmis. Yeni bir anayasa hazirlanacagini duyurmus.

Bu asamada 6gretmen zamirleri bu sefer de Kral Zamirsiz’in halka anlatmasi dolayisiyla kaba taslak
bilgilerle anlatir. Ve Kral Zamirsiz’in halka duyurdugu yeni anayasa hakkinda neler yazilabilecegi ile
ilgili bir 6dev verir.

Kral da halk da artik ¢ok mutluymus. Giinliik yasantilarina daha rahat devam etmisler. Kral hazirladig
yeni anayasanin birinci maddesi olarak tiim halkin ve kendi ailesinin soy isimlerini ~ “Zamirli” olarak
degistirmis. Mehmet Zamirli ve prensesin diiglinii kirk giin kirk gece siirmiis. Sonrasinda ii¢ tane
¢ocuklart olmus. (Burada O6gretmen bu ii¢ ¢gocugun isimlerini, mantikli ve komik olacak sekilde,
ogrencilerden koymalarini ister.)

Ogretmen gokten ii¢ elma diismiis biri Mehmet Zamirli’nin, biri masali anlatanin biri de masal
dinleyenin basima diyerek masali bitirir.

2.5.3 Egitsel Oyun Asamasi

Ogretmen, masali anlattiktan sonra Ogrencilere “Zamirsizler Ulkesinde yasamak ister miydiniz,
Zamirsizler Ulkesinde yasamak nasil bir duygu olabilir?*” gibi sorular sorar. Cevaplari aldiktan sonra

““‘Gelin hep beraber Zamirsizler sinift olalim ve bir hafta boyunca zamirsiz konugsmaya calisalim’’ der.
Oyun geregi smiftaki dgrencilerin soyadlar1 ‘Zamirsiz’ olarak degistirilir. Ogrencilerden birini

‘Zamircibas1’ olarak secer ve ondan oyun esnasinda zamir kullanan arkadaslarini not etmesini ister.
Zamirli konusan 6grencilere kullandiklar1 her zamir bagina sembolik bir Z harfi verilir ve bir ha ftalik
oyunun sonunda en ¢ok Z harfine sahip olan kisi siniftaki arkadaslarinin, ona verecegi cezay1 ¢ekmek
zorunda birakilir. Oyun bir hafta sadece Tiirk¢e derslerinde ve okunacak metinler haricinde uygulanir.
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Hem ¢ok eglenceli hem de ¢ok 6gretici olan bu asamada 6grenciler heniiz 6grenmedikleri zamirler
konusunda bilgi sahibi olurlar.

3. BULGULAR

Bu boéliimde aragtirma sonucunda elde edilen bulgulara yer verilmistir. Bu ¢aligmada 6lgme araclari ve
toplanan veriler, SPSS 26.0 programi kullanilarak analiz edilmig, bulgular tablolarla agiklanmistir.
Tablo 2’de kontrol ve deney gruplarina konu anlatilmadan 3 hafta 6nce uyguladigimiz 6n-test
puanlariyla ilgili ortalama ve standart sapma puanlarina yer verilmistir.

Tablo 2

Arastirmanin On-test Sonuglar

Konu Grup N Ortalama Standart T Onem
Sapma Diizeyi
Zamirler Kontrol 15 9,3632 1,9611 0,816 p>0.05
Grubu
Zamirler Deney 15 9,4238 1,7287
Grubu

Bu tabloya gore deney ve kontrol grubu arasinda (P>0.05) anlamli bir fark bulunamamustir. iki grup
arasinda anlamli bir farkin olmamasi uygulamaya rahat bir sekilde baslanabilecegini gosterir. On-test
uygulamasindan sonra 2 hafta boyunca zamirler konusu; kontrol grubuna diiz anlatim ve devaminda
bol soru ¢dziimii yoluyla, deney grubuna ise dnce ‘Zamirsizler Ulkesi’ adli masalin anlatilmas1 daha
sonrasinda “Zamirsiz Sinif” adli oyunun oynatilmasi ile 6grencilerin bulus yoluyla zamirler konusunu
anlamalar1 saglanmistir. 2 hafta sonunda aragtirmaci tarafindan hazirlanan basari testi deney ve kontrol
grubuna son-test olarak uygulanmistir. Uygulanan son-test ile ilgili yapilan analiz sonucu asagidaki
tabloda gosterilmistir.

Tablo 3

Arastirmanin Son- Test Sonuglar

Konu Grup N Ortalama  Standart z T Onem
Sapma Diizeyi
Zamirler  Kontrol 15 14,8 140 -1,751 0,080 p>0.05
Grubu
Zamirler  Deney 15 17,91 15,0
Grubu
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Yukaridaki tabloya gore masal ve oyun yontemleriyle anlatilan zamirler konusunun deney grubunda,
diiz anlatim yoluyla anlatilan kontrol grubuna gore anlamli bir farklilik bulunmustur. Bu aragtirmaya
gore zamirler konusunun, masal ve egitsel oyun ile Ogretilmesi Ogrencilerin dgrenme diizeyleri
iizerinde etkili olmustur.

4. SONUC, TARTISMA VE ONERILER

Zamir konusu heniiz islenmeden 3 hafta 6nce yapilan 6n test sonucunda iki grup arasinda anlamli bir
farkin olmadig1 her iki grubun zamirler hakkinda ¢ok bilgilerinin olmadig1 goriilmiistiir. Bu durum bu
iki grup arasinda yapilacak bir deneyin basarili olacagini gostermistir. Deney siiresince deney
grubunda eglenceli, 6grenci merkezli ve kalici bir 6gretim uygulandigini sdylemek miimkiindiir. Bu
grupta 6gretmenin ve 0grencilerin daha zevkle ders isledikleri gézlemlenmis bu da 6gretim siirecinin
verimli gectigini gostermistir. Ayrica deney grubunun 6n-test ve son-test verileri de bu siirecin verimli
gectiginin gostergesi olmustur. Kontrol grubunda ise klasik bir anlatim, 6gretmen merkezli bir isleyis
devam etmistir. Yapilan son test sonuglart incelendiginde deney grubunun daha basarili oldugu
gbzlemlenmis ve konuyu daha iyi anladiklar1 sonucuna ulasilmistir. Ogrenciyi merkeze alan egitsel
oyun Oncesi destekleyici nitelikteki masalin 6grencilerde, daha kalict 6grenmeye vesile oldugunu
s0ylemek miimkiindiir. Diiz anlatim ve sonrasinda kitaptan etkinlikler yapan kontrol grubunun son test
sonugclari incelendiginde deney grubunun c¢ok gerisinde kaldiklar1 goriilmiistiir. Bunun sebeplerinin de
diiz anlatim tekniginde 6grencilerin dikkat daginiklig1 yasamalari, etkin 6grenmeye katilmadiklari v.b
gibi etkenler oldugu tespit edilmistir.

4.1 Calisma sonuclarina dayah oneriler

Deney grubuyla ders islemenin kontrol grubuna ders islemekten daha zevkli oldugu konusunda goriis
belirten 6gretmen, bu masal ve oyun yontemlerinin iki tarafli bir kazang sagladigin1 géstermistir. Bu
bulgular dogrultusunda ileri siiriilebilecek oneriler sunlardir:

*Masal ve egitici oyunlar 6. Sinifta zamir 6gretimine katki sagladig goriilmektedir.

*Masal ve egitici oyunlarin sadece zamirler degil diger dil bilgisi konularinin 6gretiminde de faydali
olacagim diislinliyoruz. Bu oyun ve masal ile 6gretim sadece dil bilgisi kazanimi degil diger dil
becerileri kazanimlarini da saglamstir.

*Cocuk edebiyat tiirlerinin yabancilara Tiirk¢e 6gretiminde kullanilmasi hem 6grencilerin daha kalici
o0grenmesi hem de ¢ocuk edebiyati tiirlerine dikkat ¢ekilmesi agisindan 6nemlidir.

*Cocuk edebiyati tiirlerinden masalin kullanildig1 bu c¢alisma ¢ocuk edebiyatinin diger tiirlerinin de
yabancilara Tiirk¢ce Ogretimine katkisi hakkinda arastirmalar yapilmasi gerektigini gostermistir.
Ozellikle tiyatro ve benzeri dgrenciyi merkeze alacak edebi tiirler, derslerde bilginin kaliciligim
saglamak acisindan kullanilabilir.

*Bu vb. edebi tiirler sadece Tiirkce dersi i¢in degil diger derslerde de kullanilabilir.

*Tiirkge Ogretmenlerine ve diger derslerin &greticilerine bu konuda hizmet i¢i egitimler
diizenlenebilir.

4.2 Gelecekte yapilacak calismalara yonelik oneriler

Gelecekte yapilacak Caligsmalara yonelik oneriler agagida gosterilmistir:
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* Cocuk edebiyati tiirlerinin yabanci dil olarak Tirk¢ce &gretimindeki Onemi goz Oniinde
bulundurularak bu konuda arastirmalar yapilabilir

* Yabanci dil olarak Tiirk¢e 6gretiminde diger tiirlerin etkisinin de bu arastirmadaki gibi deneysel
yollarla arastirmasi yapilabilir.

* Yabanci dil olarak Tiirkge derslerinde 6grencilerin  daha etkin rol alacaklar1 bagska
uygulamalarin etkisi incelenebilir.

* Diger derslerde yapilacak egitsel oyunlarin etkisinin akademik basariya etkisi incelenebilir.
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