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Abstract

Integrating Artificial Intelligence (Al) into education, especially in teaching English as a Foreign Language (EFL), has increased
interest and curiosity among EFL teachers. This systematic review examines the perspectives of both pre-service and in-service EFL
teachers regarding the use of Al in their teaching practices. The review focuses on studies published between 2021 and 2024. The
Scopus database was reviewed, and 29 articles were analyzed. The study adopted a systematic review, and content analysis was
utilized for data analysis. The findings revealed that the most commonly used research method in the reviewed literature was
qualitative. EFL teachers generally regard Al tools as helpful in aiding language teaching, increasing student engagement, promoting
personalized learning, and improving overall teaching efficiency. Moreover, Al is viewed as reducing the teacher workload by
contributing to lesson planning, materials development, and providing feedback to students. However, the findings also show that
EFL teachers are concerned about using Al tools in language classrooms. These include the potential for Al tools to promote cheating
and plagiarism and the lack of adequate training for both students and teachers in utilizing Al effectively. Furthermore, the possibility
of students' over-reliance on Al, potentially hindering their critical thinking and creativity, and ethical and privacy issues related to
the handling of data by Al tools are also frequently cited concerns.
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Ingilizce Ogretmenlerinin Yapay Zekaya Bakis Acilarina Yénelik Sistematik Derleme

Oz

Yapay Zekanm (YZ) egitime, ozellikle de Yabanci Dil Olarak Ingilizce (YDI) &gretimine entegre edilmesi, YDI 6gretmenleri
arasindaki ilgi ve meraki artirmistir. Bu sistematik derleme hem hizmet 6ncesi hem de hizmet ici ingilizce 6gretmenlerinin &gretim
uygulamalarinda YZ kullanimma iligkin bakis agilarini incelemektedir. Derleme, 2020 ile 2024 yillar1 arasinda yaymlanmis
galigmalara odaklanmaktadir. Scopus veri tabani incelenmis ve toplam 29 makale analiz edilmistir. Calismada sistematik bir inceleme
benimsenmis ve veri analizi olarak igerik analizi kullanilmigtir. Bulgular, incelenen literatiirde yaygin olarak kullanilan arastirma
yonteminin nitel oldugunu ortaya koymaktadir. YDI 6gretmenleri genellikle YZ araglarini dil 6gretimine yardimci olmak, dgrenci
katilimimni artirmak, kisisellestirilmig 6grenmeyi tesvik etmek ve genel 6gretim verimliligini artirmak i¢in yararli olarak gérmektedir.
Ayrica, YZ, ders planlamasina, materyal gelistirmeye ve dgrencilere geri bildirim saglamaya katkida bulunarak 6gretmenlerin is
yiikiinii azaltmanin bir yolu olarak goriilmektedir. Bununla birlikte, bulgular, YDI 6gretmenlerinin dil siniflarinda YZ araglarini
kullanma konusunda endiseli olduklarin1 da gostermektedir. Bunlar, YZ araglariin hile ve intihali tegvik etme potansiyelini ve hem
ogrenciler hem de O6gretmenler i¢in YZ'yi etkili bir sekilde kullanma konusunda yeterli egitim eksikligini igermektedir. Ayrica,
Ogrencilerin yapay zekaya agir1 giivenme olasihigi, potansiyel olarak elestirel diisiinme ve yaraticiliklarini engelleme ve verilerin
yapay zeka araglar1 tarafindan islenmesiyle ilgili etik ve gizlilik sorunlar1 da siklikla dile getirilen endiselerdir.

Anahtar kelimeler: Yapay zekd, yabanci dil olarak Ingilizce, gretmenlerin bakis agilari, sistematik derleme.
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Introduction

The recent surge in artificial intelligence (Al) in everyday life has sparked research interest in AI’s educational
applications and tools for teaching English as a Foreign Language (EFL). Technological advancements can transform
traditional teaching methods by offering personalized learning experiences, immediate feedback, and opportunities for
language practice. ChatGPT and other Al tools promise to enhance students’ learning outcomes and teaching efficacy.
Technological advances offer innovative tools that improve personalized learning, real-time feedback, and language
practice, revolutionizing traditional teaching methods. As ChatGPT and Al tools demonstrate potential for improving
student outcomes and teaching efficacy, researchers and educators increasingly explore their integration into EFL
classrooms (Jeon, 2024; Tulasi & Rao, 2023; Young & Shishido, 2023)

Understanding its impact on teaching experiences through EFL teachers’ perspectives becomes crucial as Al
evolves because they are at the center of implementing these technologies. Their insights influence the current
discussions on the role of Al in education, guiding both practical applications and theoretical understanding of its
potential and limitations in various educational settings. Many studies (e.g., Kartal & Yesilyurt, 2024; Oranga, 2023,
Zadorozhnyy & Lai, 2023) have highlighted the beneficial aspects of Al in enhancing learning experience, offering
personalized tutoring, and providing opportunities for practice in conversational skills and written communication.
However, there are obstacles to overcome before Al can be effectively incorporated into EFL instruction. Some studies
(e.g., Mohamed, 2023; Moybeka et al., 2023) have raised concerns about excessive reliance on Al, students’ possible
loss of intrinsic motivation, privacy concerns, and biases in Al technologies. Besides these negative effects, recent
studies (e.g., Koraishi, 2023; Nguyen, 2023) have suggested how Al tools can be effectively integrated into EFL
classes.

Though the possible impacts of Al tools on language learning have been examined from learners’ perspectives,
such as engagement (Xu & Li, 2024) and achievement (Wei, 2023), there is a significant research gap in teachers’
perspectives on Al integration into their EFL classes. In the literature, few studies (e.g., Chiu et al., 2023) have
conducted a systematic review of teachers’ perceptions across diverse educational settings; however, no research has
been found in an EFL setting. Therefore, this systematic review aims to fill this gap by providing EFL teachers’ views,
experiences, and attitudes toward Al integration based on the findings of existing research and provides a general
picture of teachers’ perspectives across multiple contexts.

Avrtificial Intelligence in Language Teaching

Acrtificial intelligence has become an integral part of language learning by replacing traditional pedagogical
approaches. In this way, EFL teachers can resort to innovative sources and tools through Al technologies to enhance
language learning in the classroom environment. As recent research has suggested, Al is transforming language
teaching by introducing futuristic methods and techniques. For example, the studies (e.g., An et al., 2023; Rad &
Roohani, 2024) found that EFL teachers could enhance learners’ pronunciation accuracy, comprehensibility, and
general attitudes towards language learning using Al tools.

Moreover, they can provide personalized feedback through these tools and increase learner engagement both
inside and outside the classroom (Mohamed, 2023). Al’s ability to provide personalized learning experiences in EFL
instruction was also stressed by Amin (2023). Specifically, its ability to provide real-time feedback, recognize errors,
and make suggestions highlights the transformative capacity of EFL classes instead of having to stick to traditional
teaching techniques (Dong, 2023). The way these Al tools customize feedback according to each student also supports
learners’ language skills, such as pronunciation (Zekaj, 2023), and writing (S6giit, 2024), thereby providing more
targeted feedback. Moreover, S6git (ibid.) suggests the use of Al tools in EFL writing classes for initial teacher
education programs because they may provide self-evaluation tools, reflective writing prompts, and immediate
personalized feedback.

Besides increasing learner engagement and interaction with personalized and immediate feedback, Al
technologies also have various benefits for both learners and teachers in language learning and teaching. For example,
Al-driven tools provide gamified learning experiences that increase motivation and opportunities for self-regulated
practice outside the classroom (Adipat, 2023). Since technology in education advances quickly, teachers must take a
critical but pragmatic stance by considering learners’ needs and expectations. Therefore, teachers are expected not to
avoid but to integrate Al into their EFL classes and enhance their teaching strategies and language learning outcomes
(An et al., 2023). Consequently, teachers need to recognize the potential of Al tools in supporting various stages of the
language teaching and learning processes.

EFL Teachers’ Perspectives on Artificial Intelligence

Several studies have investigated teachers’ views, experiences, and attitudes toward Al integration in educational
settings. First, regarding the benefits of Al technologies in language learning and teaching contexts, positive attitudes
toward Al use in EFL classes were highlighted by Firdaus and Nawaz (2024), along with some obstacles during the
procedure of implementation in the classroom. Similarly, Yudhiantara and Sugilar (2023) found that pre-service
teachers studying English had favorable perceptions toward Al tools, such as Quillbot, because they facilitated language
learning and teaching. A further suggestion was made by Adipat (2023), who claimed the integration of Al-enhanced
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Phenomenon-based Learning (PhenoBL). In this way, speaking skills were aimed to be improved through
interdisciplinary activities. Despite the positive perceptions and attitudes toward employing Al tools in language
classes, several teachers stated the necessity of adequate Al training to effectively integrate the tools into lessons
(Metwally & Hamad, 2023). Thus, teachers are expected to confidently navigate Al tools and adapt them to their course
objectives, learners’ needs, and expectations.

Second, regarding the challenges of Al technologies, teachers are concerned with the ethical issues of Al no
matter how they highlight the importance of Al integration into language teaching. Specifically, they have concerns
about fairness, transparency, and privacy (Simbolon, 2024). In addition, Al might lead to a lack of human interaction,
limited exposure to target language, and potential prejudice (Mohamed, 2023). Misinformation, cheating, and
exploitation of Al technologies are other issues (Lambert & Stevens, 2023). While integrating Al tools into language
education, learners might tend to misuse these tools, leading to practical challenges in a given assignment, laziness, and
lack of critical thinking. Finally, Arslan and Ilin (2018) explored pre-service EFL teachers’ concerns and found that Al
training for teachers was considered to decrease their concerns and increase their confidence in employing these tools.
Therefore, teachers need to set boundaries and introduce regulations while adopting Al tools to address any possible
challenges (Ho, 2024). To guarantee the ethical use of Al tools, these concerns in the literature should be taken into
consideration. In this way, academic integrity can be ensured, and an engaging and interactive learning atmosphere can
be fostered rather than depending entirely on Al tools.

Overall, the integration of Al has been acknowledged to improve EFL instruction, but also its potential to lead to
ethical concerns has been emphasized. Therefore, this systematic review aims to explore various studies to analyze
teachers' perspectives on Al in English language teaching. By synthesizing findings from a range of studies, this review
seeks to uncover the perspectives of teachers regarding the integration of Al technologies in language education. In this
regard, the following research questions were addressed:

1. What is the annual distribution of publications among the selected articles during the study period?
2. Which research designs are the most frequently employed in the literature?
3. What are the major findings from the literature that consider EFL teachers’ perspectives on Al tools?

Methodology
Research Design

The study utilized a systematic review method, which can be defined as “the application of strategies that limit
bias in the assembly, critical appraisal, and synthesis of all relevant studies on a specific topic” (Torgerson, 2003, p.8)
Systematic review method was also utilized in this study because it attempts to reduce bias by identifying, selecting,
analyzing, and summarizing relevant research on a given subject using systematic and explicit methods (Needleman,
2002). Beyond summarizing the results of the studies, they require a method that describes the steps for inclusion and
exclusion, and strategies for identifying and analyzing the relevant research (Bronson & Davis, 2012). This study
intends to provide a comprehensive and objective literature review by locating, evaluating, and combining research
findings into a thorough comprehension, considering the definition and goals of systematic reviews.

Data Collection Procedure

To identify the studies, the Scopus database was chosen due to its broader coverage of the relevant studies. The
following terms were sought to find these relevant research studies: ‘EFL teacher perceptions of Al,” ‘Artificial
Intelligence and EFL teachers’, ‘Artificial Intelligence English teachers’ adoption,” ‘Al tools English as a foreign
language teachers’, ‘pre-service English language teachers and Al,” ‘ChatGPT English language teacher perception,’
‘chatbots and English teachers’, ‘English language teachers’ viewpoints on Al,” ‘English language teachers’
perspectives on Al.” Following the database search, several criteria were established to include the relevant papers for
the systematic review. The inclusion criteria can be listed as follows:

1. Published between 2020-2024

2. Empirical studies

3. Related to EFL context

4. Related to EFL teachers

The included studies should be published between 2020-2024 to reach current issues. However, publishing year
was determined as 2021 because no study was conducted in 2020. There is one article published in 2021 and two
articles in 2022. The selected articles were mainly conducted in 2023 and 2024, with 13 articles published each year.
Studies should include teachers as participants and their perception of Al in the EFL context. Moreover, only empirical
studies were selected to offer a comprehensive and accurate understanding of the research questions. Furthermore, these
studies should be related to EFL teachers and the EFT context.

The preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) flow (Liberati et al.,
2009) was implemented for the systematic review. The process involved three steps: identification of possible studies,
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abstract and title screening, and full-text assessment for eligibility. Figure 1 below provides an overview of the process,
and the number of papers included and excluded in each step.

Records identified through Scopus database search
(n=189)
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Figure 1. PRISMA flow diagram representing the data selection process (Adapted from Liberati et al., 2009)

After searching for key terms from the Scopus database, a total of 189 articles were obtained and irrelevant
studies were extracted using the determined exclusion criteria. First, some of the articles (n=70) were extracted because
of duplications, and then some articles (n=34) were removed because they did not relate to the EFL context (n=5) and
EFL teachers (n=29). While carefully assessing the eligibility of the studies, non-empirical works such as book
chapters, conference papers, and reports (n=56) were eliminated. After excluding the data according to the exclusion
criteria, a total of 29 articles were left to analyze.

Data Analysis

All the selected studies were coded and analyzed following the content analysis method, which aims to evaluate,
modify, extend, and generally enhance the applicability and validity of the current frameworks (Finfgeld-Connett,
2013). This research utilized this method because it can employ textual analysis and enable data comparison, contrast,
and classification (Fraenkel & Wallen, 2000). The findings were presented according to publication year, methods
included in the study, and the research questions, and the table was listed in Word format. The table includes the
authors’ names, publication year, and AI’s perceived benefits and challenges. Table 3 was filled out after carefully
reviewing the selected articles based on descriptive information and findings (see the Appendix). The coding scheme
consisting of the results from the selected studies was manually prepared. After the findings list was prepared, two main
categories were set: Benefits of Al and Challenges of Al. The most frequently mentioned benefits and concerns were
listed for each category, and the benefits and obstacles mentioned in similar words were written under the same

subcategory. Therefore, the frequency theme-code schema was prepared with two main categories, 16 themes, and 138
codes.
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Findings
Annual Distribution of Publications

Considering RQ1, the systematic review study was conducted by selecting articles from 2020 to 2024. Figure 2
displays the distribution of the focused research articles for the timeframe under consideration.
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Figure 2. The number of articles per year

Studies were conducted about the year of publication, which revealed an apparent growth in the number of
studies from 2020 to 2024. However, none of the selected articles were published in 2020. There is one article
published in 2021 and two articles in 2022. The selected articles were mainly conducted in 2023 and 2024, with 13
articles published each year.

Research Designs in the Selected Studies

The analysis of the research methodologies used in these studies revealed a diverse approach to research.
Considering RQ2, the studies were categorized into three main types: qualitative, quantitative, and mixed methods.
Figure 3 represents the frequency of research methods used in the selected articles.
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Figure 3. Utilized research methods in the selected studies

The qualitative method category represents the most significant proportion (41%) with 12 articles. With nine
studies, the mixed method is the second most common research methodology utilized by the selected articles (31%).
Finally, the quantitative research method is the least frequently employed methodology in the existing literature (28%)
with eight studies. A small predisposition towards qualitative techniques is seen in the distribution of methodologies,
which demonstrate the balanced use of different research approaches.
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EFL Teachers’ Perspectives on Al Tools

Teachers’ perspectives on Al are listed and coded according to the benefits and challenges to address RQ3.
Although teachers mostly believed that Al is useful in the language teaching process, they also had some concerns

about its application. Following the perspectives of in-service and pre-service teachers, two themes and ten codes were
explored.

Benefits of Al

Eight codes were defined and examined, considering the benefits of Al concerning RQ3. Figure 5 shows the
most frequently mentioned advantages of integrating Al into language classrooms.

Table 1. Benefits of Al by pre- and in-service EFL teachers

Category Themes Codes (f)

Benefits of Al aiding language teaching 15
enhancing student engagement and motivation 12
promoting personalized learning and feedback 12
saving time for teachers 10
improving teaching efficiency 9
providing support for lesson planning 7
reducing workload and stress 5
contributing to professional development 3

The most common benefits include aiding language teaching (f=15), enhancing students’ engagement (f=12),
promoting personalized learning and feedback (f=12), helping teachers save time (f=10), improving teaching efficiency

(f=9), providing support for lesson planning (f=7), reducing workload and stress (f=5), and contributing to professional
development (f=3).

Challenges of Al

To answer RQ3, eight codes related to the challenges of integrating Al into language classrooms were explored
and examined. Table 6 shows the most common challenges of Al mentioned by EFL teachers.

Table 2. Challenges of Al by pre- and in-service EFL teachers

Category Themes Codes (f)

Challenges of Al over-relying on Al 15
promoting cheating and plagiarism 10
raising ethical and privacy concerns 10

lacking understanding or training in Al
declining creativity and critical thinking

not aligning with cultural and contextual needs
facing technical and resource barriers
disrupting classroom dynamics

H O1TOo © O

The possibility that students could become overly dependent on Al tools was the drawback that was mentioned
the most (f=15). Facilitation of plagiarism and cheating (f=10), ethical and privacy concerns (f=10), lack of adequate
teacher preparation for incorporating these tools into the classroom (f=9), and potential harm to students’ critical
thinking and creativity (f=9) were other noteworthy challenges related to Al. The findings also revealed that teachers
believed that some of the Al outputs did not align with cultural and contextual needs (f=6). Lastly, it was found that
teachers faced some technical and resource barriers (f=5), and some Al tools disrupted classroom dynamics (f=4).

Discussion
RQ1. The annual distribution of publications among the selected articles

In this study, 29 articles retrieved from the Scopus database were reviewed, and the results of the studies were
examined and coded in terms of annual publication, research designs, and the benefits and challenges of Al. The main
results showed that there has been a continuing increase in research on Al integration in language teaching in the last

four years. This finding may be due to the recent popularity of Al tools and their potential contribution to language
learning.

RQ2. The Most frequently employed research designs among the selected articles

Regarding the most employed research design, there is a gap in the number of quantitative studies, most of the
reviewed studies employed qualitative and mixed methods (e.g., Chuah & Kabilan, 2021; Kemelbekova et al., 2024;
Marzuki et al., 2023; Yeh, 2024). The qualitative research method was the most common methodology because the
reviewed studies focused on explaining EFL teachers’ thoughts and concerns about Al tools (Dehghani & Mashhadi,
2024; Octovio et al., 2024; Zhang et al., 2023). This distribution indicated a slight predisposition towards qualitative
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and mixed methodology, which allows researchers to explore the deeper reasons and concerns related to integration of
Al tools in EFL classrooms. However, balanced use of different research approaches may ensure a comprehensive
examination of the research questions from multiple perspectives.

RQ3. The perspectives of EFL teachers on Al tools

The synthesis of the selected articles revealed that EFL teachers’ perspectives on Al tools were analyzed under
two main categories: the benefits and challenges of Al tools. The most frequently mentioned benefits in these studies
were giving personalized feedback to students, enhancing their engagement, reducing teachers’ workloads, and
improving teaching efficiency and quality. EFL teachers mostly believed that integrating Al tools would benefit both
teachers and students. Teachers find these tools beneficial because they can be used for lesson planning, creating
materials, and improving the teaching process (e.g., Alrishan, 2023; Ghafouri et al., 2024; Sumakul et al., 2022)

Further, teachers evaluated students’ work and gave them personalized feedback with the cooperation of these
tools in the lessons. Thus, teachers reduced their workload by preparing tasks faster, evaluating students practically, and
giving personalized feedback with Al tools. Studies (e.g., Al-Khresheh, 2024; Dakakni & Safa, 2023; Ghafouri, 2024;
Hazaymeh et al., 2024; Kemelbekova et al., 2024) also supported these claims, revealing similar advantages of Al tools.
Another main finding considering the benefits of Al tools is providing instant feedback and facilitating interactive
learning environments, which increases students’ motivation and participation (Hieu & Thao, 2024; Sumakul et al.,
2022). Integrating Al tools into the curriculum fostered motivation and participation because students could access the
tools whenever needed. Thus, they can receive individualized feedback for their work in a short time. However,
students should be trained on how to use these tools effectively, and teachers should facilitate students while Al tools
are used because feedback received from Al might not be appropriate for all students (Chuah & Kabilan, 2021; Guo &
Wang, 2023; Kohnke et al., 2023; Moorhouse, 2024).

Another benefit of Al mentioned in the reviewed articles was enhancing teaching efficiency and quality. Studies
by An et al. (2022) and Dehghani and Mashhadi (2024) highlighted that Al tools could support teaching processes,
improve instructional quality, and support professional development. This aligns with the findings of Ulla et al. (2023),
which showed that Al offers varied teaching resources and procedural guidelines for teachers. Therefore, it can be
claimed that Al supports teachers and students in the language teaching and learning processes. In this regard, AL
enhances teachers’ technological and pedagogical knowledge and contributes to enriching their perspectives (Alrishan,
2023; Sumakul et al., 2022). In addition, teachers can use Al tools to develop stimulating activities for different learner
groups, clarify challenging concepts, build interaction among students, and enhance students’ self-expression abilities
(e.g., Ghafouri, 2024; Kartal, 2024; Lee et al., 2024). Consequently, the quality and efficiency of teaching can be
enhanced through Al tools that support professional development and provide innovative learning opportunities for
learners.

As for the challenges of Al, the most frequent challenge was related to students’ over-reliance on Al tools. In
this sense, it was noted that too much dependence on Al for guidance would have negative impacts on students’ basic
language skills and problem-solving abilities. Likewise, teachers had some concerns that over-reliance on Al tools
would reduce students’ creativity and critical thinking skills, which was also another challenge perceived by the
teachers (e.g., Al-Khresheh, 2024; Dakakni & Safa, 2023; Hieu & Thao, 2024; Moorhouse, 2024). In addition, the
teachers expressed that Al could increase cheating and plagiarism among learners. It was also claimed that submitting
Al-generated content would have adverse effects on students’ academic integrity and learning processes
(Mohammadkarimi, 2023). By supporting this claim, some studies (e.g., Cong-Lem et al., 2024; Dakakni & Safa, 2023;
Kartal, 2024) noted that cheating and lack of originality were other challenges that could be encountered in the language
teaching process. Raising ethical and privacy concerns was another challenge for the Al mentioned by the teachers. In
this regard, it was found that the storage and use of students' data could lead to the theft of private data on students'
identities and performance. Therefore, some studies recommended designing policies to protect private data on students
(e.g., Dakakni & Safa, 2023; Fassbender, 2024; Kohnke et al., 2023).

Lack of understanding and training was another difficulty in integrating Al into EFL teaching. Since the lack of
training on the effective use of Al tools caused EFL teachers to resist using Al tools, EFL teachers could not sufficiently
benefit from these tools. Consequently, the ineffective use of Al tools also prevented teachers from benefiting from
personalized learning and tailored feedback opportunities. Moreover, studies (e.g., Alhalangy & AbdAlgane, 2023;
Novawan et al., 2024; Zhang et al., 2023) revealed that these difficulties had negative impacts on both students and
teachers. Hence, designing training programs for teachers and students on the effective use of Al was proposed by many
scholars (e.g., An et al., 2022; Kohnke et al., 2023; Moorhouse, 2024; Zhang, 2024).

Concerning the findings of the review study and teachers’ perceptions regarding the benefits and challenges of
Al, some inferences and suggestions can be made for further studies. To exemplify, this review study indicated that
there is a need for addressing Al tools and literacy in teacher training programs. In line with this need, teacher education
curricula should integrate training on how to use Al tools effectively. Thus, it can be suggested to design professional
development programs integrating Al tools with self-paced courses, mentorship, hands-on activities, and workshops.
Accordingly, the teachers can learn how to use Al technologies as a supplemental tool in their lessons. Thus, the
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benefits of Al can be maximized by providing differentiated instruction to learners, as suggested by Ghafouri (2024)
and Zhang et al. (2023).

Another suggestion of this study could be linked to the integration of positive psychology into Al-based
instruction to enhance students’ learning and address their emotional needs (Ghafouri, 2024). In this regard, the effects
of Al should be explored through both positive and negative emotional factors such as resilience, well-being, and
anxiety. The exploration of these factors would help teachers boost student motivation and engagement in language
learning. Accordingly, teachers should adopt the facilitator role by providing emotional support and guidance to
learners.

These findings also indicated the importance of institutional support and the need for a technological
infrastructure to eliminate barriers to the integration of Al tools into language teaching. In this vein, it could be
beneficial to ensure cooperation among institutions to provide funding for Al tools. That is why, policies for Al
developers and educators should be designed to provide equal opportunities for each student and teacher in different
teaching contexts.

Conclusion

This study reviewed empirical studies covering EFL teachers’ perspectives on Al. The studies were conducted
from the Scopus database with the determined PRISMA inclusion criteria and analyzed through content analysis. The
results showed that there was a gradual interest in the topic, with a continuing increase in the number of published
articles between 2021-2024. Furthermore, the most preferred methodology was the qualitative method used in the
reviewed articles. EFL teachers were aware of the benefits of integrating Al into their classrooms. The findings revealed
that teachers see Al as beneficial in aiding the teaching process, helping teachers in the teaching process, enhancing
student engagement, and promoting personal learning. However, EFL teachers mostly mentioned that using Al tools has
some concerns and challenges. The findings of the reviewed articles revealed that teachers were mostly concerned about
the excessive use of Al tools. When we implement the tools in lessons and outside the classroom, students may become
overreliant on these tools. Furthermore, these tools have the potential to promote plagiarism and cheating because
students may use the Al-generated work and present it as their own work. Another mostly mentioned concern is that
these tools may cause ethical issues and violate students’ data privacy.

The results of the reviewed articles showed important implications for EFL teachers while using Al tools in
language classes. The results indicated that Al tools can benefit EFL classrooms by aiding the teaching process. EFL
teachers can create lesson plans and give individualized feedback to their students in a short time. Furthermore, these
tools can increase students’ motivation and enhance teaching efficiency. Students can access the tools whenever
possible, and they can get support for their learning process with customized materials. These advantages suggest that
Al tools have the potential to change the outdated methods of teaching English and become more effective and practical
for both teachers and students. However, educational institutions need to invest in teacher training programs to
effectively integrate these tools into the curriculum. In this way, educators reach the essential skills for implementing
these tools and overcoming the possible problems while using them in the class.

The results indicated that Al tools have the potential to change language classrooms with their benefits and
advantages. However, the study also revealed that strict policies and guidelines are needed to secure students’ privacy
and data. Also, systems should be created to guarantee students’ ethical behaviors and the potential of cheating in the
lessons while using Al tools. Hence, EFL teachers can create more secure learning environments for their students.
Furthermore, integrating the traditional approaches with Al tools can minimize the negative effects of these tools on
students’ creativity and critical thinking skills. Furthermore, teachers can see Al tools as additional resources for
creating materials and helping students in the learning process. Developers of educational programs designed for future
educators should also include courses on how they can teach subjects where Al tools are involved. The teacher training
programs should be designed according to the challenges encountered by EFL teachers. Training programs should focus
on how EFL teachers effectively integrate these tools while paying attention to ethical issues and overuse by students.
For instance, students can be informed of ethics and have strict rules regarding the overuse of these tools.

Limitations and Further Suggestions

There are several notable limitations in the current study. Firstly, this study focused only on articles published
between 2021-2024. Unfortunately, other relevant studies published outside this timeframe were not included. This
limitation could impact the thoroughness of the current literature review. Furthermore, this study searched for the
related articles in only one database. Consequently, this resulted in the exclusion of various related articles available in
other databases. Moreover, we focused on only one database, which limited the study to only analyzing 29 articles.
Because the study was restricted to analyzing 29 articles, this may limit the scope and findings of the research. Finally,
this review does not mention where the studies are based. This limitation may affect the generalizability of the study.

Future studies should include studies from different geographical and cultural backgrounds. This can provide a
more general and effective understanding of how cultural factors affect the attitudes and the success of Al in language
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education. Furthermore, future studies can focus on providing a secure environment for students in education by
addressing the issues mentioned in this research. In this direction, researchers can conduct studies by incorporating
policymakers to create guidelines on ethics and plagiarism. Finally, investigating teachers’ perspectives, needs, and
concerns regarding Al integration will provide practical perspectives for creating successful educational initiatives and
assistance systems.
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Table 3. Lists of the selected research articles

Appendix

Authors Year Method  Participants Perceived Benefits of Al Challenges of Al
Al-Khresheh 2024  Qual 46 English 1.fostering personalized learning 1.over reliance on ChatGPT
language 2 facilitating instant linguistic 2. the risk of curbing student
teachers interaction creativity
3.enhancing learning through 3. inability to completely
contextual and scenario-based comprehend and convey the
engagements cultural nuances inherent in
4.enhancing classroom dynamics English language instruction.
through supplementary support 4.inability to replicate the
5.Enhancing analytical skills and spontaneity of genuine human
structuring thought processes interactions
Cong-Lem, Tran 2024  Qual 31 EFL teachers 1. Plagiarism concerns
& Nguyen 2. lacking originality of ideas
3. Potential of cheating
4. poor motivation and learning
attitudes
Dehghani & 2024  Quan 234 Iranian EFL 1. easy to use 1. user-interface design,
Mashhadi teachers 2. Enhanced student learning functionality, and reliability are
outcomes the mentioned concerns
3. improve learning efficiency 2. Not user-friendly for
4. better educational results educational purposes in
5. enhance teachers’ ELT performance language teaching
6. Increase teaching efficiency 3. access to Al is limited in the
7. produce better outcomes country
4. Becoming over reliant
5. Al may not be reliable,
credible, accurate, and
trustworthy
Hazaymeh, 2024  Quan 46 EFL 1. personalized feedback 1. lack of cultural awareness
Bouzenoun & instructors 2. adaptive learning 2. lack of internet connectivity
Remache 3. improving language acquisition 3. Being unable to maintain the
4. increasing students’ engagement, necessary technology because it
motivation and teaching efficiency is expensive
Hieu & Thao 2024  Qual 9 EFL teachers 1.enhanced student engagement 1.over-reliance on Al
2. personalized learning experiences 2. difficulties in aligning Al
3. potential for professional outputs with cultural contexts,
development 3.integration challenges with
4. improvement in language established teaching methods
proficiency 4.quality and accuracy of Al-
5. reduction in teachers’ workload generated language
6. promotion of technological 5.impact on students’ creativity
adoption 6. technical and resource
7. fostering of critical thinking and limitations,
creativity 7. ethical considerations
Ghafouri 2024  Quan 30 Iranian 1. promoting the students' self- Does not focus on the concerns

English language
learners and six
EFL teachers

expression skills

2. Teaching students the coping
strategies required for the long-term
language learning process

3. enhancing collaborating,

4. providing a basis for assessing the
learners' progress

5. Helps teachers in the teaching
process

6. Al is capable of generating varied
lists of activities and tasks which align
with different educational needs.

7. personalized feedback to students
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Ghafouri & 2024  Mixed
Mahdavi

Zafarghandi

Kemelbekova, 2024  Mixed
Degtyareva,

Yessenaman,

Ismailova &

Seidaliyeva

Lee, Jeon & Choe 2024 Mixed
Moorhouse 2024  Qual
Novawan, Ikeda 2024  Qual

& Walker

12 English
language
teachers

11 EFL teachers
and 51 Abai
University
students

97 Korean pre-
service English
teachers

10 beginning
teachers and 17
first-year
English language
teachers

7 English
Teachers

1. increased sense of self-efficacy
among the teachers

2. influences students’ achievement
and engagement in learning L2
content

3. help language teachers develop
lesson plans

4. save teachers’ time and energy

5. reduce their work demands

6. Make teachers focused and
organized

7. Provides personalized and adaptive
feedback, enhancing writing quality
and accuracy, facilitating self-
regulation and metacognition,
increasing motivation and engagement

1. Enhance in oral communication
skills

2. Improving vocabulary and
grammatical concepts

3. improving comprehension skills in
a foreign language

4. Assessing students' language
proficiency

5. personalized exercises tailored to
students

6. Giving individualized feedback
7. interactive speaking practice

8. Increasing motivation and
convenience of language learning

1. interaction opportunities

2. authentic communication settings
3. affective support.

4. Global Englishes awareness

1. Aid to their language teaching

2. Useful for creating grammar and
vocabulary exercises and reading
passages for comprehension activities.
3.Time saving for creating and
checking their materials

1. Enrich teachers’ perspectives and
knowledge

2.provide teachers with ready-to-use
learning materials

3. assist the process of materials
development

4. helping generate new materials

5. helps teachers create a dynamic
learning environment that encourages
engagement, connection, and
communication.

6. Offering immediate feedback to
students

7. comprehensive evaluation and
reduced subjectivity during grading.
8. Offering tailored evaluation to
students

1. the ethical issues may include
the rights and privacy issues,

2. Promotes plagiarism and
cheating,

3. Lacks critical thinking and
creativity.

4. The impact on the teacher—
student and student—student
relationships

5. Impact on the role and
identity of the teacher and the
student

6. the alignment of ChatGPT
with the curriculum is hard to
balance

7. the accuracy and coherence of
the ChatGPT outputs

8. the consistency and
appropriateness of the ChatGPT
feedback

8. the trustworthiness and
credibility of the ChatGPT

1. data privacy

2. algorithmic bias

3. the possibility of overreliance
on Al

4. lacking critical thinking and
human judgment

5. limited ability to process the
context and meaning of language
6. Lack of effectiveness in
teaching complex language
skills such as speaking and
listening comprehension

1. Not easy to teach non-
standard Englishes in Korea

1. Students may become over
reliant.

2. Students should be trained
about using Al

3. Limited understanding of how
Al tools work or could be used

1. Lacking guidance to students
while using the tools

2. without reference, guide, and
policy can lead to uncertainty
and bias in facilitating learning
3. Plagiarism

4. Dishonesty

5. Laziness

6. Over reliance on technology
7. lack of sufficient preparation
in adopting Al tools into the
lesson plan, teaching practices,
and evaluation strategies
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Octovio, Argiiello
& Pujola

Yeh

AbdAlgane &
Othman

Alhalangy &
AbdAlgane

Alrishan

Dakakni & Safa

Fassbender

2024

2024

2023

2023

2023

2023

2024

Qual

Qual

Quan

Quan

Quan

Mixed

Qual

An EFL teacher
with 10 year of
experience

13 in-service
EFL teachers

twenty tertiary-
level EFL
instructors

41 EFL teachers

280 pre-service
EFL teachers

6 English
teachers and 6
students

2 secondary
English teachers

1. useful for lesson planning and
creating tasks for classes of different
ages and levels

2. offering original ideas for
facilitating the management or
implementation of tasks in the
classroom

1. facilitate the creation of customized
instructional content for language
teaching

2. enriching the oral and auditory
dimensions of language learning

3. facilitate uniquely tailored
educational experiences

4. Creating a spectrum of resources
that range (adaptive picture books to
thematic karaoke exercises)

5. wide array of language skills

6. Offers a more personalized
approach to language instruction

1.enhance students’ critical thinking,
debate, and argumentation skills

2. Al could assist in EFL education
and teaching

3.provides feedback to both instructors
and learners

4., Increased motivation in

EFL learners’ participation in
classrooms

1. helps EFL students improve their
linguistic abilities

2. utilizing Al could facilitate the ELT
process

3. Improves student engagement

4. reduces the stress of trial and error
in learning

5. instruction is more flexible and
comprehensive with Al

1. perceived ease of use

2. usefulness for professional
development

3.supports the teachers in improving
their profession, material
development, and finding valuable
resources for professional knowledge
and skills

4. Can be used for personal growth
5. Learning Value

1.Can be used for evaluation

2. open to Al with overhaul of
learning objectives

3.can be used to complete overhauling
of learning objectives

1. Useful for planning

2. Improved instruction

3. Makes assessment easier

4. completed tasks with greater speed
5. Decrease in teacher workload

1. arange of useful strategies are
needed to ensure the reliability
of the information

2. The quality of the information
offered by ChatGPT is a concern
3. The possible biases in terms
of gender, origin or any other
type should also be considered

1. Ethical issues surrounding the
use of Al

2. without direct measurement of
learning gains

3. overdependence on Al

1.requires technology-based
knowledge, speedy internet
connection, and financial
capabilities

1. both teachers and students
face difficulties when using Al
in English language training

2. Al can cause boredom and a
decline in motivation

Does not focus on the concerns

1.Promotes laziness
2.Misuse of Al leading to
cheating and plagiarism
3.Kills creativity and original
work

4 Waste of time if students
would use it to cheat

5. Itis ineffective to use Al

1. data privacy

2. Ethical issues because
students use Al but state that it is
their original work

3. completely removing humans
from the writing process

4. lack of clarity
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Guo & Wang

Kartal

Kohnke,
Moorhouse & Zou

Marzuki, Widiati,
Rusdin, Darwin &
Indrawati

Mohammadkarimi

2023

2024

2023

2023

2023

Mixed

Qual

Qual

Qual

Mixed

5 Chinese EFL
teachers

12 English
student teachers

12 university
instructors

4 EFL writing
teachers

67 EFL teachers

1. ChatGPT produced a larger amount
of feedback than teachers

2. Compared to teachers, ChatGPT
need less time to read and evaluate
essays and give feedback

3. sufficient amount of feedback on
various aspects of student writing in a
very short period

4. provided more praise than the
teachers

5. provide more summaries than the
teachers

6. ChatGPT lessen their feedback
burden and reduce their workload

1. Access to information

2. Enhancing learning experience

3. generate creative ideas for the
assignments for students

4. design activities for different levels
5. clarify complex concepts for
students

6. Timesaving when preparing lessons
7. Suggesting a wide range of
interactive activities

1.offering individualized instruction,
2. Individualized feedback
3. Individualized assessment.

1. combination of Al tools can foster a
more comprehensive learning
environment

2. Enhances students’ creativity and
ability to generate ideas

3. offer various angles or perspectives
when struggling with writer’s block

4. shows students various ways to
express their thoughts more
effectively

5. enhances students’ vocabulary

6. Helps sts foster a clear, logical flow
of thoughts

7. better phrasing, removing
redundancies, and enhancing
coherence

8. Instant feedback

9. improvement in students’ use of
transition words and phrases

1.teachers mostly acknowledged that
Al is beneficial for students

2. problem-solving activities,
plagiarism detection tools should be
used for efficiently addressing Al-
related academic dishonesty

1. directive feedback instead of
informative and query feedback
compared to the teachers

2. Feedbacks are too lengthy,
3. difficult for students at a low
language proficiency level to
read and comprehend

4. difficult to locate

5. incapable of identifying
certain writing problems

6. lack of knowledge about the
class and students could cause
inappropriate feedback

1. responses that lack depth or
are overly simplistic

2. lacks originality and creativity
3. May cause laziness

4. over reliant on technology
5. a decrease in creativity and
thinking skills

6. Becoming too dependent on
Al is arisk

7. May hinder students’
independent thinking

8. should be a supplementary
resource rather than primary
sources of information

1.ethical concerns, plagiarism
and digital citizenship.

2.lack of motivation to complete
self paced courses due to busy
schedules

3.teachers lack of training to use
Al effectively

4.Feeling overwhelmed by the
technical aspects of Al.
5.Develop guidelines and
policies about data privacy,
algorithmic biases and the
responsible use of Al.

1. not always promote deep or
critical thinking about a topic
2. Becoming overly reliant on
the suggestions provided by the
tool

3. Limits willingness to think
creatively or innovatively

4. could sometimes result in
overcomplicated language

5. could lead to awkward or
excessively formal writing

6. Might slow students’
vocabulary acquisition over the
long term

1.Al poses certain challenges
and risks for students that need
to be carefully addressed or even
avoided.

2. Academic dishonesty is an
issue
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Siit¢li & Siit¢ii 2023
Ulla, Perales & 2023
Busbus

Zhang, Schiefl, 2023
P16B11, Hofmann

& Gliser-Zikuda

An, Chai, Li, 2022
Zhou, Shen,

Zheng, & Chen

Sumakul, Hamied 2022
& Sukyadi

Chuah & Kabilan 2021

Mixed 35 EFL teachers

17 EFL teachers
for the online
survey and 3
volunteer
participants for
the interview

Mixed

Quan 452 pre-service

teachers

470 EFL
teachers

Quan

Qual 4 EFL teachers

Mixed 142 English

teachers

1. decrease workload

2. Useful for lesson preparation, 3.
improving student motivation 4.
encourage autonomous learning

5. contribute to the development of
language skills

6. student assessment tool,

7. Useful giving feedback

1. creating language lessons and
activities and answer questions

2. a multitude of advantages in
language teaching

3. helpful for writing

4. resource for language lessons and
activities

5. Due to its supportive and
convenient nature, it is a valuable
source for language teaching

6. encompassing diverse activities,
efficient time allocation, essential
materials, and procedural guidelines

1. Useful and easy to use

1. Al is helpful to their teaching

2. easy to use

3. improves their teaching efficiency
and quality

1. help teachers in the teaching
process

2. Increase in students’ motivational
levels

3. Increase in teachers’ technological
and pedagogical knowledge

4. helps the students understand the
lessons and the language learning
materials

5. build students’ creativity

1. Helpful for teaching and learning
activities

2. accuracy in the corrective feedback
3. increasing social and teaching
presences

4. Seen as a facilitator or teaching
assistance to guide the students

5. Scaffolding students in their
learning

6. simulating human-like social
interactions

1. Teachers’ limited
understanding of Al

2. Undermining students’
research abilities,

3. Students potential to
becoming over dependent on Al
and

4. Promoting cheating

5. Potential for reducing job
opportunities

1. Not trusted for the accuracy
and dependability of the
information

2. cross-referencing and
evaluating the information
provided by ChatGPT is
necessary

3. excessive reliance is a risk
4. impede students from
developing their writing and
language abilities

5. Fosters a lack of critical
thinking

6. May lead students to cheat or
plagiarize

1. ethical and educational
concerns to Al

2. anxiety to use Al-based
educational tools

3. While using Al based
educational tools, students’
needs and preferences should be
considered

4. Training on how to use Al in
the lessons is necessary

1. Teachers should be trained
about how to integrate these
tools into the lessons

2. Technological Knowledge is
also necessary

3. Teachers need support in case
of a technological hiccup

1. May replace teachers in the
future

1. Responses should be
improved

2. Some responses are not
accurate

3. Chatbots should cover a more
natural discourse

4. group conversations are
elicited in chatbots
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Genisletilmis Ozet

Yapay zekanin (YZ) giinliik yasamda kullaniminin artmasi, YZ'nin egitim uygulamalarina ve Yabanci Dil olarak
Ingilizce (YDI) 6gretimi araglarina yénelik arastirmaya ilgiyi arttirmistir. Teknolojik gelismelerin hizla ilerlemesi, dil
ogretiminde YZ’nin kullanimint daha da cazip hale getirmistir. Teknolojik gelismeler, kisisellestirilmis 6grenme
deneyimleri, 6grencilere daha hizli geri bildirim saglanabilmesi ve 6grencilerin dil pratigi yapmalarina olanak sunmasi
dil 6gretimi alaninda ilgi ¢ekmistir. ChatGPT ve diger yapay zeka araclari, 6grencilerin 6grenme ¢iktilarini ve 6grenim
siiresinde etkinligini artirmay1 destekleyebiliyor. Ogretmenler artik YZ teknolojilerini dgretimlerine entegre ederek dil
edinimini gelistiren yenilikci kaynaklara ve sistemlere erisebilirler. Ogretmenlerin gériisleri, YZ'nin egitimdeki rolii
hakkindaki tartigmalar1 etkilemekte ve hem pratik uygulamalara hem de ¢esitli egitim ortamlarindaki potansiyelinin ve
sinirlamalarinin teorik olarak anlagilmasina rehberlik etmektedir. Bir¢ok ¢aligma (6rnegin, Oranga, 2022; Zadorozhnyy
& Lai, 2023), 6grenme deneyimini gelistirmede, kigisellestirilmis 6zel ders sunmada ve konusma becerileri ve yazili
iletisimde pratik yapma firsatlar1 saglamada YZ'nin faydali yonlerini vurgulamistir. Bununla birlikte, YZ'in YDI
ogretimine etkili bir gekilde dahil edilebilmesi igin agilmasi gercken engeller vardir. Bazi calismalar (Grnegin,
Mohamed, 2023; Moybeka ve digerleri, 2023) YZ'ye asir1 gliven, Ogrencilerin olast motivasyon kaybi, verilerin
kullanimina ydnelik endiseleri ve YZ teknolojilerindeki onyargilar hakkinda endiselerini dile getirmistir. YZ'nin
ogrencilerin dil gelisimini nasil etkiledigini incelemeye ek olarak, son ¢alismalar (6rnegin, Koraishi, 2023; Nguyen,
2023) YDI &gretmenlerinin sinifta YZ teknolojilerini benimsemeyi ve kullanmaya yonelik diisiincelerini daha da
aragtirmistir. Son arastirma bulgularinin da gosterdigi gibi, YZ egitimdeki doniistiiriicli potansiyeli ile dil 6gretimini
yeniden sekillendirmektedir. Calismalar YZ giidiimlii araclarin 6grencilerin telaffuz dogrulugunu, anlasilabilirligini ve
dil O6grenimine yonelik genel tutumlarini iyilestirmedeki umut verici etkisini gostermektedir. Her o6grenciye
kisisellestirilmis geri bildirim vererek, bu YZ tabanli araglar sinif iginde ve disinda dinamik ve ilgi ¢ekici 6grenme
deneyimleri saglayabilir.

Arastirmanin amaci kapsaminda ele alinan arastirma problemleri asagida verilmistir:
e Arastirmada secilen makaleler arasindaki yayinlarin yillara gére dagilimi nedir?
e  Mevecut literatiirde en sik kullanilan aragtirma yontemleri hangileridir?

e YDI 6gretmenlerinin YZ araglarina bakis acilarini goz oniinde bulundurarak mevcut literatiirden elde edilen
baslica bulgular nelerdir?

Aragtirmanmn amacma yonelik bu sistematik derleme hem hizmet ici hem de hizmet oncesi Ingilizce
dgretmenlerinin 6gretim uygulamalarinda YZ kullanimina iliskin bakis acilarini incelemektedir. inceleme, 2020 ile
2024 yillar1 arasinda yayinlanan c¢aligmalara odaklanmaktadir. Scopus veri tabani incelenmis ve toplam 29 makale
analiz edilmigtir. Caligmada sistematik bir inceleme benimsenmis ve arastirma YZ araglarmin egitim alaninda
kullanimmin avantajlarimi1 ve Ogretmenlerin endiselerini kapsamaktadir. Arastirma yontemi olarak icerik analizi
kullanilmistir. Bulgular, incelenen literatiirde yaygin olarak kullanilan aragtirma yonteminin nitel analiz oldugunu
ortaya koymaktadir. Nitel aragtirma yontemi en yaygin yontemdir ¢ilinkii incelenen ¢aligmalar EFL 6gretmenlerinin YZ
araglar1 hakkindaki diigiincelerini ve endiselerini agiklamaya odaklanmigtir Sonuglar, son bes yilda dil 6gretiminde YZ
entegrasyonu lizerine yapilan arastirmalarda siirekli bir artis oldugunu goéstermistir. Bu bulgu, YZ araglarinin son
zamanlardaki popilerliginden ve dil 6grenimine potansiyel katkilarindan kaynaklaniyor olabilir. Arastirmanin
sonucundaki bulgular YDI 6gretmenlerinin genellikle YZ araglarim dil dgretimine yardimer olmak, 6grenci katilimini
artirmak, kisisellestirilmis 6grenmeyi tesvik etmek ve genel 6gretim verimliligini artirmak i¢in yararli gordiiklerini
ortaya koymustur. Ayrica, YZ, ders planlamasina, materyal gelistirmeye ve 6grencilere geri bildirim saglamaya katkida
bulunarak 6gretmenlerin is yiikiinii azaltmanmn bir yolu olarak goriilmektedir. Bununla birlikte, bulgular, YDI
ogretmenlerinin dil siniflarinda YZ araglarimi kullanma konusunda endiseli olduklarint da gdstermektedir. Bunlar, YZ
araclarmin hile ve intihali tegvik etme potansiyelini ve hem dgrenciler hem de dgretmenler igin YZ'yi etkili bir sekilde
kullanma konusunda yeterli egitim eksikligini icermektedir. Ayrica, 6grencilerin YZ'ye asir1 giivenme olasiligi,
potansiyel olarak elestirel diislinme ve yaraticiliklarii engelleme olasiligt ve YZ araglar1 tarafindan verilerin
islenmesiyle ilgili etik ve gizlilik sorunlar1 da endiseler arasindandir. Ogretmenlerin YZ’ya yénelik bilgilerinin ve
egitimlerinin eksik olmasi, yabanci dil derslerine nasil entegre edecekleri konusunda bilgilerinin yetersiz olmasi,
Ogrencilerin yanlis ve fazla kullanimia karsin nasil bir 6nlem alacaklarmi bilmemeleri konusunda da 6gretmenlerin
endigeleri bulunmaktadir.

Bu calisma yalnizca 2020-2024 yillar1 arasinda yayinlanan makalelere odaklanmakta ve bu donemin 6tesinde
yiiriitiilen diger ilgili ¢aligmalar1 goz ardi etmektedir. Bu durum, incelemenin biitiinliigiinii etkileyebilir. Ayrica, caligma
yalnizca bir veri tabanini igeriginden diger veri tabanlarindaki arastirmalara erigilememistir. Mevcut ¢calisma sadece 29
makale ile sinirlidir, bu da bulgularin genisligini ve derinligini kisitlayabilir. Son olarak, bu caligmada dahil edilen
calismalarin cografi baglami belirtilmemistir, bu da bulgularin genellenebilirligini etkilemektedir. Gelecekteki
caligmalarin daha kapsamli olmasi igin ¢esitli veri tabanlarini igermesi Onerilebilir; bu da ayrintili bir literatiir
taramastyla sonuglanabilir. Farkli cografi ve kiiltiirel gegmislerden gelen arastirmalarin dahil edilmesi, ¢esitli faktorlerin
dil 6gretiminde YZ'nin kullanimini ve 6grencilerin dil 6grenimindeki basarist nasil etkiledigine yonelik daha kapsamli
bir arastirma sunabilir. Ileride yapilacak ¢alismalar YZ kullanimina yénelik politikalar1 ve etik yonergeleri incelemeye

167



Ozkan et al. (2024)

odaklanabilir. Son olarak, dgretmenlerin YZ kullanimina yonelik egitim almalar1 bu araglarin daha etkili ve dogru
kullanilabilmesine katk: saglayabilir.
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