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This research aims to identify the relationship between prospective teachers’
happiness levels and their attitudes towards teaching profession. This is a
quantitative study conducted in a relational survey model. The research sample
consists of 338 students receiving pedagogical formation education at
Kahramanmaras Siitcii Imam University Faculty of Education during the spring
semester of 2015 and 2016 academic year. The research has employed Oxford
Happiness Questionnaire Short Form and Teacher Profession Attitude Scale.
Research results have revealed a positive and significant relationship between
pedagogical formation students' happiness levels and their attitudes towards
teaching profession. There exists a significant difference between the happiness
levels of the pedagogical formation students and their attitudes towards teaching
profession in terms of marital status. The happiness levels of the single students and
their attitudes towards teaching profession have been found to be much more
positive compared to those who are married. Another result of the research shows
that a part of the students’ attitudes are explained by their happiness levels.
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Bu ¢aligmada pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeyleri ile
ogretmenlik meslegine yonelik tutumlar1 arasindaki iligkinin incelenmesi
amacglanmistir. Aragtirma nicel bir c¢aligma olup iligkisel tarama modelinde
gergeklestirilmistir. Aragtirmanin Srneklemini 2015-2016 egitim Ogretim yilinda
Kahramanmaras Siitcii imam Universitesi Egitim Fakiiltesinde pedagojik formasyon
egitimi alan 338 Ogrenci olusturmaktadir. Arastirmada veri toplama aract olarak
Oxford Mutluluk Olgegi ve Ogretmenlik Meslegine Yonelik Tutum Olgegi
kullanilmistir. Arastirma sonucunda pedagojik formasyon 6grencilerinin mutluluk
diizeyleri ile 6gretmenlik meslegine yonelik tutumlart arasinda pozitif yonde anlaml
bir iligkinin oldugu goriilmiistiir. Ayrica Ogrencilerin mutluluk diizeyleri ve
ogretmenlik meslegine yonelik tutumlarinin medeni durumlarina goére anlamli
diizeyde farklilastig1 ortaya ¢ikmistir. Bekar 6grencilerin mutluluk diizeylerinin evli
Ogrencilere gore daha yiiksek oldugu, 6gretmenlik meslegine yonelik tutumlarinin ise
evli ogrencilere gore daha olumlu oldugu goriilmiistiir. Ogretmenlik meslegine
yonelik tutumun bir kisminin 6grencilerin mutluluk durumlar ile agiklandigi, bir diger
sonug olarak ortaya ¢ikmustir.
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Introduction

The main aim of the education systems is to educate qualified work force and to raise citizenship awareness
(Temizkan, 2008). Qualified teachers are also needed so that qualified work force can be trained. Because the
quality of the new generations will no doubt be the same with the qualities of the teachers (Celikten, Sanal & Yeni,
2005). The most significant factor in fulfilling the values that the public expects from education is the teacher
factor (Azar, 2011). In this regard, teaching is a profession that is regarded as sacred by society and has a
prestigious place.

Countries commit their future to teachers and build the bases with today’s teachers. Teachers are indispensable
elements of the education systems. Scientific and technological advances in the world facilitate learning. However,
no matter how these advances offer opportunities that facilitate learning, the concept of teacher always maintains
its position as the first element that cannot be substituted in education and training (Can, 2010).

Teachers” well-being is of great importance in terms of achieving educational objectives because they have a
considerable influence on educational systems. One of the indicators of this psychological well-being is the
happiness and the levels of the happiness since there is a close relationship between happiness and life quality of
an individual (Kangal, 2013). It is probable that happiness will provide a quality work life for teachers; otherwise
it will present an unqualified working life at a rate that will vary across the level of unhappiness (Demir, 2017). In
this regard, whether teachers are happy or not can be considered as an important factor affecting the quality of
education. The significance of the happiness in terms of the working style and private life of the teachers opens a
new gate for examining the happiness levels of the pedagogical formation students who are regarded as prospective
teachers and determining the effect of pedagogical formation students' happiness levels on their attitudes towards
teaching profession.

Happiness

Happiness has attracted the attention of people since the early ages, and various researches have been carried
out in this regard (Dogan, Sapmaz & Cotok Akinci, 2013). Happiness is a concept that physiologically,
psychologically, cognitively, socially and religiously etc. surrounds humans (Demir, 2017). People have tried to
interpret and understand happiness in terms of their location, time, culture, philosophical or religious belief. Those
who are happy are much more cheerful, hopeful, and take more pleasure in everything they do compared to the
other people (Tingaz, 2013).

Happiness is the mood that man possesses as he obtains his wishes and expectations (Duran, 2016). Farabi
thinks that happiness is such an aim that it can be attained through virtuous actions, and the opposite is misfortune.
There is nothing more than that an individual can achieve beyond happiness (Ozgen, 1997). Descartes defines
happiness as full soul satisfaction and pleasure (Aydogan, 2015). Happiness is the competency that enables man
to realize his own potential powers, to do his homework, to be virtuous, to live in harmony with the laws of nature,
and to determine freely his own destiny (Cevizci, 2003). Happiness is a positive emation involving a whole series
of pleasures that are long-held and delightful (Franklin, 2010). Happiness in an objective sense that refers to good
living conditions, peace, tranquility and freedom, while in a subjective sense, happiness is a mental state that
expresses temporary emotions (Veenhoven, 2000: as cited in Yalgin, 2016). The term of happiness is defined as
"subjective well-being" in psychology (Eryilmaz, 2011). Subjective well-being means that individuals frequently
experience positive emotions, and rarely have negative emotions and they have high subjective well-being
(Hybron, 2000).

Happiness that mankind has been seeking for centuries has become a more needed concept as a result of the
adverse effects brought about by changing conditions today (Baysal & Aka, 2013). According to Freud, the way
of meeting this need goes through the satisfaction of the instinctive desires of the people (Froom, 1995). Russel
(2003) notes that our happiness depends on extending our interests and hopes as much as possible. There are two
ways to capture your happiness. The first is that the individual is aware of himself, and the second is the
communication with the people (Tarhan, 2013).

Various classifications are available related to happiness. However, basically, two general perspectives of
happiness come to the forefront in the relevant literature. The first is the hedonic happiness approach which focuses
on feelings and is expressed as the total achievements of pleasure attainment and pain avoidance. Eudaimonic
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happiness is related to virtues and values. This approach notes that happiness, virtue and values make life
meaningful. (Ryan & Deci, 2001).

Attitude

The aim of contemporary education systems is to educate individuals who have advanced problem-solving
skills, who know how to achieve knowledge, who think analytically, and who keep the desire for acquiring
knowledge alive (Akpinar, Yildiz, & Ergin, 2006). Achieving these goals depends to a great extent upon the quality
and competencies of the teachers. Teaching profession is a professionally occupied field that have social, cultural,
economic, scientific and technological dimensions and that requires special expertise knowledge and skill along
with professional formation (Erden, 1998). The teaching profession requires patience, dedication and continuous
work. It is necessary to perform this profession lovingly and willingly in order to successfully fulfill the teaching
profession (Capa&Cil, 2000). This is possible only when the teacher develops a positive attitude towards the
profession.

The attitude, the central part of the individuality (Bohner & Wanke, 2002), is the permanent organization of
the instinctive, emotional, perceptual and mental processes of an individual in his/her life (Krech & Grutchfield,
1965; as cited in Temizkan, 2008). Attitudes are based on beliefs and value judgments and sustain their existence
over these phenomena (Cicek Saglam, 2008). The attitude towards any profession is the determinant of how one
conducts that profession (Senel, Demir, Sertelin, Kiligaslan, & Koksal, 2004). In this respect, the attitude towards
the teaching profession is likely to be directly related to the quality of education.

It is essential to determine the attitudes of prospective teachers towards the profession and to transform negative
attitudes into positive in order to train qualified teachers and increase the success of the teacher training program
(Semerci & Semerci, 2004). Prospective teachers’ perceptions in their fields and possessing positive attitudes
towards the teaching profession are the reflections of how they will perceive their professions in the future (Sahin,
Zade, & Direk, 2009). The personality of the teacher, professional competency and attitude towards the teaching
profession are of vital importance (Alin & Bekdemir, 2006). Because the positive aspects of teachers' perspectives
towards the profession will make them more self-sacrificing and more effective when they start performing their
profession (Erdem, Gezer, & Cokadar, 2005).

An increase in prospective teachers’ positive attitudes towards the teaching profession will enable them to
fulfill their responsibilities, to understand the new educational model of the educational institutions, to question
learning theories, pedagogical methods and training programs, and to develop redesign skills (Akkaya, 2009).
Teachers' attitudes towards their professions are also of utmost importance in fulfilling their teaching profession
more fondly and more successfully (Cigek Saglam, 2008). Teachers' attitudes especially towards their profession,
students and school studies have a wide effect on the learning and personality of the students (Kiigiikahmet, 2003).
A positive attitude towards the teaching profession will positively affect all elements related to the teacher
(Baykara Pehlivan, 2008). For this reason, the training of prospective teachers with a positive professional attitude
will contribute to their fulfillment of their duties more thoroughly after starting to work, to show positive behaviors
towards their students, to be researchers and creative thinkers and to transfer the innovations in the field to learning
environments (Temizkan, 2008).

The existence of a positive professional attitude with such an important place in terms of the teaching
profession does not simply depend upon a reason, a situation or a variable. It can be stated that many variables are
influential on the prospective teachers’ positive attitude toward the teaching profession (Usta & Korkmaz, 2010),
and the existence, absence, quantity and quality of the positive attitude are all related to these variables. Knowing
the attitudes of prospective teachers towards the profession makes it possible to make the necessary evaluations.
In line with the evaluations, the quality of education may be improved with the steps in order to develop a positive
professional attitude. This contribution may be said to be important in terms of the education system. Hence, this
study has concentrated on whether there is a relation between prospective teachers' happiness levels and their
attitudes towards teaching profession, and if so what is the direction and level of this relationship; whether
happiness affects the attitude towards the teaching profession or not. This research is expected to contribute to the
field in this regard. Therefore, this research aims to identify “the relationship between prospective teachers’
happiness levels and their attitudes towards teaching profession”. In service of this goal, answers to the following
questions have been sought:

1. What are the happiness levels of pedagogical formation students?
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2. Do the happiness levels of pedagogical formation students vary across some demographic variables?
3. What are the attitude levels of pedagogical formation students towards the teaching profession?

4. Do the attitudes of pedagogical formation students towards the teaching profession differ depending on some
demographic variables?

5. Is there a significant relationship between the happiness levels of pedagogical formation students and their
attitudes towards teaching profession? If any, what is the direction and level of the relationship?

6. To what extent do pedagogical formation students' happiness levels predict their attitudes towards the
teaching profession?

Method
This section includes research design, population and sample, data collection tools and data analysis.
Research Design

This is a quantitative study conducted in a relational survey model. Relational survey models are those which
aim to determine the relationships between variables or to determine the existence and/or degree of changes
between two or more variables (Karasar, 2016). This research aims to determine the direction and level of the
correlation between happiness and teaching attitude variables and identify to what extent the level of happiness
predicts attitude towards teaching profession.

Population and Sampling

The population of the research consisted of 344 students receiving pedagogical formation education at Siit¢ii
Imam University Faculty of Education during the spring semester of 2015-2016 academic year. The whole research
population has been determined as research sample and 338 research data have been obtained in total.
Demographic characteristics of the participants are presented in Table 1.

Tablo 1: The Demographic Characteristics Regarding Participants

Demographic 20-25 26-29 29 Years

Characteristics Male Female Married  Single Graduated Student Age Age and
Older
Gender 140 198
(%41,4)  (%58,6)
Marital Status 64 274
(%19) (%81)
Graduation 79 (%23,3) 259
Status (%76,7)
Age 75 164 99

(%22,2)  (%48,5)  (%29,3)

Data Collection Tools

The first part of the data collection tool includes demographic variables such as gender, marital status and
education status of the participants. The second part includes the scale used for determining the happiness levels
of the pedagogical formation students and the last part holds the one used for identifying the teaching attitudes of
the pedagogical formation students.

With the goal of determining pedagogical formation students’ happiness levels, the study employed the Oxford
Happiness Questionnaire Short Form, which was developed by Hills and Argyle in 2002. This scale, which was
adapted to Turkish by Dogan and Co6tok (2011), possesses one factor and 7 items. The internal consistency
coefficient was found to be 0.85 for the overall scale. In this study, the reliability coefficient was determined to be
.70.
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The "Teacher Profession Attitude Scale" developed by Bulut (2011) and tested for validity and reliability by
Atalmig (2016) was formed in order to determine students’ attitudes towards teaching profession. The tool includes
4 factors-"Priority, Qualification, Negativity and Willingness"- and 20 items. The internal consistency coefficient
was identified to be 0.81 for the overall scale. For the factors—priority, qualification, negativity and willingness—
the coefficients were determined to be 0.57, 0.55, 0.56 and 0.71, respectively. The Cronbach’s alpha coefficient
of the total scale was found to be 0.85 in the current study. When it comes to the reliability coefficients of the
factors, it is ““.57” for priority, “.61” for qualification, “.58” for negativity and “.83” for willingness.

The responses to the scales were rated as five-point Likert type. With a view to determining the level of
fulfillment of each item in the data collection tools, the rating was used as "Totally agree (5)", "Agree (4)",
"Partially agree (3)", "Disagree (2)", and "Totally Disagree (1)". The score intervals were determined as 1.00-1.80
"Totally Disagree™; 1.81-2.60 "Disagree”; 2.61-3.40 "Partially agree", 3.41-4.20 "Agree"; 4.21-5.00 "Totally
agree".

Data Analysis

The research data regarding pedagogical formation students’ happiness levels and their attitudes towards
teaching profession were analyzed using SPSS for Windows 21.0. Mean and standard deviation values were
calculated during data analysis. The normality test was assessed to test whether the data were distributed normally.
As a result of the analyses, the data demonstrated normal distribution.

Table 2. The Results of Normality Test

. Skewness Kurtosis
Variables N
Statistic Std. Error Statistic Std. Error
Happiness 338 -,392 ,133 172 ,265
Attitude 338 -,864 ,133 ,827 ,265

Table 2 displays that skewness values are between -1 and +1 which reveals that the data is normally distributed.
Thus, t test was used in order to determine whether happiness and attitude differ across several demographic
characteristics. Correlation (r) and regression analysis were performed in correlational calculations.

Findings

This section of the study contains research findings. The order of the findings is the same with the order of

research questions.

1. Findings Related to Pedagogical Formation Students' Happiness Levels and Their Attitudes towards
Teaching Profession

Table 3 shows the mean values and standard deviations of the pedagogical formation students' levels of
happiness and their attitudes towards the teaching profession and their sub-dimensions.

Table 3. Mean and Standard Deviation Values regarding the Pedagogical Formation Students' Happiness
Levels and Their Attitudes towards Teaching Profession

Tools n X S

Happiness 338 2,96 1,07
Attitude towards Teaching Profession 338 3,86 915
Priority 338 431 856
Negativity 338 3,13 1,19
Qualification 338 4,56 ,690
Willingness 338 4,01  ,983

857



Happiness and Teaching Professional Attitude

As indicated in Table 3, the happiness levels of pedagogical formation students have been identified as “slightly
agree” (X=2,96), while their attitudes towards teaching profession is at the level of “agree” (X= 3,86). Accordingly,
students have medium level of happiness, and they have a positive attitude towards teaching profession.

2. Analysis of Pedagogical Formation Students’ Happiness Levels and Their Attitudes towards Teaching
Profession in terms of Several Variables

Table 4 presents pedagogical formation students’ happiness levels and their attitudes towards teaching
profession in terms of several variables.

Table 4.-Difference of Pedagogical Formation Students' Happiness Levels and Their Attitudes towards
Teaching Profession in terms of Several Demographic Characteristics

Graduation

Variables Gender Marital Status Status Age
t p t p t p F p
Happiness -1,641 101 -2,625 ,009 1,591 ,113 1591 113
Q:ct)?[:sds?on towards  Teaching 1499 135 2203 022" 1.300 195 1,300 ,195
Priority -1,174 241 -2,054 041" ,575 ,566 ,575 ,566
Negativity -839 402 -,764 445 1,620 ,106 1,620 ,106
Quialification -1,763 ,079 -1,954 052 1,755 ,080 1,755 ,080
Willingness - 759 449 -2,366 ,019" ,819 413 ,819 413
*p<.05

Upon analyzing the findings in Table 4, no significant difference has been noted across pedagogical formation
students’ happiness levels in terms of gender. Accordingly, it may be stated that students’ gender does not have an
effect on their happiness levels. A statistically significant difference has been identified between pedagogical
formation students’ happiness levels in terms of their marital status [t@a2)=-2,625, p<,05]. Considering the average
of the rankings, the difference has been found in favour of those who are single (Xwmarriea=3,51; Xsingle=3,66). The
fact that single students are happier compared to the married may result from various factors such as having fewer
responsibilities, economically supported by scholarships and /or their families as well as being much freer than
married students. In addition, pedagogical formation students” happiness levels do not significantly differ in terms
of their graduation status and ages.

Table 4 shows no significant difference between pedagogical formation students' attitudes towards the teaching
profession in terms of gender. Both male and female students have high levels of attitudes towards teaching
profession [t@s33)=-1,499, p>,05]. Research results have also revealed that the attitudes of both groups towards
teaching profession are at “I agree” level (Xmale=4,06; Xremae=4,14).Besides, the attitudes of the prospective
teachers towards the profession and the sub-dimensions do not significantly differ across their graduation status
and ages

A statistically significant difference has been noted across the participants’ views on their attitudes towards the
teaching profession in terms of their marital status [t@se)=-2,293, p<,05]. Thus, single students have been
determined to have more positive attitudes towards teaching profession compared to those who are married (Xmarried
=4,08; Xsingle =4,23). As for the students’ graduation status, no significant difference has been found between their
attitudes towards teaching profession. When the attitudes towards the teaching profession have been analyzed, a
significant difference has been identified in the priority subscale in favor of those who are single (Xwmarriea=4,28;
Xsingle=4,47); a similar result has emerged in terms of participants’ marital status (Xmarries=2,38; Xsingle=2,52).

Table 4 also suggests that there is no significant difference between the ages of pedagogical formation students
and their attitudes towards teaching profession. There is also no significant difference in the sub-dimensions of
attitudes towards the teaching profession.
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3. Findings Regarding the Relationship between the Pedagogical Formation Students' Happiness Levels
and Their Attitudes towards Teaching Profession

Table 5 displays the Pearson correlation analysis conducted so as to identify the relation between the happiness
levels of pedagogical formation students and their attitudes towards teaching profession.

Table 5. Relationship between Pedagogical Formation Students' Happiness Levels and Their Attitudes towards
Teaching Profession

Happiness Attitude
Happiness 1
p
Attitude ,223* 1
p ,000
*P<0,01

A low, positive and significant relationship has been found between pedagogical formation students' happiness
levels and their attitudes towards teaching profession. It can be mentioned that as the happiness levels of the
students increase, their attitudes towards the teaching profession also increase.

4. The Effect of Pedagogical Formation Students’ Happiness Levels on Their Attitudes towards Teaching
Profession

The results of the regression analysis used to determine whether pedagogical formation students' happiness
levels predict their attitudes towards teaching profession are presented in Table 6.

Table 6. The Results of Regression Analysis regarding the Effect of Pedagogical Formation Students'
Happiness Levels on Their Attitudes towards the Teaching Profession

Dependent Independent B SE B T p Durbin

Variable Variable Watson

Happiness Constant 69,868 2,848 24,534 000 212
Attitude 505 115 233 4392 000 '

R=,233 R?=,054 F=19,289 P=,000

Table 6 depicts that the Durbin Watson value of the regression model is 2.12. It can also be stated that the value
of 2.12 is acceptable for the regression model considering that the Durbin Watson test, which indicates whether
there is a correlation between the error terms, points out that there is no correlation between error terms of the
statistical value of 2 and this is valid regarding the regression analysis. In addition, Table 6 also suggests that 5%
of the total variance of the pedagogical formation students' attitudes towards the teaching profession is explained
by the happiness variable, and students’ happiness levels significantly affect their attitudes towards the teaching
profession positively.

Conclusion, Discussion and Recommendations

Research results have revealed that pedagogical formation students’ happiness level is medium in general.
Because the high scores obtained from the scale of happiness reveals that the level of happiness of the individual
increases (Dogan and Sapmaz, 2012). Given the lowest score that can be taken from the scale is 7 and the highest
score is 35, it can be stated that pedagogical formation students having 20 score in total have a medium level of
happiness. The study conducted by Yazici (2015) is also in line with the result of this study. In another study
conducted with university students, the happiness levels of the students have been found to be high (Aksoy, Giingor
Aytar & Kaytez, 2016). The reason for pedagogical formation students not to have high happiness levels may
result from the fact that they continue both undergraduate education and pedagogical formation education in the
same breath. The fact that most pedagogical formation students who have completed their undergraduate education
have not had a job yet, and those who have jobs run their business and educational lives at the same time may be
considered as the probable reasons for their low happiness levels.
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Another result of the research is the high level of the attitudes of the pedagogical formation students towards
the teaching profession. Similar results have emerged in studies conducted by Kaya and Biiyiikkasap (2005),
Giirbiiz and Kisoglu (2007), Dogan and Coban (2009) and Can (2010). One such study carried out by Yildiz and
Ergin (2006) revealed that prospective science teachers’ attitudes toward the teaching profession are at medium
level. One of the variables determining the attitude towards the teaching profession is education (Bursalioglu,
2012). Therefore, the pedagogical formation education may lead to the increase in the positive attitude of the
students towards the teaching profession.

Besides, no significant difference has been identified across pedagogical formation education students’
happiness levels in terms of gender. The findings of the studies conducted by Gonener, Oztiirk and Y1lmaz (2017),
Aksoy, Giing6r and Kaytez (2017) and Akyiiz, Yasartiirk, Aydin, Zorba and Tiirkmen (2017) are in line with those
of the current study. They have found no significant difference between happiness levels in terms of gender.
However, a significant difference has been found between young adults’ happiness levels in terms of gender
(Giilcan & Nedim Bal, 2014). According to the understanding of meaningful happiness, virtue and values give
meaning to life and this means happiness (Ryan & Deci, 2001). It can be stated that the happiness levels of different
samples may differ across gender as the virtues and values that people have and the difference level of experience
are the determinants of the happiness levels of individuals.

Research results have suggested that pedagogical formation students’ attitudes towards the teaching profession
do not significantly differ in terms of gender. This finding is in line with those of Ozdere, Konedrali and Perkan
Zeki (2010) and Demirtas, Cémert and Ozer (2011). On the other hand, in studies conducted by Capa and Cil
(2000) and Baykara Pehlivan (2008), significant differences have been identified across prospective teachers’
attitudes towards teaching profession depending on gender.

There exists a significant difference between the happiness levels of the pedagogical formation students in
terms of their marital status. Single students are happier compared to those who are married. Similar results have
been observed in the studies conducted by Sentirk (2011) and Cihangir (2005). Still, Habibzadeh and
Allahvirdiyani (2011) have concluded that there is no significant difference between happiness and marital status.
As a result of this research, the finding that single students are happier than married students can be explained by
the relatively low responsibilities of single students compared to married students.

As a result of the research, a significant difference has been noted among students’ attitudes towards the teaching
profession in terms of their marital status. Single students' attitudes towards the teaching profession are more
positive than married students. Attitude organizes the mental processes permanently, emotionally and instinctively
against the events of the individual's life (Krech & Grutchfield, 1965: as cited in Temizkan, 2008). The fact that
the single students are mostly younger than the married ones and they have less mental disruption accounts for the
fact that their attitudes towards the teaching profession are more positive than the married ones. Moreover,
pedagogical formation students’ happiness levels and their attitudes towards teaching profession do not
significantly vary across their graduation status and ages.

The results of the current research have demonstrated that there is a low positive correlation between the
pedagogical formation students’ happiness levels and their attitudes towards the teaching profession. The
happiness levels of the students have been indicated to be a significant predictor of their attitudes towards the
teaching profession. Establishing environments that increase the happiness levels of pedagogical formation
students will also increase their positive attitudes toward the teaching profession. Indeed, previous researches
suggest that the high attitudes of teachers towards their professions make it easier for them to become more
qualified and effective teachers (Cigek Saglam, 2008; Erdem, Gezer &Cokadar, 2005). Thus, if education faculties
and other faculties providing training for pedagogical formation devote more place and time to the activities that
enhance students’ attitudes towards the teaching profession, it will positively influence prospective teachers’
attitudes towards the teaching profession, thereby contributing to the quality of the education system.

Based upon the research findings, the following recommendations have been provided:
1. Recommendations Based upon the Research Findings

1.1. Research findings have revealed that the increase in the happiness levels of the students leads to a positive
influence on their attitudes towards the teaching profession. Therefore, social, artistic and sportive
environments and educational environments should be created and conditions of existing environments may
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be improved to contribute to the happiness levels of the prospective teachers. Positive changes may also be
made in the attitudes of prospective teachers towards the teaching profession.

1.2. As a result of the research, the happiness levels of married students and their attitudes towards teaching
profession have been found to be lower than those of single students. It is possible to increase the number of
implementations for encouraging married students to fulfill their responsibilities. At that point, it is possible
for the universities to search the problems of the married students and prepare action plans in this regard.

2. Recommendations for Further Research

2.1. This research has analyzed the relationship between the happiness levels of pedagogical formation
students and their attitudes towards the teaching profession along with the influence of happiness on the
teaching profession. Different researches may be conducted on the relationship between happiness and
different variables such as anxiety, personality traits, self-efficacy perceptions, proficiency of training
environments, and the effects of those who raise teachers.

2.2. Qualitative researches may be carried out in order to examine the match between happiness and attitude
towards teaching profession.
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Ogretmenlik Meslegine Yéonelik Tutumun Bir Yordayicisi Olarak
Mutluluk: Pedagojik Formasyon Ornegi

Giris

Egitim sistemlerinin temel amaci nitelikli insan giiciiniin yetistirilmesi ve yurttaslar iizerinde vatandaslik bilinci
olusturulmasidir (Temizkan, 2008). Nitelikli insan giiciiniin yetistirilebilmesi i¢in de nitelikli 6gretmenlere ihtiyac
vardir. Clinkii yeni nesillerin niteligi hi¢ kuskusuz onu yetistiren 6gretmenlerin niteligi ile 6zdes olacaktir
(Celikten, Sanal & Yeni, 2005). Toplumun egitimden bekledigi degerleri yerine getirmede en 6nemli faktor
Ogretmen faktoriidiir (Azar, 2011). Bu bakimdan 6gretmenlik, toplumlar tarafindan kutsal olarak kabul edilen
saygin bir meslektir.

Ulkeler geleceklerini gretmenlere teslim etmekte, geleceklerinin temellerini bugiiniin 6gretmenleri ile insa
etmektedirler. Bu yoniiyle 6gretmenler egitim sistemlerinin vazgegilmez unsurlaridir. Diinyada yasanan bilimsel
ve teknolojik gelismeler 6grenmeyi kolaylastirmaktadir. Ancak yasanan gelismeler 6grenmeyi her ne kadar
kolaylastirsa da 6gretmenlerin egitim sistemleri i¢in vazgegilmez unsur olma dzellikleri her zaman s6z konusu
olmaya devam etmektedir (Can, 2010).

Egitim sistemleri agisindan 6nemli bir yere sahip olan 6gretmenlerin psikolojik yonden iyi olmalar1 egitsel
amaglara ulagma bakimindan 6nem arz etmektedir. Psikolojik iyi olma durumunun gostergelerinden birisi de sahip
olunan mutluluk ve bu mutlulugun diizeyidir. Ciinkii mutluluk ile bireyin yasam kalitesi arasinda siki bir iligki
vardir (Kangal, 2013). Sahip olunan mutlulugun, 6gretmene kaliteli bir caligma hayati saglayacagi, aksi durumda
ise mutsuzluk diizeyine gore degisecek oranlarda niteliksiz bir ¢alisma hayati sunacag ifade edilebilir (Demir,
2017). Bu bakimdan 6gretmenlerin mutlu olup olmamalari egitim dgretimin niteligine etki eden 6nemli bir unsur
olarak degerlendirilebilir. Mutluluk durumunun, 6gretmenin ¢alisma ve 6zel hayat1 agisindan dolayisiyla egitim
Ogretim siirecinin niteligi bakimindan tasidigi bu 6neminden hareketle 6gretmen aday1 konumunda olan pedagojik
formasyon Ogrencilerinin mutluluk diizeylerinin incelenmesine ihtiya¢ duyulmus, pedagojik formasyon
ogrencilerinin mutluluk diizeylerinin 6gretmenlik meslegine yonelik tutumlarina etkisi bu arastirma kapsaminda
belirlenmeye ¢aligilmustir.

Mutluluk

Mutluluk konusu, ilk ¢aglardan giiniimiize kadar insanlarin ilgisini ¢ekmis ve iizerine pek ¢ok arastirma
yapilmistir (Dogan, Sapmaz & Cotok Akinci, 2013). Mutluluk, insani1 fizyolojik, psikolojik, bilissel, sosyal dinsel
vs. tiim yonleriyle cevreleyen bir kavramdir (Demir, 2017). insanlar mutlulugu, yasadiklar1 yer, zaman, kiiltiir,
felsefi veya dini inanig agisindan yorumlamaya ve anlamaya ¢aligmiglardir. Ciinkii mutlu insanlar, diger insanlara
gore ¢ok daha neselidirler, umut doludurlar ve ¢ogu seyden keyif duyabilirler (Tingaz, 2013).

Mutluluk, insanoglunun istek ve beklentilerini elde ettikge sahip oldugu ruh halidir (Duran, 2016). Farabi’ye
gore mutluluk ancak erdemle ulasilabilen ve karsitt bedbahtlik olan bir olgudur. Kisinin elde edebilecegi en biiyiik
olgu mutluluktur (Ozgen, 1997). Descartes'e gore mutluluk, ruhun tam anlamiyla bir memnuniyet ve hosnut olma
durumudur (Aydogan, 2015). Mutluluk, insanin 6ziinde yer alan giiclerinin farkina varmasi ve bunlar
gerceklestirmesi, 6devlerini yerine getirmesi, erdemli olmasi, dogaya saygili bir yasam siirmesi ve kendi yazgisini
Ozgiirce belirleyebilmesi sonucunda olusan yetkinlik durumudur (Cevizci, 2003). Mutluluk, insanlarin {izerinde
uzun zaman etkisini siirdiiren ve doyurulmusg bir dizi hazlar biitiinlinden olusan olumlu bir duygudur (Franklin,
2010). Nesnel manada mutluluk; yasam kosullarinin iyi, savasin olmadigi, huzur ve 6zgiirliigiin yogun oldugu
ortamda yer almaktir. Oznel manada mutluluk ise gelip gegici duygularin yol agtigi ruhsal bir durumdur
(Veenhoven, 2000: Akt: Yal¢in, 2016). Mutluluk teriminin psikolojideki karsiligi ise "0znel iyi olus" tur
(Eryilmaz, 2011). Oznel iyi olus, bireylerin daha ¢ok olumlu duygulara sahip olmalar1, olumsuz duygulari az
yasamalar1 ve bireylerin hayatlarindan daha fazla doyum almalarin1 ifade eder (Hybron, 2000).

Insanoglunun yiizyillardir aradigi mutluluk olgusu, giiniimiizde degisen kosullarin meydana getirdigi olumsuz
etkiler sonucunda daha fazla ihtiya¢ duyulan bir kavram haline gelmistir (Baysal & Aka, 2013). Bu ihtiyaci
karsilamanin yolu Freud’a gore insanlarin iggiidiisel isteklerinin doyurulmasindan gecer (Froom, 1995). Russel
(2003) ise mutlulugun yolunun ilgi ve umutlarimizi olabildigince genisletmekten gectigini belirtmektedir.
Mutlulugun yakalanmasi i¢in iki adim vardir. Bunlardan birincisi bireyin kendisinin farkinda olmas, ikincisi ise
bireyin insanlarla iletisim halinde olmasidir (Tarhan, 2013).

Insanlar igin vazgegilmez bir ihtiya¢ olan mutlulugun farkli sekillerde simiflandirildigi goriilmektedir. Ancak
literatiirde temel olarak hazsal ve anlamsal olmak iizere iki farkli mutluluk kavramu 6ne ¢ikmaktadir. Hazsal
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mutluluk yaklasimina gére mutluluk; bir duyguyu ifade etmekte olup kisinin o anda yasadig1 zevk ve hazlarin
toplamini ifade eder. Anlamsal mutluluk ise erdemler ve degerlerle iliskilidir. Bu yaklasima gore ise mutluluk,
erdem ve degerlerin yagsama anlam kazandirmasidir (Ryan & Deci, 2001).

Tutum

Cagdas egitim sistemlerinde hedef; problem ¢6zebilen, bilgiye ulasabilen, analitik diisiinen ve 6grenme istegini
stirekli canli tutabilen bireyler yetistirmektir (Akpinar, Yildiz, & Ergin, 2006). Egitim sistemlerinin bu hedeflerine
ulasabilmesi, biiyiik oranda 6gretmenlerin niteligine yani 6gretmenlerin dgretmenlik mesleginin yeterliliklerine
sahip olma durumlarina baghdir. Ogretmenlik meslegi sosyal, kiiltiirel, ekonomik, bilimsel ve teknolojik olmak
tizere birden fazla boyutu olan, 6zel uzmanlhk bilgisi, mesleki beceri ve profesyonellik gerektiren bir meslektir
(Erden, 1998). Ogretmenlik meslegi, sabir, dzveri ve siirekli calisma gerektirir. Bu meslekte basariya ulasmak icin,
mesleki manada sevgi ve istegin varligi zorunludur (Capa & Cil, 2000). Bu da ancak meslege karsi 6gretmenin
olumlu bir tutum gelistirmesi ile miimkiindiir.

Insan bireyselliginin merkez parcasi olan tutum (Bohner & Wanke, 2002), kisinin yasanindaki olaylara kars1
zihinsel siire¢lerini kalic1, duygusal ve giidiisel olarak 6rgiitlemesidir (Krech & Grutchfield, 1965: Akt.: Temizkan,
2008). Tutumlar inang ve deger yargilarina dayanirlar ve varliklarini bu olgular tizerinden devam ettirirler (Cigek
Saglam, 2008). Kisinin herhangi bir meslege yonelik tutumu, o meslegi nasil yapacaginin onciiliidiir (Senel,
Demir, Sertelin, Kiligaslan, & Koksal, 2004). Bu bakimdan 6gretmenlik meslegine iliskin tutumun, egitim
ogretimin niteligi ile dogrudan baglantili oldugu ifade edilebilir.

Nitelikli 6gretmenin yetistirilmesi ve 6gretmen yetistirme programinda bagarinin artirilabilmesi i¢in 6gretmen
adaylarinin 6gretmenlik meslegine iliskin tutum ve goriiglerinin belirlenmesi ve varsa olumsuz tutumlarin
olumluya déniistiiriilmesi zorunludur (N. Semerci & C. Semerci, 2004). Ogretmenlik meslegine yonelik olumlu
tutum sahibi olma ve mesleki anlamda algilanan yeterlilik, 6gretmen adaylarinin mesleklerini gelecekte nasil
algiladiklarimin bir yansimasidir (Sahin, Zade, & Direk, 2009). Ogretmenin kisiligi, mesleki yeterliligi ve
ogretmenlik meslegine yonelik tutumu mesleki agidan biiylik 6nem tagimaktadir (Alim & Bekdemir, 2006). Ciinkii
ogretmenlerin meslege yonelik bakis acilarinin olumlu olmasi, onlar1 meslege adim attiklarinda daha 6zverili ve
daha etkili bir 6gretmen yapacaktir (Erdem, Gezer, & Cokadar, 2005).

Ogretmen adaylarinda 6gretmenlik meslegine yonelik olumlu tutumun artmasi, mesleki sorumluluklarinin
farkinda olmalarini, yeni egitim modellerini kavramalarini, 6grenme teorilerini, pedagojik yontem ve egitim
programlarint sorgulamalarini ve yeniden tasarlama becerisi gelistirmelerini saglayacaktir (Akkaya, 2009).
Ogretmenlerin sahip olduklari olumlu mesleki tutum, onlarin dgretmenlik meslegini igtenlikle ve isteklilikle
yapmalarina ve mesleklerinde daha basarili olmalarina katkida bulunacaktir (Cigek Saglam, 2008). Bu bakimdan
ogretmenlerin mesleklerine, hedef kitleleri olan dgrencilerine ve ayrica okul igerisinde yapilan tiim egitsel
faaliyetlere doniik tutumlarinin, 6grenci kisiliginin olusturulmasinda ve 6grencilerin 6grenmelerinde biiyiik oranda
katki sunacagi ifade edilebilir (Kiigiikahmet, 2003). Ogretmenlerin meslege yonelik olumlu tutum diizeylerinin
yiiksek olmasi, 6gretmen ile iligkili biitiin unsurlart etkileyecektir (Baykara Pehlivan, 2008). Bu nedenle olumlu
mesleki tutuma sahip 6gretmen adaylarinin yetistirilmesi, onlarin géreve basladiktan sonraki siireglerde gorevlerini
daha eksiksiz olarak yapmalarina, okula ve &grencilere yonelik olumlu davranis sergilemelerine, arastirict ve
yaratici diislinen bireyler olmalarina ayrica alandaki yenilikleri 6grenme ortamlarina aktarmalarina katki
saglayacaktir (Temizkan, 2008).

Ogretmenlik meslegi acisindan bu denli 6nemli bir yere sahip olan olumlu mesleki tutumun varlig1 sadece bir
sebebe, bir duruma ya da bir degiskene bagl degildir. Ogretmen adaylarinda, dgretmenlik meslegine yonelik
olumlu tutumun varliginda pek ¢ok degiskenin etkili oldugu (Usta & Korkmaz, 2010), olumlu tutumun varliginin,
yoklugunun, miktarmin ve niteliginin bu degiskenlerle ilintili oldugu belirtilebilir. Ogretmen adaylarinin meslege
yonelik tutumlarinin bilinmesi, gerekli degerlendirilmelerin yapilmasina imkan sunar. Yapilacak degerlendirmeler
sonrast aday Ogretmenlerde olumlu mesleki tutum gelistirebilme yoniinde atilacak adimlarla birlikte egitim
kalitesine katki sunulabilir. Bu katkinin egitim sistemi agisindan 6nemli oldugu ifade edilebilir. Bu 6nemden dolay1
pedagojik formasyon egitimi siirecindeki 6gretmen adaylarinin mutluluk diizeyleri ile 6gretmenlik meslegine
yonelik tutumlar arasinda iligkinin var olup olmadig, varsa bu iliskinin yonii ve diizeyinin ne oldugu; mutlulugun
o0gretmenlik meslegine yonelik tutumu etkileyip etkilemedigi bu aragtirmada ortaya konulmaya calisilmistir.
Arastirmanin bu yoniiyle alana katki sunacag diistiniilmektedir. Bu diisiinceden hareketle aragtirmanin temel
amaci; “pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeyleri ile dgretmenlik meslegine yonelik
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tutumlar1 arasindaki iligskinin incelenmesi” seklinde ifade edilmistir. Bu amag ¢ercevesinde asagidaki sorulara
cevap aranmistir:

1. Pedagojik formasyon 6grencilerinin mutluluklari hangi diizeydedir?

2. Pedagojik formasyon egitimi alan &grencilerin mutluluk diizeyleri bazi1 demografik degiskenler
yoniinden farklilagmakta midir?

3. Pedagojik formasyon egitimi alan &grencilerin 6gretmenlik meslegine yonelik tutumlari hangi
diizeydedir?

4. Pedagojik formasyon oOgrencilerinin 6gretmenlik meslegine karsi tutumlart bazi demografik
degiskenler yoniinden farklilasmakta midir?

5. Pedagojik formasyon 6grencilerinin mutluluk diizeyleri ile 6gretmenlik meslegine iliskin tutumlari
arasinda iligki var midir? Varsa bu iligkinin yonii ve diizeyi nedir?

6. Pedagojik formasyon Ogrencilerinin mutluluk diizeyleri onlarin &gretmenlik meslegine karst
tutumlari ne diizeyde yordamaktadir?

Yontem

Aragtirmanin modeli, evren ve drneklemi, arastirmada kullanilan veri toplama araglar1 ve verilerin analizine
iligkin bilgilere bu boliimde yer verilmistir.

Arastirma Modeli

Arastirma iliskisel tarama modelinde gerceklestirilmis nicel bir ¢alismadir. iliskisel tarama seklinde
modellenen aragtirmalarda iki veya daha ¢ok sayidaki degisken arasinda birlikte degisimin varligi/derecesi
belirlenmeye ¢aligilir (Karasar, 2016). Bu aragtirmada pedagojik formasyon dgrencilerinin 6gretmenlik meslegine
yonelik tutumlart ile mutluluk diizeyleri arasindaki iliskiye odaklanilmistir. Ayrica mutluluk degiskeninin
ogretmenlik meslegine yonelik tutumu ne diizeyde yordadigi ortaya konulmaya calisilmistir.

Evren ve Orneklem

Aragtirmanin evreni 2015-2016 Egitim Ogretim yili bahar déneminde Siit¢ii Imam Universitesi Egitim
Fakiiltesi biinyesinde verilen pedagojik formasyon egitimine katilan 344 Ggrenciden olugmaktadir. Arastirma
evrenin tamami arastirma Orneklemi olarak belirlenmis ve toplamda 338 &grenciden arastirma verileri elde
edilmistir. Ornekleme ait demografik &zellikler Tablo 1°de verilmistir.

Tablo 1: Aragtirmaya Katilan Ornekleme Ait Demografik Ozellikler

20-25 26-29 29 Yas

Demografik  Eriek  Kadim  Evli Bekir Mezun  Ogrenci Tzeri
Yas Yas ve Uzeri

Degisken

Cinsiyet 140 198
(%41,4)  (%58,6)

Medeni 64 274
Durum (%19)  (%81)

Mezuniyet 79 259
Durumu (%23,3) (%76,7)

Yas 75 164 99
(%22,2) (%48,5) (%29,3)

Veri Toplama Araglari

Aragtirmada kullanilan veri toplama aracinin ilk kisminda, katilimeilarin cinsiyet, medeni durumu ve egitim
durumu gibi demografik ozelliklerini belirlemeye yonelik sorular yer almaktadir. Ikinci kisimda pedagojik
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formasyon 6grencilerinin mutluluk diizeylerini belirlemeye yonelik 6l¢ek, son kisimda ise pedagojik formasyon
ogrencilerinin 6gretmenlik tutumlarini belirlemeye yonelik 6lgek yer almaktadir.

Pedagojik formasyon oOgrencilerinin mutluluk diizeylerini belirlemek amaciyla Hills ve Argyle (2002)
tarafindan gelistirilen, Dogan ve Cotok (2011) tarafindan da Tiirk¢eye uyarlanarak gegerlik ve giivenirlik
calismalari yapilan “Oxford Mutluluk Olgegi Kisa Formu” kullanilmustir. Tek faktér ve 7 maddeden olusan lcegin
giivenirlik ¢alismasinda 6l¢egin giivenirlik diizeyi .85 olarak saptanmustir. Bu arastirmada ise 6lgegin giivenirlik
diizeyi .70 bulunmustur.

Pedagojik formasyon 6grencilerinin 6 gretmenlik meslegine karsi tutumlarini belirlemek amaciyla Bulut (2009)
tarafindan gelistirilen ve Atalmis (2016) tarafindan gegerlik ve giivenirlik calismasi yapilan “Ogretmenlik Meslegi
Tutum Olgegi” kullanilmustir. “Oncelik, Niteliklilik, Olumsuzluk ve Isteklilik” olmak iizere 4 faktdrden ve 20
maddeden olusan 6l¢egin giivenirlik calismasinda 6lgegin genelinin giivenirlik diizeyi .81 olarak saptanmustir.
Olgegin giivenirlik calismasinda alt boyutlarmin giivenirlik diizeyleri; Oncelik boyutunun .57, Niteliklilik
boyutunun .55, Olumsuzluk boyutunun .56 ve Isteklilik boyutunun .71 oldugu gériilmiistiir. Bu arastirmada ise
Olcegin geneline ait giivenirlik diizeyinin .85 oldugu gorilmiistiir. Tutum O6lgegi boyutlarmin giivenirlik
diizeylerine bakildiginda Oncelik boyutunun “.57”, Niteliklilik boyutunun .61, Olumsuzluk boyutunun “.58” ve
Isteklilik boyutunun “.83” oldugu belirlenmistir.

Olgek maddelerine verilen cevaplar besli likert seklinde derecelendirilmistir. Veri toplama araglarinda yer alan
her bir maddenin ger¢eklesme diizeyini belirlemek i¢in “Tamamen Katiliyorum (5)”, “Katiltyorum (4)”, “Kismen
Katilryorum (3)”, “Katilmiyorum (2)” ve “Hi¢ Katilmiyorum (1)” dereceleri kullan1lmistir. Olcek maddelerinden
alinacak puan araliklari ise 1.00-1.80 aras1 puan “Hi¢ Katilmiyorum”; 1.81-2.60 aras1 puan “Katilmiyorum”; 2.61-
3.40 puan aras1 “Az/Biraz Katiliyorum”; 3.41-4.20 “Katiliyorum”; 4.21-5.00 “Tamamen Katiliyorum” seklinde
derecelendirme yapilmistir.

Verilerin Analizi

Pedagojik formasyon 6grencilerinin mutluluk diizeyleri ile 6gretmenlik meslegine iliskin tutumlarina iligkin
veriler SPSS for Windows 21.0 programu ile analiz edilmistir. Veri analizinde aritmetik ortalama ve standart sapma
degerleri hesaplanmustir. Veriler {izerinde yapilan normallik testinde dagilimin normal oldugu gériilmiistiir.

Tablo 2: Normallik Testi Sonuglar1

Skewness Kurtosis
Degiskenler N

Statistic Std. Error Statistic Std. Error
Mutluluk 338 -,392 ,133 172 ,265
Tutum 338 -.864 ,133 827 ,265

Tablo 2’tde goriildigii gibi Skewness degerleri -1 ile +1 arasindadir. Bu degerler dagilimin normal oldugunu
gostermektedir. Verilerin dagilimi normal oldugundan dolay1 tutum ve mutluluk degiskenlerinin baz1 demografik
degiskenlere gore farklilasip farklilasmadigini tespit etmek amaciyla t testi kullanilmistir. Tliskisel hesaplamalarda
ise korelasyon (r) ve regresyon analizi yapilmustir.

Bulgular

Calismanin bu boliimiinde aragtirma kapsaminda elde edilen bulgulara yer verilmistir. Bulgular arastirmanin
alt problemleri dogrultusunda olusturulan basliklar halinde agiklanmustir.

1. Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeyleri ve Ogretmenlik Meslegine Karsi
Tutumlarina Iliskin Bulgular

Pedagojik formasyon Ogrencilerinin mutluluk diizeyleri, 6gretmenlik meslegine karsi tutumlart ve tutum
Olceginin alt boyutlarina iligskin ortalamalari ile standart sapma degerleri Tablo 3’te verilmistir.
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Tablo 3: Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeyleri ve Ogretmenlik Meslegine Kars
Tutumlarinin Ortalama ve Standart Sapma Degerleri

Olcekler N X S

Mutluluk 338 2,96 1,07
Ogretmenlik Meslegine Y&nelik Tutum (Genel) 338 3,86 ,915
Isteklilik 338 431 ,856
Olumsuzluk 338 3,13 1,19
Niteliklilik 338 4,56 ,690
Oncelik 338 4,01 ,983

Tablo 3’¢ bakildiginda, aragtirmaya katilan pedagojik formasyon ogrencilerinin mutluluk diizeyi
ortalamalarinin (X=2,96) “Az Katiliyorum” diizeyinde; 6gretmenlik meslegine yonelik tutumlarinin ise (X= 3,86)
“Katiliyorum” diizeyinde oldugu ortaya cikmistir. Arastirma Orneklemini olusturan pedagojik formasyon
ogrencilerinin mutluluklariin orta diizeyde oldugu bunun yaninda &gretmenlik meslegine karsi olumlu tutum
sergiledikleri goriilmektedir.

2. Pedagojik Formasyon Ogrencilerinin Bazi Demografik Ozellikleri Acisindan Mutluluk ve
Ogretmenlik Meslegine Yonelik Tutum Diizeylerinin Incelenmesi

Bazi demografik degiskenler agisindan pedagojik formasyon Ogrencilerinin mutluluk ve Ogretmenlik

meslegine yonelik tutum diizeylerinin ne kadar degistigine iliskin veriler Tablo 4’te sunulmustur.

Tablo 4: Pedagojik Formasyon Ogrencilerinin Mutluluk ve Ogretmenlik Meslegine Y&nelik Tutumlarinin Bazi
Demografik Ozelliklerine Gore Karsilagtiriimasi

L Medeni Mezun Olma
Cinsiyet Yas
Degiskenler Durum Durumu
t p t p t p F p
Mutluluk -1,641 101 -2,625 ,009" 1,591 , 113 , 786 ,456
Ogretmenlik Meslegine Yonelik 4 19 135 293 o022° 1300 195 982 376
Tutum
Isteklilik -1,174 241 -2,054 0417 575 ,566 ,867 421
Olumsuzluk -,839 402 -, 764 445 1,620 ,106 1,012 ,364
Niteliklilik -1,763 ,079 -1,954 052 1,755 ,080 1,194 304
Oncelik -, 759 449 -2,366 ,019" ,819 413 ,990 373
*p<.05

Tablo 4’te yer alan bulgular incelendiginde pedagojik formasyon Ogrencilerinin mutluluk diizeylerinin
cinsiyetlerine gore anlamli farklilik gostermedigi goriilmektedir. Bu bulguya gore pedagojik formasyon
ogrencilerinin kadin ya da erkek olmalariin onlarin mutluluk diizeylerine etki etmedigi sdylenebilir. Pedagojik
formasyon 6grencilerinin mutluluk diizeylerinin medeni durumlarina gére anlamli farklilik gdsterdigi goriilmistiir
[tz42)=-2,625, p<,05]. Sira ortalamalar1 dikkate alindiginda, bekar katilimeilarin lehine bir durumun s6z konusu
oldugu goriilmektedir (Xevi=3,51; Xpekar=3,66). Bekar dgrencilerin evli 6grencilere gére daha mutlu olmalart,
sorumluluklarinin evlilere oranla daha az olmasi, ekonomik anlamda burslarla ve/veya ailelerinden destek
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gormeleri, evli ogrencilere gbre daha rahat hareket edebilmeleri gibi farkli birgok nedenden kaynaklandigi
sOylenebilir. Pedagojik formasyon dgrencilerinin mutluluk diizeylerinin onlarin mezun olma durumlarina gore ve
yaslarina gore anlamli bir farklilasmanin olmadig1 ortaya ¢ikmustir.

Tablo 4 incelendiginde, pedagojik formasyon 6grencilerinin §gretmenlik meslegine yonelik tutumlarina iligkin
goriislerinin cinsiyet degiskeni bakimindan anlaml bir sekilde farklilasmadigi [t(as3)=-1,499, p>,05],gerek kadin
gerekse erkek katilimeilarin 6gretmenlik meslegine yonelik tutumlarinin yiiksek diizeyde oldugu, her iki gurubun
da Ogretmenlik meslegine yonelik tutumlarimin “Katiliyorum” diizeyinde oldugu gorilmiistiir (Xerkek=4,06;
Xkadn=4,14). Pedagojik formasyon ogrencilerinin mezuniyet durumlart ve yaslari ile 6gretmenlik meslegine
yonelik tutumlar1 ve alt boyutlarinda anlamli bir farklilagmanin olmadigi goriilmiistiir.

Arastirma 6rnekleminin medeni durumlar1 yoniinden mesleki tutumlarina iligkin goriisleri arasinda anlamli bir
farklilasmanin oldugu goriilmiistiir [tzse=-2,293, p<,05]. Sira ortalamalarina bakildiginda bekar 6grencilerin evli
ogrencilere gore 6gretmenlik meslegine yonelik tutumlarinin daha olumlu oldugu belirlenmistir (Xevii =4,08; Xpekar
=4,23). Ogretmen adaylarmin meslege ydnelik tutumlarinin, onlarin mezun olma durumlarina goére anlamli bir
farklilik gostermedigi de goriilmiistiir. Ogretmenlik meslegine yonelik tutumun alt boyutlarma bakildiginda ise
isteklilik alt boyutunda katilimcilarin medeni durumlari agisindan bekar katilimeilarin lehine anlamli bir farklilik
oldugu (Xewi=4,28; Xpekar=4,47); Oncelik alt boyutunda da ise bekar katilimcilarin lehine anlamhi bir farklilik
oldugu (Xewi=2,38; Xpekar=2,52) diger alt boyutlarda ise anlaml bir farklilagsmanin olmadig1 goriilmiistiir.

3. Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeyleri ve Ogretmenlik Meslegine Yonelik
Tutumlar Arasindaki iliskinin incelenmesi

Pedagojik formasyon 6grencilerin mutluluk diizeyleri ile 6gretmenlik meslegine yonelik tutumlar arasindaki
iligkiyi ortaya koymak amaciyla yapilan Pearson Korelasyon testi sonuglar1 Tablo 5’te verilmistir.

Tablo 5: Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeyleri ile Ogretmenlik Meslegine Yonelik
Tutumlar1 Arasindaki fliski

Mutluluk Tutum
Mutluluk 1
p
Tutum ,223% 1
p ,000
*P<0,01

Pedagojik formasyon 6grencilerinin mutluluk diizeyleri ile 6gretmenlik meslegine yonelik tutumlari arasinda
disiik diizeyde, pozitif ve anlamli bir iligki oldugu goériilmiistiir. Buna gore 6grencilerin mutluluk diizeyleri
arttikga, 6gretmenlik meslegine yonelik tutumlarinin da artacagi soylenebilir.

4. Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeylerinin Ogretmenlik Meslegine Yonelik
Tutumlarina Etkisi

Pedagojik formasyon &grencilerinin mutluluk diizeylerinin 6gretmenlik meslegine yonelik tutumu ne diizeyde
yordadigini ortaya koymak i¢in yapilan regresyon analizine iligkin sonuglar Tablo 6°dae verilmistir.

Tablo 6: Pedagojik Formasyon Ogrencilerinin Mutluluk Diizeylerinin Ogretmenlik Meslegine Y&nelik
Tutumlarina Etkisine Dair Regresyon Analizi Sonuglar1

Bagimh Bagimsiz B Shata ] T p Durbin Watson
Degisken Degisken
Mutluluk Sabit 69,868 2,848 24,534 ,000

Tutum 505 115 233 4302 ooo 212

R=,233 R?=,054 F=19,289 P=,000
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Tablo 6’ya bakildiginda Regresyon modeline ait Durbin Watson degerinin 2.12 oldugu goriilmektedir. Hata
terimleri arasinda bir korelasyon bulunup bulunmadigini ortaya koyan Durbin Watson testinin istatistik degerinin
2’ye yakin olmasinin hata terimleri arasinda bir korelasyonun olmadigin isaret ettigi ve bunun da regresyon
analizinde olumlu bir durum oldugu g6z 6niinde bulunduruldugunda 2.12 degerinin regresyon modeli igin kabul
edilebilir bir deger oldugu ifade edilebilir. Yine Tablo 6’da goriildiigii gibi yapilan basit dogrusal regresyon
analizine gore pedagojik formasyon egitimi alan 6grencilerin mesleki tutumlarina iligkin toplam varyansin %5’
mutluluk degiskeni ile agiklanmakta ve dgrencilerin mutluluk diizeyleri onlarin dgretmenlik meslegine yonelik
tutumlarini pozitif yonde anlamli bir sekilde etkilemektedir.

Sonug, Tartisma ve Oneriler

Aragtirma sonucuna goére pedagojik formasyon 6grencilerinin mutluluk diizeylerinin orta diizeyde oldugu
sOylenebilir. Ciinkii mutluluk 6l¢eginden alinan puanlarin yiiksekligi bireyin mutluluk diizeyinin yiikseldigini
ifade etmektedir (Dogan ve Sapmaz, 2012). Olcekten alinabilecek en diisiik puamn 7; en yiiksek puanin 35 oldugu
dikkate alindiginda, pedagojik formasyon ogrencilerinin mutluluk 6lgeginden aldiklar: toplam 20 puanin orta
diizey bir mutluluk diizeyini isaret ettigi belirtilebilir. Yazic1 (2015) tarafindan yapilan aragtirmada da bu
aragtirmanin bulgularima paralel olarak pedagojik formasyon egitimi alan 6grencilerin mutluluklarmin orta
diizeyde oldugu goriilmiistiir. Universite dgrencilerinin mutluluklar iizerine yapilan farkli bir arastirmada ise
ogrencilerin mutluluk diizeylerinin yiiksek oldugu sonucuna ulasgilmistir (Aksoy, Giingdr Aytar & Kaytez, 2016).
Pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeylerinin yiiksek olmamasma sebep olarak bu
ogrencilerden bir lisans programina devam edenlerin ayni anda lisans ve pedagojik formasyon egitimi
almalarindan dolay1 yasadiklar1 yogunluk gosterilebilir. Lisans 6grenimini tamamlamis olan pedagojik formasyon
ogrencilerinin ¢ogunlukla heniiz bir is sahibi olamamalari; is sahibi olanlarin ise is ve egitim yasamlarini ayni anda
ylriitmeye ¢aligsmalarindan dolay1 yasayabilecekleri sikintilar mutluluk diizeylerinin yiiksek ¢ikmamasinin olasi
nedenleri olarak ifade edilebilir.

Arastirmada elde edilen bir diger sonug ise pedagojik formasyon egitimi alan Ogrencilerin 6gretmenlik
meslegine yonelik tutumlarinin olumlu olmasidir. Kaya ve Biiyiik kasap (2005), Giirbiiz ve Kisoglu (2007), Dogan
ve Coban (2009) ile Can’in (2010) yapmis olduklari arastirmalar bu arastirmanin bulgular ile ortlismektedir.
Bunun yaninda Akpinar, Yildiz ve Ergin (2006) tarafindan Fen Bilgisi 6gretmen adaylar1 {izerinde yapilan
aragtirmada o6grencilerin 6gretmenlik meslegine yonelik tutumlarinin orta seviyede oldugu bulgusuna ulagilmustir.
Ogretmenlik meslegine yonelik tutumu belirleyen degiskenlerden birisi de egitimdir (Bursalioglu, 2012). Bu
nedenle pedagojik formasyon siirecinde alinan 6gretmenlik meslek egitiminin 6grencilerin 6gretmenlik meslegine
yonelik olumlu tutumlariin artmasina neden oldugu ifade edilebilir.

Pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeylerinin cinsiyet degiskeni agisindan anlamli bir
sekilde farklilasmadig1 goriilmiistiir. Gonener, Oztiirk ve Yilmaz (2017), Aksoy, Giingdr ve Kaytez (2017) ve
Akyliz, Yasartiirk, Aydin, Zorba ve Tirkmen (2017) tarafindan yapilan ¢aligmalarin bulgulari aragtirmanin bu
bulgusu ile ortiigmektedir. Giilcan ve Nedim Bal (2014) tarafindan yapilan arastirmada ise geng yetiskinler
iizerinde yapilan arastirmada cinsiyet ile mutluluk arasinda anlamli bir farklilasma oldugu bulgusuna ulagilmistir.
Anlamsal mutluluk anlayisina goére erdem ve degerlerin yagama anlam kazandirmasi mutluluk olarak ifade
edilmektedir (Ryan & Deci, 2001). Insanlarin tasidiklar1 erdem ve degerlerin ve bunlarin yasanma diizeylerinin
farkli olmasi bireylerin mutluluk diizeylerinin bir belirleyicisi olacagi bu bakimdan da farkli 6rneklemlerin
mutluluk diizeylerinin cinsiyet degiskenine gore degisebilecegi belirtilebilir.

Arastirma sonucunda pedagojik formasyon 6grencilerinin cinsiyet degiskeni yoniinden 6gretmenlik meslegine
yonelik tutumlari arasinda anlamli bir farklilagmanin olmadig1 gériilmiistiir. Bu bulgu Ozder, Konedrali ve Perkan
Zeki (2010) ile Demirtag, Comert ve Ozer (2011) tarafindan yapilan arastirmalarin bulgulari ile drtiismektedir.
Bunun yaninda Capa ve Cil (2000) ile Baykara Pehlivan (2008) tarafindan yapilan arastirmalarda 6gretmen
adaylarinin cinsiyetleri ile onlarin meslegine iliskin tutumlari arasinda anlamli farkliligin bulundugu belirlenmistir.

Pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeylerinin medeni durumlari agisindan anlamli bir
sekilde farklilastigi goriilmiistiir. Bekar 6grenciler evli dgrencilere oranla daha mutludurlar. Arastirmanin bu
bulgusu Sentiirk (2011) ve Cihangir (2005) tarafindan yapilan arastirmalarin bulgular ile ortligmektedir.
Habibzadeh ve Allahvirdiyani (2011) tarafindan yapilan arastirmada ise medeni durum ile mutluluk arasinda
anlamli bir farklilagmanin olmadig1 sonucuna ulasilmistir. Bu aragtirma sonucunda ortaya ¢ikan, bekar 6grencilerin
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evli 6grencilere gore daha mutlu olduklar1 bulgusu bekar 6grencilerin tagidiklar: sorumluluklarinin evli 6grencilere
nispeten daha az olmasi ile agiklanabilir.

Aragtirma sonucunda pedagojik formasyon egitimi alan &grencilerin medeni durumlar ile &gretmenlik
meslegine yonelik tutumlar1 arasinda anlamli bir farklilik oldugu gériilmiistiir. Bekar dgrencilerin dgretmenlik
meslegine yonelik tutumlari evli dgrencilere gore daha olumludur. Tutum bireyin hayatindaki olaylara karsi
zihinsel siire¢lerini kalic1, duygusal ve giidiisel olarak orgiitlemesidir (Krech & Grutchfield, 1965: Akt.: Temizkan,
2008). Bekar 6grencilerin ¢ogunlukla yaslarinin evlilere gore kiigiikk olmasi ve buna paralel olarak da zihinsel
yipranmalarinin az olmasi 6gretmenlik meslegine yonelik tutumlarinin evlilere gére daha olumlu olmasinin bir
nedeni olarak sdylenebilir. Aragtirma sonucunda ayrica pedagojik formasyon egitimi alan 6grencilerin gerek
mutluluk diizeylerinin gerekse meslege yonelik tutumlarinin mezun olma durumlari ve yas degiskeni agisindan
anlamli bir sekilde farklilagsmadigi sonucuna ulasilmistir. .

Arastirma verilerine gore pedagojik formasyon egitimi alan dgrencilerin mutluluk diizeyleri ile 6gretmenlik
meslegine yonelik tutumlari arasinda diisiik diizeyde, pozitif yonli anlamli bir iliskinin oldugu ortaya ¢ikmustir.
Pedagojik formasyon egitimi alan 6grencilerin mutluluk diizeylerinin, onlarin 6gretmenlik meslegine yonelik
tutumlarimin anlaml bir yordayicisi oldugu goriilmiistiir. Pedagojik formasyon 6grencilerinin mutluluk diizeylerini
arttirict ortamlarin olusturulmasi onlarin 6gretmenlik meslegine yonelik tutumlarinin da olumlu yénde artmasini
saglayacaktir. Nitekim daha Once yapilan arastirmalar 6gretmenlerin mesleklerine yonelik tutumlarinin yiiksek
olmasinin onlarin daha nitelikli ve etkili 6gretmen olmalarini kolaylastirdigini ifade etmektedir (Cigek Saglam,
2008; Erdem, Gezer & Cokadar, 2005). Bu nedenle egitim fakiilteleri ve pedagojik formasyon egitimi veren diger
fakiiltelerin, 6grencilerin 6gretmenlik meslegine yonelik tutumlarini artirici etkinliklere daha fazla yer ve zaman
ayirmasi 0gretmen adaylarinin dgretmenlik meslegine karst tutumlarini olumlu ydnde etkileyecegi dolayisiyla
egitim sisteminin niteligine bu yoniiyle katki sunulacag belirtilebilir.

Arastirmanin sonucunda agagidaki onerilere yer verilmistir.
1. Arastirmanin Bulgularina Dayali Oneriler

1.1. Arastirma bulgularina gére 6grencilerin mutluluk diizeylerinin artmasinin, onlarin 6gretmenlik meslegine
yonelik tutumlari {izerinde olumlu degisime sebep oldugu ortaya ¢ikmistir. Bu nedenle 6gretmen adayi olan
ogrencilerin mutluluk diizeylerinin artmasina katki sunacak sosyal, sanatsal, sportif ortamlar ile egitim
ortamlarimin olusturulmasi ve var olan ortamlarin sartlarinin iyilestirilmesi saglanabilir. Béylece 6gretmen
adaylarimin 6gretmenlik meslegine yonelik tutumlarinda da olumlu degisiklikler yaratilabilir.

1.2. Arastirma sonucunda evli 6grencilerin mutluluk diizeyleri ile 6gretmenlik meslegine yonelik tutumlarinin
bekar 6grencilere oranla daha diisiik diizeyde oldugu ortaya ¢ikmustir. Evli 6grenciler igin sorumluluklarin
yerine getirmede kendilerine destek olacak uygulamalarin arttirilmasi saglanabilir. Bununla ilgili olarak evli
ogrencilerin sorunlarini tespite doniik {iniversiteler tarafindan taramalar yapilip bu tarama sonucunda eylem
planlar1 hazirlanarak bu planlar uygulamaya konulabilir.

2. Gelecekte Yapilacak Olan Arastirmalar i¢in Oneriler

2.1. Bu arastirmada pedagojik formasyon egitimi alan 6grencilerin mutluluklart ile 6gretmenlik meslegine
yonelik tutumlar arasindaki iliski ve mutlulugun 6gretmenlik meslegine iligkin tutuma etkisi incelenmistir.
Yapilacak farkli arastirmalarda 6gretmenlik meslegine yonelik tutumu etkileyebilecegi diisiiniilen kaygi,
kisilik 6zellikleri, 6z yeterlik algisi, egitim ortamlarinin yeterlilikleri, 6gretmen yetistiricilerin etkileri gibi
farkli degiskenler ile mutluluk arasindaki iliski incelenebilir.

2.2. Bu arastirmada nicel arastirma yontemi kullanilarak incelenmis olan mutluluk ile 6gretmenlik meslegine
yonelik tutum arasindaki iligkinin derinlemesine incelenebilmesi icin nitel aragtirma yontemi kullanilarak
farkli bir caligma gerceklestirilebilir.

Bilgilendirme

Bu calisma, 18-22 Nisan 2018 tarihleri arasinda Antalya’da diizenlenmis olan 27. Uluslararas1 Egitim
Bilimleri Kongresinde sunulan sozlii bildirinin genigletilmis halidir.
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