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also concluded that the students liked the courses after the training and thought that
they became more active.
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Use of Case Study Method in Primary School

Introduction

Humans make several decisions throughout their lives including choice of school, choice of career, choice of
spouse, buying a house, buying a car, investing in things, etc. They come to the crossroads of decisions for making
those choices, and therefore, these decisions have an impact on their quality of lifes. While schools are home for
people to improve their skills, people who are able to make better and more qualified decisions can be raised with
these improved skills. As education gets modernized and advances, one of the most important problems of both
educators and individuals who are educated has become how and in what ways education can be made more
qualified. Individuals are forced to improve themselves from several aspects to adapt to the qualities of the
developing and changing the world. Hence, quality of the courses instructed at schools should be improved in
question. The objective should be to raise individuals whose decision-making skills are at top level and who
consider the reason-results relations of their decisions and pay attention to their effects on themselves, their
families and others around them.

The ability of younger generations to adapt to the multi-dimensional social structure of the 21st century which
has seen an intense change and transformation is an important quality of humanity on the path to modernization.
In this context, involving the life itself in the content of courses has been one of the most important attributes of
modern curricula of Life Sciences and Social Studies (Kabapinar, 2012). While Life Sciences courses are
instructed in the first three years in primary schools, Social Studies cours starts to be instructed in the fourth year
as a continuation of Life Sciences course in Turkey. Both courses have similarities. As courses which intensively
cover the elements of individuals’ lives, Life Sciences and Social Studies give students the chance to make contact
with real life. These courses which are instructed association with individuals’ immediate surroundings,
contributes to the psychological, cognitive and social development (Aydin and Giirler, 2012).

The Life Sciences course has a distinct importance among primary school courses and is significantly
prioritized compared to other courses. Considering that it either covers different real-life stories or addresses
different disciplines and that individuals can find elements about their own experiences in it, it is apparent that the
course possesses a significant content (Ministry of National Education, 2009). Association made by students
between their prior experiences and new knowledge is of importance. The 2018 Life Sciences Curriculum
addresses this point as follows: “Rapid change in science and technology, changing needs of individuals and
societies, novelties and developments in learning-teaching theories and approaches have had a direct impact on
roles expected from individuals. Such change defines an individual who produces information, can use it
functionally in life, can solve problems, think critically, is an entrepreneur and determined, have communication
skills, can empathize, and contribute to society and culture, and etc.” (Ministry of National Education, 2018, p.3).

It is possible to call Life Sciences a course that concentrates on the experiences on how children have made
sense of the world for 6-7 years since their birth and that tries to bring knowledge, skills and values to their future
life and contribute to their social and physical understanding of their surroundings (Kabapinar, 2012).

In this course which helps individuals make progress in their first years of school, abilities like perception,
attention, memory and reasonings can be developed through a good instruction (Binbasioglu, 2003). A good
instruction is directly related to instructional methods to be applied in the learning environment so that children
can tangibly interpret what has been instructed. One of those methods is the case study that should be significantly
used in Life Sciences courses. A case study is one of the methods that has been the most active within the
framework of the constructivism-based Life Sciences Curriculum applied in a pilot scheme by the Turkey Ministry
of National Education in 2004 (Kabapinar, 2012). With the 2004 curriculum, the behaviorist approach was
replaced by the constructivist approach, which paved the way for students to be closer to several instructional
methods in the classroom setting.

In the 2004 Life Sciences curriculum, there were no processes that involved the direct transfer of information
from resource to learners; on the contrary, learners used to resort to make sense of and associate the new
information in accordance with their current knowledge (Kabapnar, 2012). Accordingly, the association made by
students between their prior experiences and new knowledge comes across as a crucial process. Latest changes in
Life Sciences curriculum in Turkey have been implemented in the 2018 curriculum. The constructivist approach
has not been replaced in this curriculum. These changes primarily include a decreased number of attainments,
shorter class hours, and three main themes replaced by six main units (Ministry of National Education, 2018).
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With the 2018 Life Sciences curriculum, the importance of how students become more active in the classroom
setting has come to the front. Hence, it is crucial to use cases in classrooms to make students more active. Case
study-based education helps students to be closer to daily-life elements of them as it addresses a given case in a
detailed way. Accordingly, students have the chance to play a role as different characters in consequent activities
and they get to experience the real life (Farahani and Heidari, 2013). One of the benefits when using the case study
method in education is the opportunity to develop different perspectives of solutions to individuals’ problems.
Another benefit is to help them create connection points between theory and practice. Case study method can also
improve individuals’ problem-solving and critical thinking skills during learning and instruction (Badger, 2010).

Education provided using the case study method focuses on the problem situation at first and allows for
experiencing the real life. Hence, there is an effort to improve the intellectual and behavioral skills of students.
Case study-based teaching is sometimes described as being similar to the Socrates method as this method is based
on the problem-based learning like the Socrates method and tries to find viable solutions to the present problem
case (Garvin; as cited in Badger, 2010).

Since Life Sciences is an effective course to find solutions to the problems faced by students in real life and to
express themselves comfortably, it is of importance that the case study method is utilized in these courses. A case
study is a method based on providing a solution and recommendation through discussions performed by students
on a given case or problem after it has been mentioned in written or oral (Aydin, 2011, p.85). Furthermore,
according to Kabapmar and Baysal (2004), a case study is a matter to be dwelled on for students to become active
and make individual interpretations in courses and for the retentive learning. To this end, it is crucial to use the
case study method in Life Sciences courses as it paves the way for providing different points of view and discussing
different opinions.

The practice of case study method requires paying attention to the attributes of cases brought before the students
after having created an appropriate learning environment. No matter how qualified a case brought to the learning
environment is, it is also important that the teacher is qualified to apply it in the classroom. Therefore, the teacher
who chose case study method in his/her class needs to pay attention to planning, choosing a subject discussible in
the classroom and the steps followed by students to solve a problem (Goziitok, 2006). It is observed that only a
small portion of cases and situations that can be experienced in life can be brought into the classroom in the courses
associated with social studies. It has been found that case study method cannot be used effectively for several
reasons in the classroom setting and associations made by students with their real lives cannot be assessed
sufficiently (Kabapinar, 2012; Ozkan, 2010). Crowded classrooms and failure to achieve integrity in time-taking
cases cause students not to make a connection between cases and relations easily. On the other hand, Kabapinar
(2009) stated that the cases in Life Sciences course books should be of challenging and conflict-based quality for
the students whereas Ozkan (2010) articulated that the cases were chosen by the teacher need to be associated with
students’ lives and comply with their levels.

It is an undeniable truth that teachers have great duty and responsibility in this regard. It is important that
teachers are informed of the matter so that the case study method can be utilized in the classroom setting in a
qualified manner. However, there is only limited research on the teacher education by use of case studies in primary
school courses with social content. However, it is very important that case study education is integrated into the
courses that contain social phenomena, such as life sciences and social studies. Therefore, it is thought that this
study will have a significant contribution to the literature because of the teacher education for the case study in
Life Sciences Courses.

In accordance with what is mentioned above, this research mainly aims to determine to what extent teachers
use the case study method in Life Sciences courses and identify the change that occurred in the usage of the method
in the classroom upon the training provided for the teachers and the opinions of the students on this change. To
this end, answers were sought to the following questions:

1) How did the courses instructed by teachers using the case study method differ from the ones before they
were provided with the case study-based training?

2) How did the student opinions on the courses differ after the training?
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Method
Research Design

This study was designed as an action research which is a qualitative research design. The action research model
is based on the positivist paradigm that distinguishes between the research and what is researched in a
straightforward way and has the cycle of exploration, intervention, and evaluation (Byrant; as cited in Glesne,
2012). Good research which is required for a social practice needs to be at the service of social ventures and social
techniques. This is handled with an action research in the best way because several forms, conditions, and impacts
of a social action are addressed comparatively and transformed into the social action in action research (Lewin; as
cited in Mayring, 2011, p.55).

In this study, it is examined how the education given to the classroom teachers contributes to the level of
effective use of sample case method in Life Science courses. Also, action researches have different data collection
tools in data collection processes is also included in this study. For these reasons, action research was chosen from
qualitative research designs considered to be the most appropriate to the nature of the study.

Study Group

The study group of the research was composed of 8 classroom teachers serving at a private school and a state
school in Istanbul. Two each teacher were selected from the second and third grades of both private and state
school on a volunteer basis. The reason why these teachers are identified as 2 people is to reach more data specific
to each class. Following the preliminary observations, the number of teachers was 7 as one of the second-grade
teachers in the state school had to quit the school. Therefore, the training for teachers and the final observations
proceeded with 7 teachers. All the teachers are female. Names of the teachers were not disclosed in the study; the
private school teachers and state school teachers were encoded as PST1, PST2... and SST1, SST2... respectively.
The criterion sampling method, which is a purposive sampling method, was used when choosing the teachers. In
criterion sampling, the sample is chosen in accordance with certain prespecified criteria. It is important that the
selected criteria are rich in terms of providing information (Patton, 2014, p. 238). When choosing the teachers, the
principals of the private and state schools were interviewed with. The second- and third-grade teachers who were
agreed to participate in the study throughout the whole academic year were identified. Moreover, 3 students from
each class (9 students from the second grades and 12 students from the third grades) were asked for the opinion
on the procedure after the training provided for the teachers. 12 of these students are girls and 9 are boys. The
maximum variation (heterogeneity) sampling method, which is a purposive sampling method, was utilized for
selecting the students. Distinct characteristics or criteria are specified in this sampling method. The purpose is to
get the maximum information (Patton, 2014, p. 235). In this study, levels of participation in the course were set as
a criterion while sampling the students. It was tried to create a heterogeneous group by selecting one person from
the students at the highest, the moderate and the lowest participation level. Thus, it was assumed that these student
groups reflected the characteristics of the entire classroom. These students were also chosen on a voluntary basis.

Data Collection Instruments

Observation. The main purpose with the observation in this study was to see whether there was a difference
between teachers’ skills of using the case study method in the Life Sciences course before and after the case study
training provided for them. To this end, each teacher’s 6 class hours (durations for instructing the case study) were
observed before and after the training and observations were made for 42 class hours each (84 class hours in total)
before and after the training. The types of question used by the teachers, the activities in which they used, the
activity durations, how they started and ended instructing the course were observed and reported in the observation
form in detail.

Semi-structured interview. In this study, the student interview form was applied to the students after the case
study training had been provided for the teachers and the teachers had instructed the subjects suitable for the case
study in Life Sciences Courses, and the semi-structured interviews were done with the students. The point with
the form was to receive student opinions on how the teachers instructed the Life Sciences courses before and after
the training. This form was prepared in a semi-structured way and opinions of 3 students each selected from 7
classes (21 students in total) were received. With the student interview form, it is aimed to determine whether the
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students noticed the differences between the courses instructed before and after the teacher training, what parts of
the courses they liked the most and what they thought of the empathic questions asked by the teachers.

Data Collection Process

The data collection process started with the observation in this research. The researcher observed how the
teachers instructed 6 subjects chosen from the second- and third-grade Life Sciences Teacher’s Guide in which
they were supposed to use the case study method. 7 teachers instructed the subjects of 6 specified attainments for
42 class hours in total. The teachers were informed beforehand of which subjects to be instructed except the aspects
to be observed and evaluated.

Before the pilot scheme of the teacher training, expert opinion was received on the content of the case study
training. The experts were six academics (three professors and three associate professors) and three classroom
teachers. According to the Lawshe test applied upon the expert opinions, the content validity indexes of the
activities in the training were found to be 0.92. According to the Lawshe test, one of the methods for ensuring a
research’s validity is the calculation of content validity indexes of the activities in the training for which expert
opinions are received. Lawshe argues that content validity index of 0.75 at a minimum when opinions of 9 experts
are received indicate that the items are valid (as cited in Yurdugiil, 2005). The fact that the content validity index
is 0.92 in this study shows that the training is valid in accordance with the purpose.

The required adjustments were made following the pilot scheme, and the case study training was provided for
the teachers (Utkiir, Kabapinar, Onder, 2016, p. 46). Yet, this training was provided for the private and state school
teachers separately due to the lack of space and time. The teachers in both groups reported at the end of the process
that they had enjoyed the training and they would like their colleagues to receive the same training.

This teacher training consists of three main stages. These main stages are raising awareness, implementation,
and evaluation of implementation. In the stage of raising awareness, activities were performed to ensure that
teachers recognize the case in the exact sense and gain awareness of the characteristics of the qualified case.The
implementation stage involved activities about what kind of questions can be asked in the analysis of a case, type
and quality of the questions to be asked, kind of questions can be asked about before, during and after the case,
types of the case and activities that can be used to support the case. In the evaluation stage, the courses instructed
by teachers outside the study group with case study method were examined and it was discussed to what extent
these courses were qualified in regard to the level of using the case study method effectively. At the end of this
stage, teacher opinions on what to consider in the classroom setting when using the case study method were
received and summarized.

Following the case study training, case study texts suitable for the 4 specified attainments were prepared by
the researcher. Expert opinion was received regarding these texts. Based on the recommendation of the experts
that the conflict-based parts in the case study text should be expressed more clearly, the texts were adjusted and
then distributed to the teachers before the courses they would instruct. The teachers were asked to prepare the
ethical and intellectual analysis and empathic thinking questions and the activities they would be using beforehand.
According to Rowe and Newton, there are three question types used when analyzing a case. These are “ethical
analysis, intellectual analysis and empathic thinking” (as cited in Kabapinar, 2012). The teachers tried to prepare
these question types and activities in accordance with what they had learned in the case study-based training.
Where the teachers had problems, the researcher studied with them and provided feedback.

It took 42 class hours in total for the researcher to observe 6 courses each instructed by the teachers in the final
observations. The case study texts of the first 4 subjects in the courses instructed by the teachers in the final
observations were prepared by the researcher, and expert opinions were received on them. Yet, it was left to the
teachers which types of questions to use and what activities to do. After these courses had been instructed by the
teachers and observed by the researcher, the teachers were provided with feedback on certain subjects. The
feedback was provided just after the instruction, offering recommendations about the parts the teachers had missed
from certain aspects, and then face-to-face studies were performed with them to achieve a more qualified
instructional plan and instruction in the next step. Following the end of course and provided feedback, the teachers
were asked to prepare the cases they would be using in the next two courses. The researcher provided feedback on
the text and ensured that the teachers made the required corrections. Next, the researcher observed teachers’
instructions using the materials which they had prepared.
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Furthermore, following all these processes, semi-structured interviews were performed with 3 students selected
from each class (21 students in total) to find out about their pre- and post-training perceptions of the courses. When
taking their opinions on the Life Sciences courses instructed with the case study method, it was ensured that they
provided an opinion on pre- and post-training courses. Hence, the researcher got an idea of students’ behaviors
and skills of performing activities throughout the course.

Data Analysis

The observations on teachers’ pre- and post-training courses and the data obtained from the student interviews
were analyzed with the content analysis method. Moreover, it was ensured when performing the analyses that a
second researcher encoded the data to achieve the inter-rater reliability. According to Miles and Huberman (1994),
it is essential to achieve the reliability of the coding in qualitative research. An analysis is accepted as reliable
when the reliability value is calculated to be over 80%.

When analyzing the observation form, how the types of questions and activities used by the teachers differed
between pre- and post-training was examined. The questions used by the teachers were digitized and classified as
being “intellectual, ethical, and empathic”. Pre- and post-training in-class activities used by the teachers were also
identified and digitized in the analysis of the observation form. An instructor who was doing a doctoral degree in
the Department of Classroom Teaching was determined to be the second coder. The agreement coefficients
between the coding of two researchers were found to be 0.98 for the number of question types and 0.97 for the
number of activities in the observation form.

The data obtained in the interviews performed with the students were generalized from codes to sub and main
categories and from categories to themes for an analysis. Next, the data were digitized and tabulated. The coding
provided by the second researcher was examined and the agreement coefficients between the coding of both
researchers were calculated, and the reliability value of the student interview form was found to be 0.89.

Findings
Courses Instructed with Case Study Method Processes

General characteristics of the pre- and post-training instructions by the state and private school teachers were
addressed in a detailed way in the 84-hour observation (42 hours before the training, 42 hours after the training).
Therefore, it is tried to determine how the pre- and post-training instructional processes differed was identified.
These differences were presented in a general framework at first, and then individually. Table 1 shows the general
characteristics of the instructions provided by the state school teachers in accordance with the data obtained in the
observations which had been made in 42 class hours before the training. The three basic stages used in the case
study were determined as the criterion of this general scheme. These are “starting the course, activities and ending
the course.

Table 1. General Schema of the Pre-training Instructions by the State School Teachers

Subthemes Subthemes
Reading or having students read the related subject in the book

Starting the Course Asking questions about the subject
Having students do/read the activities in the workbook

Activities Providing or having students provide similar examples from their own lives,
having students do the subject in the course book as a drama.

Ending the Course Concluding the case / failing to do so

Table 1 addressed how the state school teachers started the courses, what activities they used and how they
finalized the course before the training in a general schema. The teachers generally started the course by reading
the subject in the book and asking questions about the images and having students do activities in the workbook.
activities that supported the case were providing similar examples from their lives, having students give examples
of a similar subject and having them do the subject in the course book as a drama. At the end of the 42-hour of
observation, it was seen that the teachers ended the pre-training courses before being able to conclude them and
the subjects were left half-finished in general. Most of the cases were not concluded and the concepts to be attained
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were not emphasized. General characteristics of the post-training instructions by the state school teachers achieved
in the 42-hour of observation are presented in table 2.

Table 2. General Schema of the Post-training Instructions by the State School Teachers

Subthemes Subthemes

Starting the Course Reading or having students read the case
Asking intellectual, ethical, and empathic questions
Providing or having students provide similar examples from their own lives,

Activities having students do the subject in the course book as a drama, having them
find creative titles and completing the case, having them write slogans and
make posters

Ending the Course Summarizing the subject and concluding the case

At the end of the 42-hour observations, it was found out that the state school teachers took the case study as a basis
in the post-training courses as it can be seen from table 2. Starting the course by reading the case themselves or
having the students read it, the teachers asked intellectual, ethical, and empathic questions that scrutinized the case.
They often performed several activities that support the case such as providing similar examples from their lives,
having the students do drama, find creative titles and completing the case, having them write slogans and make
posters. The state school teachers summarized the subjects they taught with the case study method and came to a
conclusion after the training provided. Therefore, the concepts to be brought to the students were presented clearly.
Table 3 shows the general characteristics of the pre-training instructions by the private school teachers based on
42-hour of observation.

Table 3. General Schema of the Pre-training Instructions by the Private School Teachers

Subthemes Subthemes
Reading or having students read the related subject in the book

Starting the Course Asking questions about the subject
Having students do/read the activities in the workbook/worksheet
Providing or having students provide similar examples from their own lives,

Activities having students do the subject in the course book as a drama, having them list
the achieved results, having them draw caricatures and pictures, having them
brainstorm and make posters, write songs, letters, and slogans

Ending the Course Failing to conclude the case

The data in table 3 were obtained in accordance with the findings achieved in the observations of the pre-
training instructions by the private school teachers. It was found out that the teachers started the course by reading
and having the students read the subjects in the course book and asked questions about them. They continued by
having the students do the activities in the workbook/worksheet. Throughout the courses, they used activities on
the subjects such as having students do the subject in the course book as a drama, having them list the achieved
results, having them draw caricatures and pictures, having them brainstorm and make posters, write songs, letters,
and slogans, and providing or having students provide similar examples from their own lives. The teachers could
not conclude the subject at the end of the courses, the school bell rang before the activities were finished and they
had to end the courses. Table 4 shows the general characteristics of the post-training instructions by the private
school teachers based on 42-hour of observation.

Table 4. General Schema of the Post-training Instructions by the Private School Teachers
Subthemes Subthemes
Starting the Course Conceptual mapping, reading or having students read the case
Asking intellectual, ethical, and empathic questions
Providing or having students provide similar examples from their own lives,

Activities drama and brainstorming, having them list the concepts and achieved results,
having them draw caricatures and write poems and slogans.
Ending the Course Having students exhibit and discuss the final products.
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Summarizing the subject and concluding the case

As for the general characteristics of the post-training instructions by the private school teachers, some of the
teachers used concept maps and transited to the case study when starting the course. In general, they started the
courses by reading or having the students read the cases. Asking intellectual, ethical and empathic questions that
scrutinized the case, the teachers also used activities such as roviding or having students provide similar examples
from their own lives, drama, and brainstorming, having them list the concepts and achieved results, having them
write poems and slogans and draw caricatures which supported the case. The teachers had the students exhibit the
products which came out of these activities and discuss these products. Having had a tough time concluding the
courses before the training, teachers managed to conclude the courses they instructed with the case study method
and ended the course.

After the general characteristics of the pre- and post-training instructions by the state and private school
teachers had been addressed, how the teachers instructed the course was handled one by one. Table 5 presents the
data on how SST1 instructed the courses and which activities the teacher used based on 6-hour of observation
before and 6-hour of observation after the training.

Table 5. General Schema of the Pre- and Post-training Instructions by SST1

Main Subthemes Subthemes Number
Themes of
Courses
Starting the course by having the students read the subject in 6

Starting the
Course

the course book
Asking questions about the images in the course book

Pre-Training
Activities

Having students do the activities in the workbook
Having students do the subject as a drama
Having students make comparisons

Providing similar examples from his/her own life
Brainstorming

Listing the achieved results

Ending the Course

Ending the course without concluding the case

Starting the
Course

Starting the course by asking questions about the images or
concepts in the book
Reading the case

OOk EFEP NN OGIO

Asking questions

Asking intellectual, ethical, and empathic questions

Post-Training

Activities

Having students do the case as a drama

Having students completing the case

Having students provide examples from their own lives
Having students find creative titles

Having students write aphorism and proverbs

Asking riddles

Having students write slogans

Having students make comparisons

Brainstorming

Ending the Course

Summarizing the subject and concluding the case

olRrRPRPPPPWNGoo

6 class hours during which SST1 could instruct the course with the case study method were observed before

the training. SST1 used 155 intellectual, 10 ethical and 14 empathic questions in all the courses. As seen in table
5, the teacher usually started the courses by having the students find and read the subject in the course book. The
teacher asked questions about the images in the book in 5 of the courses, had the students do the subject as a drama
in 4 of them, had them make comparisons in 2 of them and gave similar examples from his/her own life and asked
questions in 2 of them. For instance, when instructing the subject “Objects Are Speaking” and providing examples
about using the objects carefully, the teacher uttered the sentence “You all mistook the scratch on the board for a
comma the other day and misunderstood it. However, if our board had not been scratched and worn out, we would
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not have had such a problem and you would not have misunderstood the subject.” Then, the teacher asked, “Is it
nice to use the objects in our classroom in such a bad way?” The teacher had the students list the achieved results
in one of the courses and brainstorm in another one. Ending 5 of the courses by having the students do the activities
in the course book, the time was up before concluding 5 of the courses and the school bell rang. On the other hand,
the teacher had the students exhibit the products they had prepared before in one of the courses and she managed
to conclude the course with one sentence in another course.

It was seen that SST1 used 63 intellectual, 27 ethical and 44 empathic questions in all 6 courses after the
training. While the number of intellectual questions used by the teacher decreased, the number of empathic and
ethical questions increased, and a relative balance among the question types was achieved. In all courses, the
teacher asked the students to find the related subject in the course book, had them examine the images and concepts
regarding the subject and asked them about the concepts. Next, the teacher read the case given to her in all courses,
and in 3 of the courses, she had the students provide examples from their lives and asked them intellectual, ethical
and empathic questions. The teacher had the students do the case as a drama in 5 of the courses and asked them to
continue the case in 4 of the courses. In one course, she also had the students write aphorism, proverbs and slogans,
brainstorm to find solution to a given problem, find creative titles, make comparisons and asked riddles. For
example, the teacher asked, “If you were the author of this text, what kind of a title would you come up with?”
and wanted them to find a creative title for the subject after the analysis of the case with questions in the course
instructing the subject “How Can We Protect Our Environment?”” Some of the answers given by the students are
“Environment and Kids, Poor Environment, Importance of Sanitation, etc.” In all courses, the teacher reached the
main idea on her own by uttering a few sentences which concluded the case.

Table 6 presents the data on how SST2 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.

Table 6. General Schema of the Pre- and Post-training Instructions by SST2

Main Themes Subthemes Subthemes Number
of
Courses
Starting the Starting the course by having the students examine the 5
Course images in the course book
Asking questions  Instruction using Q&A 6
Pre-Training Having students do the activities in the workbook 5
Activities Brainstorming 5
Having students make comparisons 1
Having students list the concepts 1
Ending the Course  Ending the course without concluding the case 4
Ending the course by concluding the case 2
Starting the Starting the course by reading the case 6
Course
Asking questions  Asking intellectual, ethical, and empathic questions 6
Providing similar examples from his/her own life 5
o Having students write slogans 4
Post-Training Having students make posters 3
Activities Having students completing the case 2
Having students write aphorism and proverbs 2
Having students list the concepts 2
Brainstorming 2
Having students do the case as a drama 1
Ending the Course  Ending the course by concluding the case 6
Having students exhibit and discuss the products 5
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SST2 used 110 intellectual questions, 1 ethical and 1 empathic question in all 6 courses before the training. As
seen in table 6, the teacher had the students review the images in the course book and asked them questions in
general. Using the Q&A method in all courses and creating an environment of discussion in general, the teacher
instructed the course by having the students brainstorm in 5 of the courses. For example, the teacher asked, “Your
friend may offer you such things that can be very wrong. You should reject them. What do you think they can be?”
about the subject called “Being Reliable” and an environment of discussion was created in the classroom. Having
the students do the activities in the workbook in 5 of the courses, the teacher had them list the concepts and make
comparisons, in one course. The teacher uttered a sentence concluding the case in 2 of the courses. In the remaining
4 courses, the school bell rang while the students were doing and reading the activities and the course ended,
therefore the case could not be concluded.

SST2 used 57 intellectual, 21 ethical and 37 empathic questions in all 6 courses after the training. While the
number of intellectual questions used by the teacher decreased and the number of empathic and ethical questions
increased, a relative balance was observed among the question types. In all courses, the teacher started the course
by reading the cases and provided and had the students provide similar examples from their lives in 5 of the
courses. Trying to ask intellectual, ethical and empathic questions evenly, the teacher had the students brainstorm
in 2 of the courses. The teacher asked the students to continue the cases in 2 courses and had them do the case as
a drama in one course. At the end of 4 courses, the teacher had them write slogans about the case, make posters in
2 of the courses, list the achieved concepts in 2 of the courses and write and read aphorism and proverbs in 2 of
the courses. The teacher, for instance, asked the students to write aphorism and proverbs about the subject and had
them read what they had written at the end of the course about the subject “What Does He/She Do?”. Some of the
aphorism written by the students were “One becomes successful at what they love”, “If there is no job, no bread
is brought to home; if there is no job, there is no life at all”, etc. The teacher had the students discuss the final
products and concluded the case in all courses. Therefore, the attainments were clearly put forth and the students
were enabled to discuss them.

Table 7 presents the data on how SST3 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.

Table 7. General Schema of the Pre- and Post-training Instructions by SST3

Main Themes Subthemes Subthemes Number
of
Courses
Starting the Starting the course by asking questions about the subject 5
Course Using the images in the book 2
Having students provide examples from their own lives 3
Pre-Training Activities Having students do the subject in the book as a drama 3
Brainstorming 1
Ending the Course  Ending the course without concluding the case 4
Ending the course by concluding the case 2
Starting the Starting the course by reading the case 4
Course Starting the course by having students read the case 2
Asking questions  Asking intellectual, ethical, and empathic questions 6
Post-Training Having students do the case as a drama 5
Activities Having students provide examples from their own lives 3
Having students completing the case 3
Having students list the concepts 2
Ending the Course  Ending the course by concluding the case 6

SST3 used 138 intellectual, 1 ethical and 4 empathic questions in all 6 courses before the training. As seen in
table 7, the teacher started 5 courses by asking questions and one course using the images in the book. She utilized
the images in the book in the middle of 2 courses. For instance, the teacher asked the students several questions
about the subject “Anomaly Creates Problems.” Being mainly intellectual, some of the questions included “What
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kind of rules can there be in our school or classroom?”, “What should be paid attention to while going down and
up the stairs?”, “What are the rules to follow in restrooms, for example?”, etc. Given the attributes of these
questions, they were about dictating students what they should or should not do. On the other hand, the teacher
had the students do the case as a drama in 3 of the courses, give examples from their own lives in 3 of the courses
and asked them to brainstorm in one of the courses. The teacher uttered a sentence concluding 2 of the courses,
and 4 of the courses ended before the question asked in the course could be answered. The courses that were half-
finished prevented the concepts from being attained and the results from being achieved.

SST3 asked 48 intellectual, 18 ethical and 26 empathic questions in all 6 courses before the training. Whereas
the number of intellectual questions was decreased compared to the pre-training, the number of ethical and
empathic questions increased, and a relative balance was achieved among the question types. The teacher started
4 of the courses by reading the case and 2 of the courses by having the students read the case. Next, she asked
intellectual, ethical and empathic questions about the case in all courses. The teacher asked the following ethical
question about the subject “Traffic Rules” and wanted the students to tell what they thought about what is right
and wrong: “Is it right that the kid wants to jump onto the street while crossing over? Why?” The teacher asked an
empathic question like “What would you feel if your friends make such fun of you?” about the subject “What to
Choose as Occupation” and tried to find out what the students would feel in the face of such an incident. The
teacher had the students do the case as a drama in 5 of the courses, give similar examples from their own lives in
3 of the courses, asked them to completing the case in 3 of the courses and ensured that the students comprehended
the concepts better by having them listed the concepts in 2 of the courses. For instance, the teacher asked the
students to completing the case by asking them “What do you think that might happened later in the case?” The
teacher concluded the cases by summarizing them in all courses, therefore trying to reflect the main idea to be
achieved on the students completely.

Table 8 presents the data on how PST1 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.
Table 8. General Schema of the Pre- and Post-training Instructions by PST1

Main Themes Subthemes Subthemes

Number
of
Courses

Starting by asking questions

Starting by having students read the subject in the book
Starting by describing the case

Having students do/read the activities in the workbook
Asking students to provide similar examples from their
own lives

Listing the right and wrong actions

“Who did or did not you appreciate in the case?”
Brainstorming

Having students make posters

Starting the
Course
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Pre-Training
Activities

Ending the Course

Ending the course without concluding the case
Ending the course by concluding the case

Starting the
Course

Starting the course by reading the case
Starting by concept mapping

Asking questions

Asking intellectual, ethical, and empathic questions

Post-Training
Activities

Providing similar examples from his/her own life
Putting oneself in the shoes of a characters in the case
Having students compare the concepts

Brainstorming

Having students make posters

Having students write slogans

Listing the achieved results

Having students write proverbs and aphorism

Ending the Course

Ending the course by concluding the case
Having students exhibit and discuss the products
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PST1 used 62 intellectual, 1 ethical and 8 empathic questions in all 6 courses before the training. According to
the data in table 8, the teacher asked questions in 3 of the courses, had the students read the subject in the book in
2 of the courses and described the subject in one course to start the courses. The questions asked by the teacher
when instructing the subject “Those Emotions of Ours” included “We can feel our emotions, can’t we?”, “Don’t
these emotions reflect on our friends when we look from outside?”, “People react to different emotions, don’t
they?” These questions were close-ended questions that could be answered “yes or no.” The teacher had the
students do activities in the workbook in 3 of the courses and instructed the course by giving similar examples
from her own life in 5 of the courses, listed the right or wrong actions in 3 of the courses, had the students
brainstorm in one course, discuss whom they did or did not appreciate in the case in one course and had them make
posters in one course. When instructing the subject “Matters to Me”, the teacher uttered sentences suitable for the
behaviorist approach in the middle of the course and told dictating sentences about what the students should or
should not do such as “A person with ethics should not act like this. If you do it accidentally, it does not matter
but you cannot do it all the time.” While 5 of the courses could not be ended by concluding the case, the teacher
concluded the subject by summarizing it only in one course. Failure to conclude the cases caused that the main
idea to be attained could not be relayed to the students.

PST1 asked 60 intellectual, 11 ethical and 27 empathic questions in all 6 courses after the training. Whereas
the number of intellectual questions was decreased compared to the pre-training, the number of ethical and
empathic questions increased, and a relative balance was achieved among the question types. The teacher started
3 of the courses by reading the case and 3 of the courses with concept mapping. Moreover, she used the intellectual,
ethical and empathic questions in a balanced way in all courses. For example, the teacher asked the following
questions when instructing the subject “Leadership Qualities”: “Assume that all of you are leaders in a game. What
kind of a leader would you be? Would you rather be in Berk’s or Tunahan’s place?” In the subject “What Does
He/She Do?”, the teacher asked, “If you were in this classroom, what kind of a solution would you find so nobody
would be sorry in this game?” With these questions, the teacher enabled the students to put themselves in the
characters’ place in the case. The activities used in the courses included giving similar examples from her own life
in 3 of the courses, using brainstorm to solve the problem in 2 of the courses, having the students make posters in
2 of the courses, having them write slogans and asking them to list the achieved results and positive or negative
behaviors about the subject in 2 of the courses, and having them write proverbs and aphorism that support the case
in one of the courses. The teacher had the students write slogans at the end of the subject “Keep Our Environment
Clean”. The slogans written by the students included “Keep our environment clean! Do not pollute the nature! Do
not kill but keep the nature alive! No one has the right to pollute the nature!” In 2 of the courses, the teacher had
the students exhibit the final products, enabling them to see and discuss all products. The teacher ended the course
by concluding the case together with the students in all courses.

Table 9 presents the data on how PST2 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.
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Table 9. General Schema of the Pre- and Post-training Instructions by PST2
Main Themes Subthemes Subthemes Number
of
Courses

w

Starting by having students do a drama
Starting the Starting by having students play a game
Course Starting by asking questions
Having students do the activities in the workbook
o Listing the achieved results
Pre-Training Activities Having students write slogans
Having students do the activities in the worksheet
Providing similar examples from his/her own life
Brainstorming
Ending the Course  Ending the course without concluding the case
Ending the course by concluding the case
Starting the Starting the course by reading the case
Course
Asking questions  Asking intellectual, ethical, and empathic questions
o Providing similar examples from his/her own life
Post-Training Having students list the concepts
Having students make posters
Activities Having students make brochures and emblems
Having students make gift cards
Having students complete sentences and write proverbs
Brainstorming
Ending the Course  Having students exhibit and discuss the products
Ending the course by concluding the case
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PST2 used 84 intellectual, 1 ethical and 5 empathic questions in all 6 courses before the training. According to
the data in table 9, the teacher had students do a drama in 3 of the courses, had them play a game in 2 of the courses
and asked questions in one course to start the courses. The questions asked by the teacher in the subject “Matters
to Me” included “Was Doruk honest in his role?”, “Do we trust someone biased or unbiased?”, “Would you trust
me if | told someone that they are wrong because | love the other one very much?” These questions are close-
ended and do not aim to make the students think and speak. Having the students perform activities by distributing
worksheets in 4 of the courses, the teacher had them do the activities in the course book in 2 of the courses. The
activities used by the teacher were asking the students to list the achieved results in 3 of the courses, having them
write slogans in 2 of the courses, giving a similar example from his/her own life in 2 of the courses and having the
students brainstorm in one of the courses. Whereas the teacher concluded the case by summarizing it only in 2 of
the courses, 4 of the courses ended before the conclusion of the subject.

PST2 used 37 intellectual, 25 ethical and 34 empathic questions in all 6 courses after the training. The teacher
asked the students the intellectual, ethical and empathic questions after starting the course by reading the case in
all courses. When instructing the subject “I Can Say No”, the teacher asked the students an empathic question such
as “If you were Yagmur, how would you treat Serhat?” Such questions enabled the students to put themselves in
the characters’ place in the case and answer the question. It was also ensured with the question “What does it mean
‘being excluded’?” that the students identified the concepts regarding the case. The teacher provided similar
examples from her life in 2 of the courses while asking the students to list the concepts in 2 of the courses. In one
each course, the teacher also had the students brainstorm; make posters, emblems, and gift cards; complete
sentences and write proverbs. Providing directives such as “If you had made a poster and hung it in the entrance
of the picnic area, what would have Defne done when she saw it? Could she have acted more properly? Then,
prepare your poster and support it with pictures and sentences”, the teacher had the students perform a poster
activity in the subject “Keep Our Environment Clean”. The teacher had the students exhibit all the products in the
courses and discuss them to conclude the cases. The fact that the students saw what they did about the subject and
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the conclusion of the case s a result of the exhibition of the products are especially important for the communication
of the main idea to the students.

Table 10 presents the data on how PST3 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.

Table 10. General Schema of the Pre- and Post-training Instructions by PST3

Main Themes Subthemes Subthemes Number
of
Courses
Starting by asking questions about the subject in the 6
Starting the course book
Course
Pre-Training Having the students do a drama and list the achieved 3
results
Activities Having students do the activities in the workbook 2
Having students draw caricatures and pictures 1
Brainstorming 1
Asking students to provide examples from their own 1
lives
Having students write letters and slogans 1
Ending the Ending the course without concluding the case 6
Course
Starting the Starting by reading or having students read the case 6
Course
Asking questions  Asking intellectual, ethical, and empathic questions 6
Having students brainstorm and do a drama 2
Post-Training Listing the achieved results 1
Activities Having students make posters 1
Having students write slogans and songs 1
Having students draw caricatures 1
Having students write diary 1
Ending the Ending the course by concluding the case 6
Course Having students exhibit and discuss the products 4

In all 6 pre-training courses, PST3 asked 104 intellectual questions but did not ask any of the ethical and
empathic questions. It is understood from the data in table 10 that the teacher started all courses by having the
students find the subject in the course book and asking them questions about the images. Answering the questions
“Should we move the student in such circumstances? We should not, right? What do we call incidents with injury
and mild scratches? Accident, right?”” which she asked when instructing the “Emergency” subject, the teacher did
not allow the students to answer and think about the questions. Having the students do a drama and list the achieved
results in 3 of the courses, the teacher performed activities such as caricature and picture drawing, letter and slogan
writing, providing similar examples from one’s life, and brainstorming in one of the courses. Moreover, the teacher
using the activities in the student workbook in 2 of the courses. The school bell rang before the teacher could
conclude the case, and the activities of the students were left half-finished in all 6 courses.

PST3 used 70 intellectual, 16 ethical and 27 empathic questions in all 6 courses after the training. Whereas the
number of intellectual questions decreased compared to the pre-training, the number of ethical and empathic
questions increased, and a relative balance was achieved among the question types. The teacher had one student
read the case, then read it herself and sometimes stopped to ask intellectual, ethical and empathic questions in all
courses. For instance, when instructing the subject “Keep Our Environment Clean”, the teacher asked the students
ethical and empathic questions such as “Do you find it right that her cousins did not warn Defne? Why? What
would you tell Defne in such a situation?” Having the students brainstorm and do a drama in 2 of the courses, the
teacher wanted the students to put themselves in the characters’ place in the cases in those dramas. The teacher
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also had them make posters, write slogans, songs, and diaries, draw caricatures and list the achieved results in one
of the courses. For example, the teacher asked the students to write a song about traffic rules in the subject “Traffic
Rules”. Then, the students came before the whiteboard and sang the written songs. The teacher ensured that the
students shared their products with everyone and concluded the course by having them discuss these products in
4 of the courses. In the other 2 courses, she concluded the case but did not have the students exhibit their products.

Table 11 presents the data on how PST4 instructed the courses and which activities the teacher used based on
6-hour of observation before and 6-hour of observation after the training.

Table 11. General Schema of the Pre- and Post-training Instructions by PST4

Main Themes Subthemes Subthemes Number
of
Courses
Starting the Having students read the subject in the course book 5
Course Reading the subject in the course book 1
Asking questions Asking mainly intellectual questions about the subject 6
o Having students do the activities in the workbook 4
Pre-Training Asking students to provide examples from their own lives 4
Activities
Having students list the achieved results 3
Brainstorming 1
Having students write songs 1
Ending the Course  Ending the course without concluding the case 5
Ending the course by concluding the case 1
Introduction to Starting by reading or having students read the case 6
Course
Asking questions Asking intellectual, ethical, and empathic questions 6
Having students do a drama 6
Asking students to provide examples from their own lives 2
Post-Training Brainstorming 2
Activities Having students ask their friends empathic and ethical 2
questions
Having students make posters and story maps 1
Having students completing the case and write poems 1
Ending the Course  Ending the course by concluding the case 4
Ending the course without concluding the case 2

PST4 asked 65 intellectual, 1 ethical and 3 empathic questions in all 6 courses before the training. According
to the data in table 11, the teacher had the students read the subject in the book and asked them questions in 5 of
the courses and read the subject by herself and asked mainly intellectual questions in one of the courses. Having
the students do the activities in the workbooks in 4 of the courses, PST4 asked them to give similar examples from
their lives in 4 of the courses and list the achieved results in 3 of the courses. In one course, the teacher had the
students brainstorm and write songs. The teacher used didactic sentences compliant with the behaviorist approach
such as “Signs provide us with the information. They are very important for us to obey the rules. Therefore, we
should obey the rules.” when instructing the subject “Traffic Rules.” In the subject “Being Reliable”, she uttered
sentences that might affect the students deeply such as “Do not talk to people you do not know. They may sell
your organs; they beat up, cut children and force them to be beggars.” In 5 of the courses, the case could not be
concluded, and the courses ended during the activities. The teacher asked what the students had learned and
concluded the case only in one course.

PST4 asked 24 intellectual, 26 ethical and 41 empathic questions in all 6 courses after the training. Whereas
the number of intellectual questions was decreased compared to the pre-training, the number of ethical and
empathic questions increased, and a relative balance was achieved among the question types. The teacher had the
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students read the subject first, then read it by herself and then tried to ask the intellectual, ethical and empathic
questions evenly in all courses. By asking ethical and empathic questions “Is it right or wrong to say that the most
important occupation in society is a practice of doctor? Why? If you were Seda, would you be sorry in such a
situation?” in the subject “What to Choose as Occupation”, the teacher aimed to reveal students’ feelings and
thoughts. Using diverse activities in the courses, the teacher had the students do a drama, asked them to provide
similar examples from their lives, had them brainstorm and wanted them to ask their peers empathic and ethical
questions in 2 of the courses. The teacher had the students make posters and story maps, completing the case and
write poems, each in one course. She summarized the subject and asked the students what they had learned in 4 of
the courses but the school bell rang before the students could finish the activities in 2 of the courses.

As a result of the observations, it was concluded that the private school teachers were better at adapting to the
case based education process than the teachers in the state school. The private school teachers used more
diversified and more activities than the state school teachers. They were also more active when having the students
exhibit their products in the classroom compared to the state school teachers.

Student Opinions on Courses Using the Case Study Method

The interviews held with the students were examined to identify how the students reacted to the pre- and post-
training courses and see which parts of the courses they liked more. A total of 21 students from the public school
and private school in the study group were interviewed. Since 3 classroom teachers from the state school and 4
classroom teachers from the private school were included in the study group, 9 state school students and 12 private
school students were interviewed with. Student opinions on the pre- and post-training courses are presented in
table 12.

Table 12. Student Opinions on the Instruction of the Post-training Course

Type of School Themes Number (f)
Reading the cases 5
Being fun 5
State School Asking questions about the case 4
Learning new information 4
Boring course book 2

Total 20

Reading the cases 7

Enjoying the difficulty of courses 6

Asking questions about the case 5

Private School Doing different activities 2
Better understanding of the subjects 1

Seeing different cases 1

Total 22

Grand Total 42

According to data in table 12, the number of state school student opinions on the post-training courses was 20
while the number of private school student opinions was 22. As for the state school student opinions, 5 of the
students reported that “the cases were read” and those courses were “fun”, 4 of them told that the teacher “asked
questions about the case” and they “learned new information™ in the courses, and 2 of them stated that “the course
book was boring.”

It was observed that the private school students provided opinions similar to the ones provided by the state
school students. Similar opinions provided are as follows: “the cases were read in the courses” (by 7 of the
students), “they enjoyed the difficulty of such courses” (by 6 of them), and “the teacher asked questions about the
cases” (by 5 of them). Given the different opinions, 2 of the students mentioned “doing different activities”, one
of the students stated that “the subjects were understood better” and “they saw different cases”.

SSS1, one of the state school students stated that the teacher instructed the course by reading the cases after
the training by saying “The teacher reads something in recent courses; she used to instruct it right away.” PSS2
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provided his/her opinions on the theme as follows: “We used to do easier things. We would not read the case, for
instance. But we are reading it now and doing harder things. This is so much fun and gives us information.” It is
seen that one of the differences between how the courses were instructed before and after the training was reading
the cases.

Thinking that the post-training courses were more “fun” than the pre-training ones, SSS8 said, “It is much fun
to attend the course because I get bored of course books. I think the cases can be put in the books, too.” While
stating that using the cases made him/her happy, the student also made a suggestion about how there could be
more cases in course books. Also, PSS9 said, ““I think the recent courses were more fun. I liked them better because
we did dramas or stuff. But I liked drawing pictures the most.” The student stated that he/she liked the courses
instructed with the case study method more than the previous ones, explaining the reason with the activities.

Stating that another difference of the post-training courses was “asking questions about the cases”, SSS2 said,
“The teacher has been reading stories and then asking questions recently. I like it because she chooses those who
behave to answer the questions.” while PSS12 provided opinion by saying, “The teacher has been reading stories
and asking questions about them.” Given the citations from the student opinions, they stated that the teachers asked
questions after the cases in post-training courses, and SSS2 was happy to answer those questions. It was also found
that the students were aware that the teacher instructed the courses differently from before and they gained
consciousness about instruction with the case study.

When considering the opinions provided by the state school students differently from the private school
students, SSS6 gave opinions about “learning new information” as follows: “Courses are nicer when there are
cases because we learn things with them. The teacher asks questions. We get bored when we learn from the book.”
The student reported that he/she liked being asked questions and learned new information in the courses instructed
with case study method and was not happy with learning from the course book. As one of the state school students
providing the opinion about “boring course book”, SSS4 said, “I like the courses instructed with case study method
more because things in the book are nonsense and boring. For example, the case today was nice, | liked it very
much.” The student stated that the course book is boring and enjoyed the course with the case more.

Given the opinions provided by the private school students differently from the state school students, PSS8
provided the following statements about “doing different activities”: “I like doing activities. For example, I like
the drama so much because I understand better, then. Sometimes we draw caricatures. I like them too.” It is
understood from the statement of the student that he/she understood and enjoyed the course better when diverse
activities were performed.

Providing opinions about the “Better comprehension of subjects” theme, PSS11 said, “The teacher reads stories
in these courses now. These are better because she asks us questions and we understand the subject.” It is seen that
the courses were understood better with the questions asked at the end of the courses which the teacher instructed
with the case study method.

PSS3 stated the following opinions about the theme “seeing different events”: “The teacher has been reading
cases recently. This is nice because we see different events. When it starts, | become curious about what comes
next. And I can find out about it at the end.” It is understood from this statement that the courses instructed with
the case study method were liked because instruction of different events in the classroom setting aroused the feeling
of curiosity.

The data on which parts of the post-training courses instructed with the case study method were liked more are
shown in table 13.
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Table 13. Student Opinions on which Parts of the Post-training Courses were Liked More

Main Themes Subthemes Subthemes Number (f)
Doing different activities
Parts of Course Reading the cases
Asking questions about the case
State School Being fun
Reasons for Liking Learning new information
Being active
Total
Doing different activities
Parts of Course Reading the cases
Asking guestions about the case
Private School Being fun
Reasons for Liking Learning new information
Being active
Total
Grand Total 61
It can be seen in table 13 that opinions of the state and private school students on the courses instructed with
the case study method were addressed in 2 subthemes of “parts of courses” and “reasons for liking”. While it was
found that the number of opinions provided by the state school students was 19, the number of the opinions was
42 for the private school students.
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As for the opinions regarding the “parts of courses”, the state and private school student opinions were grouped
in the same themes. The state school students provided 6 opinions regarding “doing different activities” whereas
the private school students provided 21 opinions in the same theme. In this theme, SSS1 stated, “The part | liked
the most in the course was drama because | learned that every occupation is unique | mean, it was specific and
important.” The student reported that doing drama as an activity supporting the case affected his/her learning
positively. Likewise, PSS10 stated that he/she liked such activities by saying “I liked the poster making the most
in the courses because you get to draw pictures and write during them.” It is seen that the student attributed his/her
liking to the 2 different activities that were done in the courses.

The students from both schools also stated that they liked the part “reading the case” as a subtheme of the
“parts of courses” theme. 5 state school students provided opinions in this subtheme while the number was 1 for
the private school. SSS7 stated, “I liked the case the most because | learned that children should not isolate their
friends.” PSS11 provided the following opinions on the subject: “What I liked the most was reading the stories
because the teacher gave us a case from around. She taught us something that we should not do, which is a nice
thing.” It is understood that the students liked the part in which the cases were read the most. It was found that
they attributed the reason for this to the importance of what they had learned from the case and they associated
them with the daily life.

One state and private school student stated that they liked the part where “questions were asked about the
cases” which is a subtheme of the “part of courses” theme. SSS1 said, “I like the teacher asking questions after
reading something. “We learn better and think about some topics better, then.” and PSS7 stated, “I liked it when
the teacher asked questions after the story because | could answer most of them etc. .” It is understood that the
students liked the questions asked about the case because they understood the subject better and could answer the
questions.

Student opinions on why they liked the parts of courses instructed the case study method were examined in the
theme of “reasons for liking”. 3 state school students and 5 private school students provided opinions regarding
“being fun”. SSS3 stated, “After the teacher reads the story, I like doing the drama. We make impersonations. We
are having fun all the time.” whereas PSS7 said, “I loved the courses instructed in that way because it is so
enjoyable. We are reading stories and doing dramas. I think it is fun.” It is understood that both students enjoyed
doing dramas as activities that supported the case.
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Another theme regarded as a reason for liking the courses is “learning new information”. 3 state school students
and only one private school student provided opinions in this subtheme. SSS7 stated, “I like learning with the case
study because we learn something with it, there is a case there.” whereas PSS3 provided the opinion by saying,
“We made a poster at the end of this course, for example. Those who see it can understand that protecting the
nature is a good thing. That is why these courses are very nice in my opinion.” The students stated that they learned
new information in courses instructed with the case study method, and the state school student gave the case as its
reason while the private school student regarded the poster they made as the reason.

The last reason for liking the courses instructed with the case study method is “being active” in the courses.
One state and private school student provided an opinion on the subject. SSS3 said, “We make impersonations in
these courses. We do not sit all the time. I think it is much better this way.” It is understood from this statement
that the student like being active and do not enjoy sitting in the courses. PSS12 provided the following opinions
on the subject: “I like doing things on my own in the courses. For instance, when the teacher reads it, | want to
read, too. We made a poster in this course. I liked it because we did it.” The student reported that he/she enjoyed
the parts of the course in which he/she was active rather than the teacher, and therefore he/she enjoyed the activities
using the case study.

Given the student opinions on the post-training courses instructed with the case study method, the students
provided opinions especially regarding the empathic questions asked. The data on these opinions are shown in
table 14.

Table 14. Student Opinions on the Empathic Questions Used in the Post-training Courses

Main Theme  Subthemes Subthemes Number (f)
Putting oneself in protagonist’s place
Expressing oneself
Emotions being important
Meaningful questions
Reasons for not Liking Putting oneself in antagonist’s place
Total
Putting oneself in character’s place
Feeling that one’s thoughts are given
importance
Expressing oneself
Better understanding of the subject
Answering the questions more easily
Total
Grand Total

Reasons for Liking
State School

Private Reasons for Liking
School

N[ =
NSk & ~Elwk ek oo

According to the data in table 14, the state school students provided 8 opinions in regard to liking the empathic
questions and 3 opinions in regard to disliking them whereas the private school students gave 16 opinions about
liking the questions.

As for the state school student opinions on liking the empathic questions, 3 of the students stated that “they put
themselves in characters’ place”, 3 of them stated that they think such questions let them “express themselves”, 1
of them reported that “emotions are important” and 1 of them told that “the questions were meaningful”.

Stating about the empathic questions that ”he/she put himself in character’s place” and he/she liked such
questions, SSS9 provided the following opinions: “I think on behalf of Eda when I am asked to put myself in her
place. It is as if I was doing the stuff. I think it is very nice.” It is understood from this statement that the student
enjoyed putting himself/herself in character’s place and thinking on behalf of her when answering the empathic
questions.

Being one of the state school students who provided opinions about “expressing oneself”, SSS4 said, “I explain
myself to my teacher and I feel differently. I like it.” It is understood that expressing himself/herself when
answering the question made the student happy.
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SSS2 stated that he/she liked the empathic questions and the reason was that “feelings are important”. The
following is the opinions provided by the student: “For example, I liked the question “What may Aleyna have felt
about it?’ Because what we feel is important to us. Everyone may feel different things.” It is seen that SSS2 liked
being asked what the character in the case may have felt and his/her emotions being given importance. The student
stated that emotions are important to people and this was why he/she liked the empathic questions.

SSS1 reported that he/she liked the empathic questions because they were “meaningful” and provided the
following opinions: “I love the questions asking us to answer by putting ourselves in the place of the kids who
polluted the environment because I think it is more meaningful than the questions like ‘What did Aleyna do
here?’”. The student reported that he/she was happy with the empathic questions that asked them to put themselves
in characters’ place in the case. It is also seen that the student found the empathic questions more meaningful than
the intellectual ones.

3 of the state school students stated that they did not enjoyed the empathic questions that asked them to “put
themselves in antagonist’s place.” SSS6 accordingly said, “If the kid acted badly and did something bad, I would
not enjoy putting myself in his/her place. But I would like it if he/she behaved.” The statement of SSS6 shows that
he/she did not enjoy answering the questions by putting himself/herself in character’s place when the character
had bad behaviours in the case.

It was observed that the private school students liked this type of questions. The reasons given by them were
“putting oneself in character’s place” (7 of the students), “feeling that one’s thoughts are given importance” (4 of
them), “expressing oneself” (2 of them), “better comprehension of the subject” (2 of them), and “answering the
questions more easily” (1 of them).

Explaining that “putting oneself in character’s place” was the reason why he/she liked the empathic questions,
PSS8 provided the following opinion: “If I put myself in Cansu’s place, I would do more logical things. | would
say more logical and right things because it would be as if I was in her place.” The student stated that he/she liked
such questions because he/she could have the chance to do the right thing unlike the character in the case when
he/she would put himself/herself in character’s place.

PSS3 explained the reason why he/she liked the empathic questions was “feeling that his/her thoughts are given
importance”. The following is the opinions provided by the student: “For example, I liked it so much when the
teacher asked me what | would feel if | were the tree because the teacher gets our opinions, too. She minds our
thoughts.” It is seen that the student liked how the teacher got their opinions and these opinions were given
importance by the teacher. According to the student, it is a pleasing thing when he/she puts himself/herself in a
living or non-living thing and is able to answer teacher’s questions.

Providing an opinion on “expressing oneself” as another reason for liking the empathic questions, PSS11 stated,
“With those questions, we can express our thoughts, whether we liked it, what we would do.” According to the
student, in terms of expressing himself/herself, it was important that he/she explained his/her thoughts on the topic,
what he/she felt about the situation in the case and what he/she could do when putting himself/herself in character’s
place.

Saying “I like the teacher asking us to answer questions by putting ourselves in someone else’s place. I find
answers to those questions, but I do not to others,” PSS9 provided opinion on “better comprehension of the
subject”. It is understood that the student found answering the empathic questions easier than other questions. The
students referred this to being asked to answer questions by putting himself/herself in someone else’s place.

All these findings indicate that the state and private school students liked several parts of the courses instructed
by their teachers with the case study and provided opinions on these parts.

Conclusion, Discussion, and Recommendations

It was determined that the teachers used more intellectual analysing questions than the empathic thinking and
ethical analysis questions in the courses they instructed with the case study method before the training and the rate
of using these questions were relatively similar after the training. Moreover, it was found that the number and
quality of the activities that supported the cases used by the teachers increased compared to the pre-training.
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According to the observation of the pre- and post-training courses instructed by the state and private school
teachers, it was found out that they instructed the pre-training courses in the stages of “reading the subject in the
book, having students do the activities in the workbook, providing similar examples from his/her own live, having
students do the subject in the course book as a drama, ending the course before concluding the case.” These stages
were replaced by the following ones in the post-training courses: “starting the course by reading or having students
read the case, asking intellectual, ethical, and empathic questions, providing or having students provide similar
examples from their own lives, having students do the subject in the course book as a drama, having them find
creative titles and completing the case, having them write slogans and make posters, and summarizing the subject
and concluding the case.”

The private school teachers followed the following stages in their pre-training courses: “starting the course by
reading or asking questions about the subject, having students do the activities in the workbook, providing similar
examples from his/her own life, having students do the subject in the course book as a drama, having them list the
achieved results, having them draw caricatures and pictures, having them brainstorm and make posters and write
slogans, and ending the course before concluding the case.” It was seen that the private school teachers instructed
the post-training courses in the following stages: “starting the courses by reading, having students read the case
and with conceptual mapping, asking intellectual, ethical, and empathic questions, providing or having students
provide similar examples from their own lives, drama, and brainstorming, having them list the concepts and
achieved results, having them draw caricatures and write poems and slogans, having students exhibit and discuss
the final products, and summarizing the subject and concluding the case.”.

It was found that both schools’ teachers started the pre-training courses by reading the case and continued by
having the students do the activities in the workbook. It was also seen that the private school teachers performed
more activities supporting the case performed than the state school teachers in post-training courses. Moreover,
teachers of both schools had trouble in concluding the courses.

In the post-training period, the private and state school teachers started the courses by reading or having the
students read the case. Teachers of both schools paid attention to asking the intellectual, ethical and empathic
questions that analyzed the case in a balanced way. Performing more activities that supported the case in the post-
training courses, the state school teachers succeeded in summarizing the case and concluding the course. The
private school teachers reinforced the cases with several activities in the post-training courses, too, and concluded
the courses after having the students exhibit the products they had prepared.

Given the effects of case study method on teachers and students, the teachers stated that they could use the case
more effectively and started to enjoy Life Sciences courses after the training and the students had more interest in
the courses and higher motivation and enjoyed the courses further. According to the similar studies in the literature
that are in parallel with the findings in the study, it is important to provide case texts for solving problems with
real-life situations in the teacher-training courses (Gall; Kauffman, Mostert, Trent and Hallahan; as cited in
Lengyel and Vernon-Dotson, 2010).

It was found that the private and state school students provided opinions similar both in numbers and content
on the courses instructed by the teachers after the case study-based training. The opinions of the state school
students that are common with the private school students included “starting the course by reading the cases, asking
questions about the case, and these courses being fun.”. Different from the private school students, the state school
students found “the course book boring” while the private school students provided opinions of “doing different
activities, seeing different events, and the better understanding of subjects” different from the state school students.

The private school students also gave opinions two times more than the state school students on liking the parts
of the post-training courses “reading the cases, asking questions about the case, and doing different activities” for
the reasons “being fun, learning new information, and being active”. This difference was found to be stemming
from the part “doing different activities.” The reason can be explained by the fact that the private school teachers
performed more and diverse activities than the state school teachers did.

Another result of the research was the private and state school student opinions on the empathic questions.
Almost all students of both schools liked the questions, enjoyed answering the questions and became happy with
putting themselves in a character’s shoes in the cases. Yet, a few state school students reported that they did not
like the empathic questions because they did not want to put themselves in “antagonist’s place” in the case.
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Darling-Hammond states that the case study method presents a bridge between theory and practice and
improves abilities of teacher candidates to reflect on and analyze during the process (as cited in Lengyel and
Vernon-Dotson, 2010). As articulated by Gibson, teacher candidates have higher self-confidence as they assume
different roles and acquire the skills of teamwork and problem-solving thanks to the case study-based teaching (as
cited in Lengyel and Vernon-Dotson, 2010).

Using the case study method in teacher’s education is considered necessary by researchers (Levin; Merseth;
Schulman; Tillman; as cited in Lengyel and Vernon-Dotson, 2010). Case texts provide safe environments of
discussion in which diverse real-life problems are addressed. While trying to solve these problems, teacher
candidates put forth several ideas and solutions in the company of professionals and administrators (Lengyel and
Vernon-Dotson, 2010).

The research also examined how the case study-based training provided for the teachers affected the students.
It was seen that both private and state school students noticed the difference between the pre- and post-training
courses and reported that the teachers “had read the cases” although the students did not have any clue that the
courses would have been instructed with the case study method. The students also stated that they were happy
because the cases had been read, analyzing questions had been asked and activities that supported the case. They
liked the instruction with the case study method as the courses were fun, new information was learned and they
became active in the courses.

As for the foreign literature in parallel with the results of this study, it is possible to say that those studies are
of both quantitative and qualitative characteristics. It is seen in previous studies that the students were content with
the activities of the case study (Hourigan, 2008; Ruey et al., 2012), the activities increased the academic
achievement (Grant, 1997; Ruey et al., 2012), achieved belonging to the classroom setting (Hourigan, 2008),
improved the critical thinking skills (Scott, 2007; Weil et al., 2001), enhanced the problem-solving skill (Roberts
and Ryrie, 2011), brought the ability to evaluate the instructional process (Grant, 1997), brought the ability to
communicate and enabled the students to teamwork (Grant, 1997); the students made positive progress with their
case study attitudes and perceptions (Timken and Mars, 2009; Weil et al., 2001) and the activities contributed to
information teaching and understanding of strategy (Scott, 2007). However differentfrom the positive attributes
mentioned before, it was found in the research by Culpin and Scott (2011) that instruction with the case study
method did not contribute to the development of students’ self-confidence.

As for the studies conducted with students in Turkey, it was observed that research studies using the case study
method were conducted in the experimental design. It was seen in these studies (Aydemir, 2010; Costu, Unal and
Ayas, 2007; Camur, 2008; Ibrahim and Oztiirk, 2013; Pehlivanlar, 2005; Sancar, 2010; Sahin and Hacioglu, 2010;
Simsek and Yasar, 2006; Uluyol, 2011; Yilmaz, 2011) that courses were instructed to the control groups with
current methods while others were instructed to the experimental groups with the case study method. The studies
examined how this method affected academic achievements and course attitudes of the students in the control and
experimental groups. It is also observed in all studies that the experimental group students to whom the case study
method was applied had significantly higher academic achievements and course attitudes than the control group.
It can be said that instruction with case study method had a positive impact on academic achievement and course
attitudes. Also in parallel with the data in this study, Sahin, Atasoy, and Somytirek (2010) reviewed the studies in
which the case study method was used in teacher’s education and found that teacher’s education studies had been
conducted in different domains and accepted to be useful in the meta-analysis study.

The findings and the results of this study show that the quality of using the case study method in Life Sciences
courses increased dramatically after the teachers had received the case study-based training and the students
noticed the difference of such courses and were content with such instruction of the courses.

The research was conducted by the 2nd and 3rd-grade students and teachers in primary school Life Science
courses. The case study method can be applied in different courses and at different levels of primary and secondary
education and how they are influenced. The families of the students are excluded from the process. However, it
has been found out that, in particular, the information given by private school teachers, the parents have noticed
the differences in the way they analyze the questions and events the children ask at home. For this reason, it is
possible to analyze the situation of the students at home by including the parents in the process. In the international
literature, it has been determined that the studies related to the case study method are usually carried out by

410



Utkiir, Kabapimar & Onder

university students. Especially in Turkey, the effectiveness of these studies can be examined with teacher
candidates because pilot application of this research was conducted with teacher candidates and it was seen how
much the candidates were willing to be in this issue.
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Ilkokulda Ornek Olay Yonteminin Kullanimi: Bir Ogretmen Egitimi Siireci
Giris

Insanoglu yasami boyunca pek ¢ok karar verir; okul segimi, is segimi, es secimi, ev almak, araba almak, yatirim
yapmak gibi. Bu siiregte bir se¢im yapma noktasinda karar kavsaklarina gelir ve dolayisiyla verilen kararlar da
insanin yasam kalitesini etkiler. Insanlarin yasamlarinda okullar beceri gelistirme yuvalar1 haline gelirken, gelisen
beceriler sayesinde daha iyi, daha nitelikli karar verebilen insan yetistirilebilir. Egitimin ¢agdaslasmasi ve
ilerlemesiyle birlikte hem egiten hem de egitilen bireyin en 6nemli sorunlarindan biri, egitimin nasil ve hangi
yollarla daha nitelikli hale getirilebilecegi olmustur. Bireyler, gelisen ve degisen diinyanin niteliklerine uyum
saglayabilmek i¢in her agidan kendilerini gelistirmek zorunda kalmistir. Bu nedenle okullarda islenen derslerin
niteliklerinin de gelistirilmesi gerekmektedir. Gelisim ve degisim sayesinde karar verme becerileri iist boyutlarda

olabilen, kararlarimin neden-sonug iligkilerini dnceden diislinerek, kendisine, ailesine ve etrafindaki insanlara
etkilerine dikkat eden bireyler yetistirmek hedeflenmektedir.

Degisim ve doniisiimiin olduk¢a yogun yasandigi 21. yiizyilin ¢ok boyutlu toplum yapisina geng kusaklarin
uyum saglayabilmesi, ¢agdaslasma yolundaki insanin 6nemli bir niteligidir. Bu baglamda derslerin igerigine
yagsamin kendisini tasimak, cagdas Hayat Bilgisi ve Sosyal Bilgiler Programlarinin en énemli 6zelliklerinden biri
olmugtur (Kabapmar, 2012). Tiirkiye’de ilkokullarda ilk 3 senede Hayat Bilgisi dersleri okutulurken, 4. senede
Hayat Bilgisi dersinin devami nitelinde Sosyal Bilgiler dersleri okutulmaktadir. Her iki ders de benzer nitelikleri
tasimaktadir. Insanlarin hayatlarmdaki unsurlarin yogun olarak yer aldig1 derslerden olan Hayat Bilgisi ve Sosyal
Bilgiler derslerinde, 6grenciler gergek hayatla baglanti kurabilme firsatiyla karsilasmaktadirlar. Ayni zamanda
bireylerin yakin cevresiyle iliskilendirilerek islenen bu dersler, psikolojik, biligsel ve sosyal gelisimlerine de
katkida bulunulmaktadir (Aydin ve Giirler, 2012).

Hayat Bilgisi dersi, ilkokul dersleri i¢erisinde ayr1 bir dneme sahiptir ve diger derslere gore 6nemli bir ayricalik
gostermektedir. Gerek degisik gergcek yasam Oykiilerinin islenmesi, gerekse de farkli disiplinleri ele alan bir yapiya
sahip olmasi ve bireylerin kendi yasantilarindan unsurlar bulabilmeleri gbz 6niine alindiginda, 6nemli bir yapisinin
oldugu gériilmektedir (Milli Egitim Bakanligi [MEB], 2009). Ogrencinin énceki deneyim ve yasantilar1 ile yeni
ogrendikleri arasindan iliski kurmasi bu konuda énem tasiyan bir durum olmaktadir. 2018 Hayat Bilgisi Ogretim
programinda bu noktaya su sekilde deginilmistir: “Bilim ve teknolojide yasanan hizli degisim, bireyin ve toplumun
degisen ihtiyaglar1, 6grenme 6gretme teori ve yaklagimlarindaki yenilik ve gelismeler bireylerden beklenen rolleri
de dogrudan etkilemistir. Bu degisim bilgiyi ireten, hayatta islevsel olarak kullanabilen, problem ¢ozebilen,
elestirel diigiinen, girisimci, kararly, iletisim becerilerine sahip, empati yapabilen, topluma ve kiiltiire katki saglayan
vb. niteliklerdeki bir bireyi tanimlamaktadir” (Milli Egitim Bakanligi, 2018, s.3).

Hayat Bilgisi dersi, cocugun dogumundan itibaren gecen 6-7 yildan bu yana diinyay1 nasil anlamlandirdigina
iligkin deneyimleri merkeze alarak, bundan sonraki yagamina iligkin bilgi, beceri ve degerleri kazandirmaya,
cevresini sosyal ve fiziki boyutta anlamasina katkida bulunmaya ¢alisan bir derstir (Kabapinar, 2012). Bireylerin
okula bagladiklar1 ilk yillarinda, onun tamamen gelisim gostermesi konusunda yardimci olan bu derste; algi,
dikkat, bellek ve akil yiirtitme gibi yetileri, iyi bir 6gretimle birlikte gelisme olanagi bulmaktadir (Binbasioglu,
2003). Tyi bir 6gretim ise, gocugun dgretilenleri somut olarak anlamlandirabilmesi agisindan, 6grenme ortaminda
uygulanacak Ogretim yontemleriyle dogrudan iliskili olmaktadir. Bu 6gretim yontemlerinden Hayat Bilgisi
derslerinde kullanilmasi énem tasiyan yontemlerden biri de “6rnek olaydir”. Nitekim yapilandirmact yaklagim
temelli 2004 yilinda Milli Egitim Bakanligi tarafindan pilot uygulanan Hayat Bilgisi Ogretim Programi
cergevesinde en aktif hale gelen 6gretim yontemlerinden biri de 6rnek olay olmustur (Kabapinar, 2012). 2004 y1l1
programiyla birlikte davranisg1 yaklasim geride birakilarak yapilandirmaci yaklasima gegilmis, bdylece
ogrencilerin smif ortaminda ¢esitli 6gretim yontemleriyle i¢ i¢ce olmasinin saglanmasina zemin hazirlanmstir.
2004 Hayat Bilgisi 6gretim programinda bilginin kaynaktan &grenene aynen gegisini igeren bir siire¢ yer
almamakta, aksine 6grenenin mevcut bilgisi dogrultusunda yeni bilgileri anlamlandirma ve iligkilendirme yoluna
gittigi goriilmektedir (Kabapinar, 2012). Tiirkiye’de Hayat Bilgisi 6gretim programiyla ilgili son degisimler 2018
Ogretim programiyla birlikte yapilmistir. Bu programda yapilandirmaci yaklasim yerini korumayi siirdiirmektedir.
Kazanimlarin sayilari ile ders saatlerinin azaltilmasi ve ii¢ temel temanin kaldirilip yerine alt1 temel iinitenin
getirilmesi bu degisimlerin baglicalar1 arasindadir (Milli Egitim Bakanligi, 2018).

2018 y1il1 Hayat Bilgisi 6gretim programiyla birlikte 6grencilerin siif ortaminda daha aktif olmalarinin 6nemi
yeniden giindeme gelmistir. Bu nedenle simif ortaminda ornek olaylar kullanilarak Ogrencilerin aktif hale
getirilmeleri 6nem tagimaktadir. Ornek olay temelli egitim, 6zellikle bir olayin ayrintili olarak ele alinmasi
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sayesinde, 6grencilerin giinlilk yasamdan unsurlarla i¢ ice olmalarini saglamaktadir. Bu baglamda devaminda
gelen etkinliklerle grenciler birbirinden farkli karakterler i¢inde rol oynama firsatlariyla kars: karsiya gelmekte
ve bu sayede gercek hayati deneyimleme sansi kazanmaktadirlar (Farahani ve Heidari, 2013). Ornek olay
yonteminin egitimde kullanildiginda sagladig: yararlardan bir digeri de, bireylerin problemlerin ¢oziimiine karsi
farkli bakis agilarim gelistirme firsatidir. Ayni1 zamanda teori ve pratik arasinda baglanti noktalar1 olugturmalarina
yardimer olmaktir. Ayrica 6rnek olay yontemi, 6grenme ve Ogretme esnasinda bireylerin problem ¢dzme ve
elestirel diisiinme becerilerini de gelistirebilmektedir (Badger, 2010).

Ornek olay yontemi kullanilarak verilen egitim, baslangicta problem durumu odaklidir ve gercek hayat:
deneyimlemeye olanak saglamaktadir. Boylece dgrencilerin entelektiiel ve davranigsal becerileri gelistirilmeye
calisilmaktadir. Aymi zamanda Ornek olay temelli Ogretim Sokrates metodunun bir benzeri olarak da
belirtilebilmektedir. Ciinkii bu yontem de tipki Sokrates metodu gibi problem temelli 6grenmeye dayanmakta ve
var olan bir problem durumuna olasi ¢6ziim yollar1 bulunmaya ¢alisilmaktadir (Garvin; akt. Badger, 2010).

Hayat Bilgisi dersleri de ¢ocugun gergek yasaminda karsilastigi problemlere ¢éziimler bulabilmesi ve kendisini
rahatga ifade edebilmesi agisindan etkili bir ders oldugundan, bu derslerde 6rnek olay yonteminin kullanilmasi
énem tasimaktadir. Ornek olay, “bir olaymn ya da sorunun yazili veya sozlii sekilde anlatildiktan sonra konu
hakkinda &grencilerin tartistirilmasiyla ¢éziim ve Onerinin ortaya konulmasina dayanan bir yontemdir” (Aydin,
2005, s. 85). Ayrica Kabapinar ve Baysal’a (2004) gore, Ogrencilerin derslerde aktif olabilmeleri ve bireysel
anlamlar ¢ikarabilmeleri, 6grenmenin kaliciligi agisindan 6rnek olay, lizerinde durulmasi gereken bir konu
olmaktadir. Bu amacla farkli bakis agilarinin ortaya konulmasi ve degisik fikirlerin tartisilmasina zemin
hazirlanmasi agisindan 6rnek olay yonteminin Hayat Bilgisi derslerinde kullanilmasi 6nemlidir.

Ornek olay yonteminin uygulanmasinda uygun 6grenme ortamu hazirlandiktan sonra, dgrencilerin karsisina
getirilen 6rnek olaylarin 6zelliklerine dikkat etmek gerekmektedir. Ogrenme ortamina getirilen bir drnek olay ne
kadar nitelikli olursa olsun, onu sinifta uygulayacak 6gretmenin niteligi de dnem tagimaktadir. Bu nedenle dersinde
ornek olay yontemini segen 6gretmen, planlamaya, sinifta tartigilabilir bir konu se¢meye, sorunu ¢ézme yoniinde
ogrencilerin izledikleri yollara dikkat etmelidir (Goziitok, 2006). Sosyal bilimlerle ilintili derslerde yasam
icerisinde karsgilagilabilecek olay ve durumlarin ancak ¢ok kiigiik bir bolimiiniin sinif igine taginabildigi
goriilmektedir. Siif ortamindaki gesitli gerekgelerden otiirii 6rnek olay yonteminin yeterince etkili bicimde
kullanilamadigi ve bu baglamda 6grencilerin gergek yasamiyla iliskilendirmelerin yeterli 6l¢iide yapilamadigi
tespit edilmistir (Kabapnar, 2012; Ozkan, 2010). Siniflarin kalabalik olmasi ve uzun zaman alan drnek olaylarda
biitiinliik saglanamamas1, 6grencinin olay ve iliskiler arasinda kolay bir bag kuramamasina neden olmaktadir. Ote
yandan Kabapinar (2009) Hayat Bilgisi ders kitaplarindaki 6rnek olaylarin 6grencileri zorlayan ve ¢atisma igerikli
nitelikte olmas1 gerektigini belirtirken; Ozkan (2010) calismasinda 6gretmenin sectigi drnek olaylarin 6grencilerin
yasamlariyla baglantili ve seviyelerine uygun olmasina dikkat edilmesi gerektigini ifade etmistir.

Bu konuda 6gretmenlere biiyiik gérev ve sorumlulugun diistiigii yadsinamaz bir gercektir. Ornek olay
yonteminin sinif ortaminda nitelikli kullanilabilmesi i¢in 6gretmenlerin bu konuda bilinglendirilmesi dnem
tagimaktadir. Ancak literatiirde ilkokullarda 6rnek olaylarin sosyal igerikli derslerde kullamilarak Ggretmen
egitimlerinin yapildig1 ¢aligmalarla pek karsilasilmamistir. Oysaki bu g¢alismalar, 6gretmenlerin 6rnek olay
yontemini hayat bilgisi ve sosyal bilgiler gibi sosyal igerikli derslere entegre etmeleri agisindan olduk¢a dnem
tagimaktadir. Bu nedenle bu caligmada, hayat bilgisi derslerinde 6rnek olay yontemine yonelik 6gretmen
egitiminin yer almasi nedeniyle literatiire onemli bir katkis1 olacagi diisiiniilmektedir.

Bu arastirmanin genel amaci, 6gretmenlerin Hayat Bilgisi derslerinde 6rnek olay incelemesi yontemini ne
derece etkin kullandiklarini saptamak, dgretmenlere verilen egitimin ardindan yontemin sinif i¢inde kullaniminda
ortaya ¢ikan degisimi ve dgrencilerin bu degisime yonelik goriislerini ortaya koymaktir. Bu amagla asagidaki
arastirma sorularina cevap aranmistir:

1) Ogretmenlere verilen drnek olay temelli egitim dncesi ve sonrasinda, dgretmenlerin 6rnek olay ydntemini
smifta kullanarak igledikleri ders siiregleri nasil farklilagmistir?

2) Verilen egitim sonrasinda islenen derslere yonelik 6grenci goriisleri nasil farklilagsmigtir?
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Yontem
Arastirma Deseni

Bu aragtirmada nitel arastirma desenlerinden eylem aragtirmasi kullanilmistir. Eylem arastirmasi modeli,
aragtirmaci ile arastirilani net bir sekilde ayiran, kesfetme, miidahale ve degerlendirme dongiisiine sahip pozitivist
paradigmaya dayalidir (Byrant; akt. Glesne, 2012). Sosyal uygulama i¢in aranan iyi aragtirmalar, 6ncelikle sosyal
girisimlerin ve sosyal tekniklerin hizmetinde olmalidir. Bu durum ise en iyi eylem arastirmasi ile ele
almabilmektedir. Ciinkii eylem arastirmalarinda sosyal eylemin ¢esitli bigimleri, kosullar1 ve etkileri
karsilastirmali olarak ele alinarak sosyal eyleme doniistiiriilmektedir (Lewin; akt. Mayring, 2011, s. 55).

Bu calismada sinif dgretmenlerine verilen egitimin, dgretmenlerin Hayat Bilgisi derslerinde 6rnek olay
yontemini etkili kullanabilme diizeylerine ne derece katkisi oldugu incelenmistir. Ayni zamanda eylem
aragtirmalarinin veri toplama siireglerinde yer alan birbirinden farkli veri toplama araglarinin olmasi 6zelligi de bu
calismada yer almaktadir. Bu nedenlerden 6tiirii, calismanin dogasina en uygun oldugu diisiiniilen nitel arastirma
desenlerinden eylem arastirmasi se¢ilmistir.

Calisma Grubu

Bu arastirmanin ¢alisma grubunu Istanbul ilindeki bir 6zel okul ve bir devlet okulunda gorev yapmakta olan 8 simif
dgretmeni olusturmaktadir. Ozel okul ve devlet okulunun her ikisinde 2. ve 3. siniftan 2’ser 6gretmen géniilliiliik
esasina uygun olarak seg¢ilmistir. Bu 6gretmenlerin 2’ser kisi olarak belirlenmesinin nedeni, her sinifa 6zgii daha
fazla veriye ulasabilmektir. On gdzlemler yapildiktan sonra, devlet okulunda gdrev yapmakta olan 2. siif
6gretmenlerinden biri okuldan ayrilmak zorunda kaldigi ig¢in 6gretmen sayisi 7 olmustur. Boylece 6gretmenlere
verilen egitime ve son gdzlemlere toplam 7 dgretmenle devam edilmistir. Ogretmenlerin hepsinin cinsiyeti
kadindir. Calismada dgretmenlerin isimlerine yer verilmeyerek, 6zel okul 6gretmenleri OO1, OO2 seklinde ve
devlet okulu dgretmenleri DO1, DO2 seklinde kodlanmistir. Arastirmada Ogretmenler belirlenirken amacli
ornekleme yontemlerinden dlciit 6rneklem kullanilmistir. Olgiit drneklemede, daha énceden belirlenmis bazi
Olciitlere gore Orneklem secilmektedir. Segilen durumlarin ise bilgi verme agisindan zengin olmasi dnem
tasimaktadir (Patton, 2014, s. 238). Ogretmenleri secerken ozel okul ve devlet okullarinin miidiirleriyle
goriistilmiistiir. Giiz ve bahar donemi olarak bir egitim-6gretim yilinin tamaminda ¢alismalara katilmay1 kabul eden
2. ve 3. simf 6gretmenleri belirlenmistir. Ayrica 6gretmenlere verilen egitim sonrasinda, her 6gretmenin sinifinda
bulunan 6grencilerden 3’er tanesinin (2. siniflardan 9 ve 3. siniflardan 12 olmak iizere toplam 21 6grencinin) tiim
siirece yonelik goriisleri almmustir. Ogrencilerden 12’si kiz, 9’u erkektir. Ogrencilerin belirlenmesinde amagch
ornekleme yontemlerinden maksimum gesitlilik (heterojenite) drneklemi kullanilmigtir. Bu 6rnekleme yonteminde,
farkli karakteristik 6zellikler veya 6lgiitler belirlenir. Boylece maksimum bilgiye ulagsmak amaglanir (Patton, 2014,
s. 235). Bu calismada ise, 6grenci 6rneklemi belirlenirken derslere katilim diizeyleri 61¢iit olarak belirlenmistir. En
yiiksek, orta ve en diisiik katilim seviyesindeki 6grencilerden 1 kisi secerek heterojen bir grup olusturmaya
calistlmistir. Boylece bu o6grenci gruplarinin tim smifin 6zelliklerini yansittigi varsayilmistir. Ayrica bu
ogrencilerin segiminde goniilliiliik esas alinmstir.

Veri Toplama Araglan

Gézlem. Bu galismada yapilan gozlemin temel amaci, 6gretmenlere verilen drnek olay temelli egitimden 6nce
ve sonra Ogretmenlerin Hayat Bilgisi derslerinde 6rnek olay yontemini kullanma becerileri arasinda fark olup
olmadigini saptamaktir. Bu amagla her 6gretmenin egitimden dnce ve sonra olmak iizere 6 ders saatleri (6rnek olay1
isleme siireleri) gbzlemlenmis, egitimden dnce toplam 42, egitimden sonra toplam 42 ders saati olmak {izere toplam
84 saat gozlem yapilmistir. Bu goézlemlerde, 6gretmenlerin kullandiklar1 soru tiplerinin neler oldugu, hangi
etkinlikleri kullandiklari, etkinlik siireleri, dersleri islemeye nasil baslayip nasil bitirdikleri gibi boyutlar gozlenmis
ve gozlem formuna ayrintili olarak rapor edilmistir.

Yart Yapilandirilmis Goriisme. Bu aragtirmada, 6grenci goriisme formu ogretmenlere 6rnek olay temelli
egitiminin verilmesinin ve 6gretmenlerin Hayat Bilgisi derslerinde 6rnek olay ile islenebilecek konulari, bu
dogrultuda islemelerinin ardindan 6grencilere uygulanmistir ve onlarla yar1 yapilandirilmis goriisme yapilmigtir.
Formun amac1 6gretmenlerin 6rnek olay egitimini almalarindan 6nce ve sonra Hayat Bilgisi derslerini gocuklarla
nasil islediklerine yonelik olarak 6grencilerin goriislerini almaktir. Bu form yar1 yapilandirilmig bir sekilde
hazirlanmig ve 7 siniftan segilen 3’er kisi, toplam 21 6grencinin goriisii kayit altina alinmustir. Ogrenci goriisme
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formuyla, 6gretmenlere verilen egitim 6ncesi ve sonrasinda islenen derslerdeki farkliliklar1 6grencilerin fark edip
etmediklerini saptamak, islenen derslerin boliimlerinden en ¢ok hangi kisimlari begendiklerini tespit etmek ve
ogretmenlerin sorduklar1 empatik sorularla ilgili neler diisiindiiklerini belirleyebilmek amaglanmaktadir.

Veri Toplama Siireci

Bu arastirmada veri toplama siirecine gozlemle baslanmustir. Ogretmenlerin 2. ve 3. smif Hayat Bilgisi
Ogretmen Kilavuzu’nda &rnek olay incelemesi yontemini kullanmalar1 dngériilen konulardan segilen 6’sar konuyu
islemeleri aragtirmaci tarafindan gézlemlenmistir. 7 6gretmenin belirlenen 6 kazanima ait konuyu isleme siireleri
toplam 42 ders saati siirmiistiir. Ogretmenler derslerin islenmesinden 6nce hangi konularin islenecegine yénelik
bilgilendirilmis ancak neyin goézlemlenecegi, nelerin incelenecegi hakkinda 6gretmenlere herhangi bir bilgi
verilmemistir.

Ogretmen egitiminin pilot uygulamasi yapilmadan énce 6rnek olay incelemesi egitiminin icerigine iligkin
uzman goriisli alinmistir. Bu uzmanlar 3’1 profesor, 3’ii dogent olarak 6 akademisyen ve 3 sif 6gretmeninden
olugmaktadir. Uzmanlarin goriisleri alindiktan sonra uygulanan Lawshe (1974) testine gore egitimde yer alan
etkinliklerin KGI’leri 0,92 olarak tespit edilmistir. Lawshe testine gore uzman gériislerinin alindig1 egitimde yer
alan etkinliklerin kapsam gecerlik indekslerinin hesaplanmasi, arastirmanin gegerligini saglama yollarindan biridir.
Lawshe’ye gore, 9 uzman goriisii alindiginda kapsam gegerlik indeksinin minimum 0,75 olmasi, maddelerin gecerli
oldugunu gostermektedir (akt. Yurdugiil, 2005). Bu ¢alismada da kapsam gegerlik indeksinin 0,92 olmasi, verilen
egitimin amaca uygun gegerlikte oldugunu gostermektedir.

Pilot uygulamanin ardindan gerekli diizenlemeler yapilmis olan 6rnek olay incelemesi egitim 6gretmenlere
verilmistir (Utkiir, Kabapinar, Onder, 2016, s. 46). Ancak yer ve zaman sikintisindan otiirii bu egitim 6zel okul ve
devlet okulu 6gretmenlerine ayri ayri verilmistir. Her iki gruptaki 6gretmenler, siirecin sonunda olduk¢a keyif
aldiklarini belirtmis ve diger 6gretmen arkadaslarinin da bu egitimi almalarini istediklerini ifade etmislerdir.

Ogretmenlere verilen 12 saatlik bu egitim, ii¢c temel asamadan olusmaktadir. Bu temel boliimler farkindalik
kazandirma, uygulama ve uygulamanin degerlendirilmesi seklindedir. Farkindalik kazandirma boliimiinde,
ogretmenlerin 6rnek olayr tam anlamiyla taniyip, nitelikli 6rnek olayin 6zelliklerinin neler olduguna yonelik
farkindalik kazanmalarini saglayici ¢aligmalar yapilmistir. Uygulama bolimiinde, bir 6rnek olayin analizi siirecinde
ne tarz sorularin sorulabilecegine, sorulacak sorularin ¢esit ve niteligine, 6rnek olaym 6ncesine, olay sirasi ve
sonrasina yonelik ne tarz sorular sorulabilecegine, 6rnek olay tiirlerine ve olay1 destekleyici ne tarz etkinliklerin
kullanilabilecegine yonelik caligmalar yapilmistir. Degerlendirme béliimiinde ise, ¢alisma grubundan farkli
ogretmenlerin onceden 6rnek olay incelemesi yontemi kullanarak isledikleri dersler incelenmis, 6rnek olay1 etkili
kullanabilme diizeyi g6z 6niine alindiginda bu derslerin ne derece nitelikli oldugu tartisilmistir. Ayrica bu boliimde
son olarak, ornek olay incelemesi yontemi kullanilirken 6gretmenlerin sinif ortaminda nelere dikkat etmeleri
gerektigi 6gretmenlerin de fikirleri alinarak 6zetlenmistir.

Verilen 6rnek olay incelemesi temelli egitimin ardindan, aragtirmaci tarafindan belirlenen 4 kazanima uygun
olarak ornek olay metinleri hazirlanmistir. Ardindan bu metinlerle ilgili olarak uzman goriisii alinmustir.
Uzmanlarin 6rnek olay metinlerinde yer alan ¢atisma igerikli kisimlarin daha net ifade edilmesi 6nerisi goz 6niine
alinarak, metinler bir kez daha diizenlendikten sonra ogretmenlere isleyecekleri derslerden once dagitilmisgtir.
Ogretmenlerin bu &mek olay metinlerine yonelik soracaklar1 “ahlaki ¢oziimleme, diisiinsel inceleme, empatik
diigiinme” sorularimi ve kullanacaklari etkinlikleri hazirlamalar1 istenmistir. Rowe ve Newton’a gore, bir 6rnek
olay1 analiz ederken kullanilan soru tipleri ii¢ farkli sekilde incelenmektedir. Bunlar, “ahlaki ¢6ziimleme, diisiinsel
inceleme, empatik diisiinme”dir (akt. Kabapinar, 2012). Ogretmenler 6rnek olay incelemesi temelli egitimde
ogrendikleri dogrultusunda bu soru tiplerini ve etkinlikleri hazirlamaya ¢alismiglardir. Sorun yasadiklar1 noktada
Ogretmenlerle birebir ¢alisilarak doniit verilmistir.

Ogretmenlerin son gozlemlerde igledikleri 6’sar dersin arastirmaci tarafindan gozlemlenmesi toplamda 42 ders
saati siirmiistiir. Ogretmenlerin son gdzlemlerde isledikleri derslerde ilk 4 konunun érnek olay metinleri arastirmaci
tarafindan hazirlanmis ve uzman goriisleri alinmistir. Ancak hangi soru tiplerinin kullanilacagi ve etkinliklerin
yapilacaginin planlanmasi 6gretmenlere birakilmigtir. Bu dersler 6gretmenler tarafindan iglendikten ve arastirmaci
tarafindan gozlemlendikten sonra, 6gretmenlere belirli konularda doniit verilmistir. Bu doniitler her dersin
islenmesinin hemen ardindan verilmis olup, 6gretmenlerin ¢esitli agilardan eksik olduklar1 kisimlar hakkinda
onerilerde bulunulmus, bir sonraki ders planinin ve islenmesinin daha nitelikli olmasi i¢in 6gretmenlerle birebir
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calismalar yapilmistir. Bu derslerin bitiminden ve verilen doniitlerden sonra, son iki derste kullanilacak 6rnek
olaylarin Ogretmenlerin kendileri tarafindan hazirlanmasi istenmistir. Metinlerin hazirlanmasinin ardindan,
arastirmaci tarafindan doniit verilmis ve gerekli diizeltmeleri yapmalar1 saglanmistir. Ardindan 6gretmenlerin
hazirladiklari materyaller kullanarak dersleri iglemeleri arastirmaci tarafindan gézlemlenmistir.

Ayrica tim bu islemlerden sonra dgrencilerin egitim Oncesi ve sonrasi islenen derslere yonelik algilarim
Ogrenebilmek amaciyla her siniftan li¢ 6grenci olmak iizere, toplam 21 6grenci segilerek onlarla yar1 yapilandirilmis
goriisme yapilmustir. Ogrencilerin &rnek olay yontemi ile islenen Hayat Bilgisi derslerine yonelik goriisleri
alinirken, egitim 6ncesi ve sonrasi derslere yonelik fikirlerini belirtmeleri saglanmstir. Bdylece grencilerin dersler
stirecindeki davraniglari, etkinlikleri yapabilme becerileri ile ilgili fikir sahibi olunmustur.

Verilerin Analizi

Ogretmenlerin egitim 6ncesi ve sonrasi derslerine yonelik gozlemler ve dgrenci goriismelerinden elde edilen
verilerin analizinde; igerik analizi yontemi kullamilmistir. Ayrica analizler yapilirken kodlayict giivenirligini
saglamak icin ikinci bir aragtirmacinin da verileri kodlamasi saglanmistir. Miles ve Huberman’a (1994) gore, nitel
arastirmalarda kodlamanin giivenirligini saglamak olduk¢a Onem tagimaktadir. Giivenirlik degerinin
hesaplanmasinda %80’in iizerinde deger ¢iktiginda, analiz giivenilir kabul edilmektedir.

Gozlem formu analiz edilirken, 6gretmenlerin kullandiklar1 “soru tipleri” ve “etkinliklerin egitim oncesi ve
sonrasinda nasil farklilastigr” incelenmistir. Ogretmenlerin kullandiklar1 sorular “diisiinsel, ahlaki ve empatik”
olarak sayisallastirilarak siniflandirilmistir. Yine gézlem formunun incelenmesiyle 6gretmenlerin egitim oncesi ve
sonrasinda kullandiklar1 smif igi etkinlikler saptanmis ve sayisallastirilmistir. Stmf Ogretmenligi Anabilim
Dali'nda doktora yapmakta olan bir dgretim eleman: ikinci kodlayici olarak belirlenmistir. Iki arastirmacinin
kodlamalar1 arasindaki tutarlilik katsayisi gézlem formunda soru tipleri sayilarinda 0,98 bulunmusken, etkinlik
sayilarindaki katsayi 0,97 olarak hesaplanmustir.

Ogrencilerle yapilan goriismeler elde edilen veriler de, kodlardan alt ve ana kategorilere, kategorilerden de
temalara ulasilarak analiz edilmistir. Daha sonra veriler sayisallastirilarak tablo haline getirilmistir. Ikinci
arastirmaci tarafindan da yapilan kodlamalar incelenmis ve her iki arastirmacinin kodlamalart arasindaki tutarlilik
hesaplanarak 6grenci goriisme formunun giivenirlik degeri 0,89 olarak bulunmustur.

Bulgular
Ornek Olay Yontemi Kullanilarak islenen Ders Siirecleri

Bu sorunun cevabina ulagmak i¢in; yapilan 84 saatlik (egitim Oncesi 42 saat, egitim sonrast 42 saat) gozlem
sonucunda devlet okulu ve 6zel okuldaki 6gretmenlerin verilen egitim Oncesi ve sonrasi ders islemelerinin genel
Ozellikleri ayrintili olarak ele alinmigtir. Bu sayede Ogretmenlerin ders isleme siireglerinin egitim Oncesi ve
sonrasinda nasil farklilagtig1 tespit edilmeye ¢aligilmistir. Bu farkliliklar 6nce genel gergeve halinde, ardindan
bireysel sekilde ele alinarak sunulmustur. Verilen egitim dncesinde yapilan 42 ders saatindeki gézlemlerden elde
edilen veriler dogrultusunda devlet okulu dgretmenlerinin ders islemelerinin genel karakteristik 6zelligine Tablo
1’de yer verilmistir. Bu genel semanin olusturulmasinda, 6rnek olay derste islenirken kullanilan ii¢ temel asama
kriter olarak belirlenmistir. Bunlar, “derse baslama, etkinlikler ve dersi bitirme” seklindedir.

Tablo 1. Devlet Okulu Ogretmenlerinin Egitim Oncesi Ders Islemelerinin Genel Semasi

Alt Temalar Alt Temalar
Kitaptaki ilgili konuyu okuma ya da 6grenciye okutma

Derse Baslama Konuyla ilgili sorular sorma
Calisma kitabindaki etkinlikleri yaptirma/okutma

Etkinlikler Kendi yasantisindan benzer 6rnek verme ve 6grencilere verdirme, ders
kitabindaki konuyu birebir drama yaptirma

Dersi Bitirme Ornek olay1 sonuca baglama/ baglayamama

Tablo 1’de devlet okulu 6gretmenlerinin verilen egitim 6ncesinde igledikleri derslerde genel olarak derse nasil
bagladiklari, kullandiklar1 etkinliklerin neler oldugu ve dersi nasil sonuclandirdiklarinin genel semasi ele
alinmistir. Ogretmenler egitim 6ncesinde genel olarak derslere, kitaptan konuyu okuyup gérsellerle ilgili sorular
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sorarak baslayip, ogrencilere ¢alisma kitabindaki etkinlikleri yaptirarak devam etmislerdir. Ornek olayi
destekleyici etkinlikler ise, kendi yasantilarindan benzer ornekler verme, Ogrencilere benzer konuda ornek
verdirme ve ders kitabindaki konuyu birebir drama yaptirma seklindedir. Yapilan 42 saatlik gozlemler sonucunda
ogretmenlerin egitim oncesinde isledikleri dersleri sonuca baglayamadan bitirdikleri, konularin genelde yarim
kaldig1 tespit edilmistir. Ornek olaylarin ¢ogu sonuca baglanamamis, kazandirilmak istenen kavramlara vurgu
yapilamamugtir. Devlet okulundaki &gretmenlerin verilen egitim sonrasindaki dersleri igleyislerinin 42 saatlik
gozlemlenmesi sonucunda ulasilan genel karakteristik 6zellikleri ise Tablo 2’de yansitilmustir.

Tablo 2. Devlet Okulu Ogretmenlerinin Egitim Sonras1 Ders Islemelerinin Genel Semasi
Alt Temalar Alt Temalar
Derse Baglama Ornek olay1 okuma ya da dgrencilere okutma
Diisiinsel, ahlaki ve empatik sorular sorma
Kendi yasantisindan benzer 6rnek verme ve 6grencilere verdirme, 6rnek

Etkinlikler olayla ilgili drama yaptirma, yaratici baslik buldurma ve 6rnek olay1
tamamlatma, slogan yazdirma ve afig caligmasi yaptirma
Dersi Bitirme Konuyu 6zetleme ve 6rnek olay1 sonuca baglama

Tablo 2’ye bakildiginda, yapilan 42 saatlik gézlemler sonucunda devlet okulu 6gretmenlerinin verilen egitim
sonrasinda isledikleri derslerde 6rnek olayi temel aldiklar tespit edilmistir. Ornek olay1 kendileri okuyarak ya da
6grencilere okutarak derse baslayan 6gretmenler, ardindan 6rnek olay1 irdeleyici diisiinsel, ahlaki, empatik sorular
sormuslardir. Ornek olay1 destekleyici etkinliklere siklikla yer vererek; kendi yasantilarindan benzer drnekler
verme, canlandirma yaptirma, yaratici baglik buldurma ve ornek olay1 tamamlatma, slogan yazdirma ve afis
calismasi yaptirma gibi ¢esitli etkinlikler yapmuslardir. Devlet okulu 6gretmenleri verilen egitim sonrasinda, 6rnek
olayla isledikleri konular1 6zetlemis ve sonuca ulasmislardir. Boylece kazandirilmak istenen kavramlar net
bicimde 6grencilere sunulmustur. Verilen egitim dncesinde yapilan 42 saatlik gézlemler sonucunda 6zel okul
Ogretmenlerinin ders iglemelerinin genel karakteristik 6zellikleri Tablo 3’te ele alinmustir.

Tablo 3. Ozel Okul Ogretmenlerinin Egitim Oncesi Ders Islemelerinin Genel Semasi

Alt Temalar Alt Temalar
Kitaptaki ilgili konuyu okuma ya da 6grenciye okutma
Derse Baglama Konuyla ilgili sorular sorma

Caligsma kitabindaki veya kagidindaki etkinlikleri yaptirma/okutma
Kendi yasantisindan benzer 6rnek verme ve 6grencilere verdirme, ders
Etkinlikler kitabindaki konuyu birebir drama yaptirma, ulasilan sonuglari listeletme,
karikatiir, resim ¢izdirme, beyin firtinasi ve afis ¢aligmasi yaptirma, sarki
s0zii, maktup, slogan yazdirma
Dersi Bitirme Ornek olay1 sonuca baglayamama

Tablo 3’te yer alan verilere 6zel okul 6gretmenlerinin verilen egitim Oncesindeki ders islemeleri yapilan
gdzlemler sonucunda elde edilen bulgular dogrultusunda ulagilmistir. Ogretmenlerin ders kitabindan konulari
okuyarak, 6grencilere okutarak derse bagladiklari, ardindan konuyla ilgili sorular sorduklari belirlenmistir.
Ogretmenler derse calisma kitabindaki ya da kagidindaki etkinlikleri yaptirarak devam etmislerdir. Derslerin
genelinde ise konuyla ilgili yapilan etkinlikler “konuyu birebir drama yaptirma, ulagilan sonuglar listeletme,
karikatiir, resim ¢izdirme, beyin firtinas: ve afis calismasi yaptirma, sarki sozii, mektup, slogan yazdirma, kendi
yasantisindan benzer 6rnek verme ve dgrencilere benzer érnek verdirme” seklindedir. Ogretmenler derslerin
sonunda konuyu sonuca baglayamamislar, heniiz etkinlikler yarimken zil ¢almis ve dersi bitirmek zorunda
kalmigladir. Verilen egitim sonrasinda yapilan 42 saatlik gbzlemler sonucunda ulasilan verilerden 6gretmenlerin
ders isleyislerinin genel karakteristik 6zellikleri ise Tablo 4’te sunulmustur.
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Tablo 4. Ozel Okulu Ogretmenlerinin Egitim Sonrasi Ders Islemelerinin Genel Semasi
Alt Temalar Alt Temalar
Derse Baglama Kavram haritas1 yapma, 6rnek olay1 okuma ya da 6grencilere okutma
Diisiinsel, ahlaki ve empatik sorular sorma
Kendi yasantisindan benzer d6rnek verme ve 6grencilere verdirme, drama,

Etkinlikler beyin firtinasi yaptirma, kavramlari ve ulasilan sonuglari listeletme, slogan,
siir yazdirma, karikatiir ¢cizdirme
Dersi Bitirme Ortaya ¢ikan {iriinleri sergiletme ve tartigtirma

Konuyu 6zetleme ve drnek olay1 sonuca baglama

Ozel okul dgretmenlerinin verilen egitim sonrasindaki ders islemelerinin genel &zellikleri incelendiginde,
ogretmenlerden bazilar1 derse baslarken kavram haritasi kullandiktan sonra 6rnek olaya gegis yapmuslardir. Genel
olarak drnek olaylar1 ya kendileri okuyarak ya da &grencilere okutarak derse basladiklar1 belirlenmistir. Ornek
olay1 irdeleyici diigiinsel, ahlaki ve empatik sorular soran Ogretmenler; ornek olayr destekleyici “kendi
yasantilarindan benzer drnekler verme ve grencilere verdirme, drama ve beyin firtinasi yaptirma, kavramlar ve
ulasilan sonuglar1 listeletme, slogan ve siir yazdirma ve karikatiir ¢izdirme” seklinde c¢esitli etkinliklere yer
vermislerdir. Ogretmenler bu etkinlikler sonucunda ortaya cikan iiriinleri sergiletmis ve 6grencileri bunlarla ilgili
olarak tartistirmuslardir. Egitim 6ncesinde dersleri sonuglandirmakta zorlanan 6gretmenler, egitim sonrasinda ise
ornek olay yontemi ile isledikleri dersleri bir sonuca baglamis ve dersi bitirmislerdir.

Devlet okulu ve 6zel okul dgretmenlerinin egitim Oncesi ve sonrasi ders isleyiglerinin genel karakteristik
Ozellikleri ele alindiktan sonra, 6gretmenlerin bireysel olarak ders isleme sekilleri ele alinmistir. Devlet okulu
ogretmenlerinden DO1’in verilen egitim &ncesinde 6 ders saati ve egitim sonrasinda yine 6 ders saati
gozlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 5’te yer verilmistir.

Tablo 5. DO1’in Egitim Oncesi ve Sonras1 Genel Ders Isleme Semas1
Ana Temalar Alt Temalar Alt Temalar Ders
Sayisi

»

Ders kitabindaki konuyu okutarak derse baglama

Derse Baglama Ders kitabindaki gorsellerle ilgili soru sorma
Calisma kitabindaki etkinlikleri yaptirma

. Konuyu birebir drama yaptirma
Egitim Oncesi Etkinlikler Karsilastirma yaptirma

Kendi yasantisindan benzer drnek verme
Beyin firtinasi yaptirma
Ulasilan sonuglari listeleme

Dersi Bitirme Ornek olay1 sonuca baglamadan dersi bitirme

Derse Baglama Kitaptaki gorsellerle ya da kavramlarla ilgili soru sorarak
derse baglama
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Ornek olay1 okuma
Soru Sorma Diisiinsel, ahlaki, empatik soru sorma

Ornek olayla ilgili drama yaptirma

Ornek olay1 tamamlatma

Ogrencilere kendi yasantisindan drnek verdirme
Yaratict baglik buldurma

Ozlii s6z ve atasdzii yazdirma

Bilmece sorma

Slogan yazdirma

Kargilagtirma yaptirma

Beyin firtinasi yaptirma

Dersi Bitirme Konuyu 6zetleme ve drnek olay1 sonuca baglama

Egitim Sonrasi

Etkinlikler
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Verilen egitim dncesinde devlet okulu 6gretmenlerinden DO1’in &rnek olay yontemi kullanarak isleyebilecegi
6 ders saati gdzlemlenmistir. DO1 tiim bu dersler boyunca toplam 155 diisiinsel, 10 ahlaki ve 14 adet empatik soru
kullanmustir. Tablo 5’te de goriildiigii gibi 6gretmen genel olarak derslere ders kitabindaki ilgili konuyu agtirip,
ogrencilere okutmayla baglamistir. Derslerin 5’inde kitaptaki gorsellerle ilgili sorular sormus, derslerin 4’iinde
6grencilere konuyu birebir drama yaptirmis, 2’sinde karsilastirmalar yaptirmis ve yine 2’sinde kendi yagantisindan
benzer &rnekler verip sorular sormustur. Ornegin dgretmen, “Esyalar Konusuyor” konusunu islerken esyalarin
6zenli kullanilmasiyla ilgili olarak 6rnekler verilirken, “Gegen giin tahtadaki ¢izilmis yeri virgiil olarak gordiiniiz
ve hepiniz yanls yazdiniz. Oysa ki tahtamiz ¢izilmemis ve yipranmamis olsaydi bdyle bir sorun yasamaz, dersi
yanlis anlamazdiniz.” seklinde bir climle sdylemistir. Ardindan “Sinifimizdaki esyalar1 bu sekilde kétii kullanmak
giizel mi?” seklinde bir soru ydneltmistir. Ogretmen derslerin 1’inde ulasilan sonuglari listelemis ve yine derslerin
I’inde beyin firtinasi yaptirmigtir. Derslerin 5’inde ¢aligma kitabindaki etkinlikleri yaptirmakla dersi sonlandiran
dgretmen, derslerin 5’inde sonuca baglamadan siire bitmis ve zil calmistir. Ote yandan 6gretmen derslerden 1’inde
ogrencilere dnceden hazirlattig tiriinleri sergiletmis ve 1 derste ise konuyu bir cliimleyle sonuca baglayabilmistir.

Verilen egitim sonrasinda ise DO1’in isledigi 6 ders boyunca toplam 63 diisiinsel, 27 ahlaki ve 44 adet empatik
soru kullandig1 tespit edilmistir. Ogretmenin kullandig1 diisiinsel sorular azalirken, empatik ve ahlaki sorular
artmis, soru tipleri arasinda gorece bir denge saglanmustir. Ogretmen tiim derslerde dnce dgrencilerden ders
kitabindan, ilgili konuyu agmalarini isteyerek konuda yer alan gorselleri ve kavramlari inceletmis ve bunlarla ilgili
sorular sormustur. Ardindan tiim derslerde kendisine verilen 6rnek olay1 okumus ve derslerin 3’iinde dgrencilere
kendi yasantisindan da 6rnekler vererek diistinsel, ahlaki, empatik sorular sormustur. Derslerin 5’inde 6grencilere
ornek olayla ilgili drama yaptirmus, 4 derste ise drnek olayin devamini getirmelerini istemistir. Ayrica 1’er derste
0zlii s0z, atasozii ve slogan yazdirmis, verilen soruna ¢éziim bulmak i¢in beyin firtinast yaptirmis, yaratict baglik
buldurmus, karsilastirma yaptirmis ve bilmece sormustur. Ornegin 6gretmen, “Cevremizi Nasil Koruruz?” konulu
derste ornek olayin sorularla analiz edilmesinden sonra, “Siz bu parcanin yazari olsaydiniz, nasil bir baslik
bulurdunuz?” geklinde bir soru yonelterek ogrencilerden konuya yaratict baslik bulmalarint istemistir.
Ogrencilerden gelen cevaplardan 6rnekler ise, “Cevre ve Cocuk, Zavalli Cevre, Temizligin Onemi...” seklindedir.
Derslerin tiimiinde 6gretmen 6rnek olay1 sonuca baglayici birkag ciimle sdyleyerek ana fikre kendisi ulasarak dersi
bitirmistir.

Devlet okulu 8gretmenlerinden DO2’nin verilen egitim dncesinde 6 ders saati ve egitim sonrasinda yine 6 ders
saati gbzlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 6’da yer verilmistir.

Tablo 6. DO2’nin Egitim Oncesi ve Sonrasi Genel Ders Isleme Semasi
Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Derse Baglama Ders kitabindaki gorselleri inceleterek derse baglama 5
Soru Sorma Soru-cevap kullanarak ders igleme
) Caligma kitabindaki etkinlikleri yaptirma
Egitim Oncesi Etkinlikler Beyin firtinas1 yaptirma
Kargilagtirma yaptirma
Kavramlar listeletme
Dersi Bitirme Ornek olay1 sonuca baglamadan dersi bitirme
Ornek olay1 sonuca baglayarak dersi bitirme
Derse Baslama Ornek olay1 okuyarak derse baglama
Soru Sorma Diisiinsel, ahlaki ve empatik soru sorma
Yasantidan benzer 6rnekler sunma
Slogan yazdirma
Afis caligmasi yaptirma
Egitim Sonrast Ornek olay1 tamamlatma
Etkinlikler Ozlii sdz ve atasdzii yazdirma
Kavramlari listeleme
Beyin firtinas1 yaptirma
Ornek olayla ilgili drama yaptirma
Dersi Bitirme Ornek olay1 sonuca baglayarak dersi bitirme
Uriinleri sergiletme ve iizerinde konusturma
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D02, egitim dncesindeki 6 ders boyunca toplam 110 diisiinsel, 1 ahlaki ve 1 adet empatik soru kullanmistir.
Tablo 6°da goriildiigii gibi dgretmen genel olarak ders kitabindaki konuyla alakali resimleri incelettirip, ardindan
sorular sormustur. Soru-cevap yontemini tiim derslerde siklikla kullanarak ve genellikle tartisma ortami yaratarak,
derslerin 5’inde ise beyin firtinasi yaptirarak dersleri islemistir. Ornegin 6gretmen, “Giivenilir Olmak” adl1 konuda
“Size arkadasiniz dyle tekliflerde bulunuyor ki, bunlar ¢ok yanlis olabiliyor. Onlar1 reddetmek gerekiyor. Mesela
bunlar ne olabilir?” seklinde soru yoneltip dgrencilerin cevap vermelerini istemis, boylece siifta bir tartigma
ortami olugturmustur. Derslerin 5’inde ¢alisma kitabindan etkinlikleri yaptiran 6gretmen, 1’er derste ise kavramlari
listelemis ve karsilastirma yaptirmustir. Ogretmen derslerin 2’sinde &rnek olayr sonuca baglayici ciimle
soylemistir. Geriye kalan 4 derste ise, 6grenciler etkinlikleri yapip okuma asamasindalarken ders zili ¢almis ve
ders bitmis, 6rnek olay sonuca ulastirilamamistir.

Verilen egitim sonrasindaysa DO2, islenen 6 ders boyunca toplam 57 diisiinsel, 21 ahlaki ve 37 adet empatik
soru kullanmugtir. Ogretmenin kullandig1 diisiinsel sorular azalip, empatik ve ahlaki sorular artarken sorular
arasinda kendi i¢inde gérece bir denge olustugu goriilmiistiir. Ogretmen derslerin tiimiinde drnek olaylari okuyarak
derse baglamus, derslerin 5’inde ise yasantisindan benzer 6rnekler vermis ve 6grencilere de verdirmistir. Diistinsel,
ahlaki ve empatik sorular1 dengeli bicimde sormaya ¢alisan 6gretmen, derslerin 2’sinde beyin firtinasi yaptirmustir.
Ogretmen 2 derste drnek olaylarin devaminin getirmelerini 6grencilerden istemis ve 1 derste ise dgrencilere drnek
olay ile ilgili drama yaptirmustir. 4 dersin sonunda 6rnek olayla ilgili slogan yazdirmis, derslerin 3’linde afis
calismasi yaptirmis, 2’sinde ise ulasilan kavramlarin listelenmesini saglamis ve 2’sinde 6zIlii s6z ve atasozii
yazdirarak bunlar1 okutmustur. Ornegin 6gretmen, “Ne Is Yapar?” konusunu islerken dersin sonunda 6grencilerin
konuyla ilgili 6zlii s6zii ve atasdzii yazmalarini istemis, ardindan o6grencilere yazdiklarimi okutturmustur.
Ogrencilerin yazdig1 6zlii sozlerden 6rnekler, “Insan sevdigi iste basarih olur, meslek olmazsa evde ekmek olmaz,
meslek olmazsa hayat olmaz...” seklindedir. Ogretmen derslerin tiimiinde dgrencileri ortaya konulan iiriinler
hakkinda konusturarak 6rnek olayr sonuca baglanmigtir. Boylece kazandirilmak istenenler net bicimde ortaya
konulmus ve dgrencilerle tartigilmustir.

Devlet okulu gretmenlerinden DO3’iin verilen egitim dncesinde 6 ders saati ve egitim sonrasinda yine 6 ders
saati gozlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 7°de yer verilmistir.

Tablo 7. DO3’iin Egitim Oncesi ve Sonras1 Genel Ders Isleme Semasi

Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Derse Baglama Konuyla ilgili sorular sorarak derse baglama 5

Kitaptaki gorsellerden yararlanma

Ogrencilere kendi yasantisindan érnekler verdirme

Egitim Oncesi Etkinlikler Kitaptaki konuyu birebir drama yaptirma

Beyin firtinasi yaptirma

Dersi Bitirme Ornek olay1 sonuca baglamadan bitirme
Ornek olay1 sonuca baglayarak dersi bitirme

Derse Baslama Ornek olay1 okuyarak derse baglama
Ornek olay1 6grencilere okutarak derse baslama

Soru Sorma Diisiinsel, ahlaki, empatik sorular sorma

Egitim Sonrasi Ornek olayla ilgili drama yaptirma

Ogrencilere kendi yasantisindan érnekler verdirme

DODIN W W OIOoOIN BN BPEFP W WN

Etkinlikler Ornek olay1 tamamlatma
Kavramlari listeleme
Dersi Bitirme Ornek olay1 sonuca baglayarak dersi bitirme

Egitim dncesinde 6 ders boyunca DO3’iin, toplam 138 diisiinsel, 1 ahlaki ve 4 adet empatik soru sormustur.
Tablo 7°de gorildigi gibi 6gretmen derslerin 5’inde sorular sorarak derse baslamisken; 1’inde kitaptaki
gorsellerden yola gikmustir. 2 derste ise, dersin ortalarinda kitaptaki gorsellerden yararlanilmistir. Ornegin
ogretmen “Kuralsizlik Sorun Uretir” konusunda, 6grencilere birtakim sorular ydneltmistir. Bu sorular diisiinsel
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agirlikli olup soru 6rnekleri ise, “Okulumuzda veya sinif i¢inde ne tarz kurallar olabilir?, Merdivenlerden inip
¢ikarken neye dikkat etmemiz gerekir?, Mesela lavabolarda uymamiz gereken kurallar nelerdir?” seklindedir. Bu
sorularin 6zelliklerine dikkat edildiginde, 6grencilere ne yapmalar: ya da yapmamalar1 gerektigini dikte etmeye
yonelik oldugu goriilmektedir. Ote yandan 6gretmen derslerin 3’iinde 6grencilere 6rnek olay1 birebir olarak drama
yaptirmis, 3’tinde 6grencilerin kendi hayatlarindan 6rnekler vermelerini saglamis ve 1’inde ise beyin firtinasi
yaptirmustir. Derslerin 2’sinin sonunda konuyu sonuca baglayici ciimle sdylemis, 4 dersin sonunda ise sorulan soru
cevaplanmamigken ders bitmistir. Bu sekilde derslerin yarim kalmasi kazandirilmak istenen kavramin ve ulasilmak
istenen sonucun ortaya konulmasini engellemistir.

Verilen egitim sonrasindaki 6 ders boyunca ise DO3, toplam 48 diisiinsel, 18 ahlaki ve 26 adet empatik soru
sormugtur. Ogretmenin sordugu diisiinsel sorular egitim &ncesine gore azalirken, ahlaki ve empatik sorular artarak
soru tipleri arasinda gorece denge saglanmustir. Ogretmen derslerin 4’iinde 6rnek olayr kendisi okuyarak derse
baglarken, 2’sinde 6grencilere okutarak derse baslamigtir. Ardindan derslerin tiimiinde 6rnek olayla ilgili diisiinsel,
ahlaki ve empatik sorular sormustur. Ogretmen “Trafik Kurallar” konusunda “Cocugun bu sekilde karsidan
karsiya gegerken yola atlamak istemesi dogru mudur? Neden?” seklinde ahlaki bir soru yonelterek 6grencilerin bu
konunun dogru ya da yanlis olduguna yonelik neler diisiindiiklerini sdylemelerini istemistir. “Hangi Meslegi
Se¢sem?” konusunda “Arkadaglariniz sizinle bu sekilde dalga gecse ne hissedersiniz?” seklinde empatik bir soru
sormus ve 6grencilerin boyle bir olay karsisinda neler hissedebileceklerini 6grenmeye ¢aligmistir. Derslerin 5’inde
ornek olayla ilgili drama yaptirmis, 3’linde dgrencilerin yasantilarindan benzer ornekler vermelerini isteyen
Ogretmen, yine derslerin 3’linde 6rnek olay1 tamamlamalarini istemis ve derslerin 2’sinde kavramlari listeleyerek
ogrencilerin kavramlari daha iyi anlamalarim saglamistir. Ornegin 6gretmen, “Sizce bundan sonra &rnek olayin
devaminda neler olmusg olabilir?” seklinde bir soru yodnelterek Srnek olayr tamamlamalarint 6grencilerden
istemistir. Ogretmen derslerin tiimiinde &zetleme yaparak drnek olaylari sonuca baglamistir. Bdylece ulasiimak
istenen ana diisiince tam olarak 6grencilere yansitilmaya ¢aligilmustir.

Ozel okul dgretmenlerinden OO1’in verilen egitim 6ncesinde 6 ders saati ve egitim sonrasinda yine 6 ders saati
gozlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigma yonelik elde edilen verilere
Tablo 8’de yer verilmistir.

Tablo 8. 001’in Egitim Oncesi ve Sonras1 Genel Ders Isleme Semas1
Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Soru sorarak baglama
Derse Baglama Kitaptan konuyu 6grencilere okutarak baglama
Olay anlatarak baglama
Calisma kitabindaki etkinlikleri yaptirma ve okutma
Ogrencilerin yasantilarindan benzer drnek
Egitim Oncesi vermelerini isteme
Etkinlikler Dogru ve yanlis eylemleri listeleme
Olaydaki kimi takdir ettin veya etmedin
Beyin firtinas1 yaptirma
Afis caligmasi yaptirma
Dersi Bitirme Ornek olay1 sonuca baglamadan dersi bitirme
Ornek olay1 sonuca baglayarak dersi bitirme
Derse Baglama Ornek olay1 okuyarak derse baglama
Kavram haritasi olusturarak derse baslama
Soru Sorma Diisiinsel, ahlaki ve empatik soru sorma
Kendi yasantisindan benzer 6rnekler verme
Olaydaki kahramanlarin yerine kendini koyma
Egitim Sonrasi Kavramlarin karsilagtirmasini yaptirma
Etkinlikler Beyin firtinasi yaptirma
Afis calismasi yaptirma
Slogan yazdirma
Ulasilan sonuglart listeleme
Atasdzii ve 0zlii s6z yazdirma
Dersi Bitirme Ornek olay1 sonuca baglayarak dersi bitirme
Uriinleri sergiletme ve iizerinde konusturma
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Egitim dncesindeki 6 ders boyunca OO1, toplam 62 diisiinsel, 1 ahlaki ve 8 adet empatik soru sormustur. Tablo
8’de yer alan verilere gore 6gretmen derslerin 3’{inde soru sorarak, 2’sinde kitaptan konuyu 6grencilere okutarak,
1 derste ise olay anlatarak derse baglamistir. Ogretmenin “Ah Su Duygularimiz” konusunu islerken sordugu sorular
“Duygularimizi hissedebiliyoruz degil mi?, Distan baktigimizda bu duygular arkadaglarimizin yiiziine yanstyor
degil mi?, Herkesin farkli farkl1 duygulara tepkileri var degil mi?” seklindedir. Ogretmenin sordugu sorular “evet
ya da hayir” seklinde cevap verilebilecek kapal1 uglu sorulardan olusmaktadir. Ogretmen derslerin 3’iinde dgrenci
calisma kitabindan etkinlikleri yaptirmigtir ve derslerin 5’inde yasantisindan benzer 6rnekler vererek ders islerken,
3 derste dogru ve yanlis eylemleri listelemis, 1 derste beyin firtinas1 yaptirmis, 1 derste olaydaki kimi takdir edip
etmedikleri konusunda konusturmus ve yine 1 derste ise 6grencilere afis ¢alismasi yaptirmuistir. Ogretmen “Benim
I¢in Onemli” konusunun ortalarinda davranisg1 yaklasima uygun ciimleler sdylemistir. “Ahlakli olan bir insan
boyle davranmamalidir. Yanlislikla yaparsaniz 6nemli degil ama siirekli yapmamalidir.” seklinde neleri yapmalar1
ya da yapmamalar1 konusunda dikte edici bigimde ciimleler sdylemistir. Derslerin 5’inde 6rnek olay sonuca
baglanmadan bitmisken, yalnizca 1 derste 6zetleme yaparak konuyu sonuca baglamistir. Ornek olaylarin sonuca
baglanmamasi, ulasilmak istenen ana diislincenin 6grencilere tam anlamiyla yansitilamamasina neden olmustur.

Verilen egitim sonrasindaki 6 ders boyunca OO1, toplam 60 diisiinsel, 11 ahlaki ve 27 adet empatik soru
sormustur. Ogretmenin sordugu diisiinsel sorular egitim éncesine gore azalirken, ahlaki ve empatik sorular artarak
soru tipleri arasinda gérece denge saglanmustir. Ogretmen derslerin 3’{inde 6rnek olay1 okuyarak derse baslarken,
diger 3’tinde kavram haritas: olusturarak derse baglamistir. Ayrica derslerin tiimiinde diisiinsel, ahlaki ve empatik
sorulari dengeli bigimde kullanmigtir. Ogretmenin “Liderlik Ozellikleri” konusunu islerken sordugu sorular “Bir
oyunda hepinizin lider oldugunuzu diisiiniin. Nasil bir lider olurdunuz? Siz Berk’in mi yoksa Tunahan’in yerinde
mi olmak isterdiniz?” seklindedir. “Ne Is Yapar?” adli konuda ise 6gretmen, “Siz bu sinifta olsaydimz bu oyunda
hi¢ kimsenin iiziilmemesi i¢in nasil bir ¢dziim bulurdunuz?” seklinde bir soru sormustur. Bu sorularla 6gretmen,
ogrencilerin kendilerini 6rnek olaydaki kahramanlarin yerine koymalarimi saglamistir. Kullanilan etkinliklere
bakildiginda ise; derslerin 3’iinde yasantisindan benzer 6rnekler kullandigi, derslerin 2°sinde sorunu ¢ézmek igin
beyin firtinasi kullandig1, derslerin 2’sinde afis ¢alismasi yaptirdigi, derslerin 2’sinde slogan yazdirdigi, 2’sinde
ulasilan sonuglart ve konuyla ilgili olumlu ve olumsuz davranislar listelemelerini istedigi ve 1’inde 6rnek olay1
destekleyici atasozii ve Ozlii sz yazdirdig tespit edilmistir. Ogretmen “Cevremizi Temiz Tutalim” konusunun
sonunda, slogan yazdirmistir. Yazilan sloganlar, “Cevremizi koruyalim!, Dogay1 kirletmeyelim!, Dogay1 6ldiirme
yasat!, Kimsenin dogay1 kirletme hakki yoktur!” seklindedir. Ogretmen derslerin 2’sinde ortaya ¢ikan iiriinleri
sergileterek tiim 6grencilerin gérmesini ve riinler lizerinde tartisilmasini saglamistir. Derslerin tiimiinde ise 6rnek
olay1 6grencilerle birlikte sonuca baglayarak dersi bitirmistir.

Ozel okul 6gretmenlerinden OO2’nin verilen egitim dncesinde 6 ders saati ve egitim sonrasinda yine 6 ders
saati gozlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 9’da yer verilmistir.
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Tablo 9. 002 nin Egitim Oncesi ve Sonrasi Genel Ders Isleme Semasi

Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Drama yaptirarak derse baglama 3
Derse Baglama Oyun oynatarak derse baglama

Soru sorarak derse baslama
Caligsma kitabindaki etkinlikleri yaptirma
. Ulasilan sonuglari listeleme
Egitim Oncesi Etkinlikler Slogan yazdirma
Caligma kagidindaki etkinlikleri yaptirma
Kendi yasantisindan benzer 6rnekler verme
Beyin firtinasi yaptirma

Dersi Bitirme (?rnek olay1 sonuca baglamadan dersi bitirme
Ornek olay1 sonuca baglayarak dersi bitirme

Derse Baglama Ornek olay1 okuyarak derse baglama

Soru Sorma Diisiinsel, ahlaki ve empatik sorular sorma

Kendi yasantisindan benzer 6rnekler verme
Kavramlari listeleme
Afis caligmasi yaptirma

Etkinlikler Brosiir ve amblem caligmasi yaptirma
Hediye kartlar1 yaptirma
Ciimle tamamlatma ve atasozii yazdirma
Beyin firtinasi yaptirma

Dersi Bitirme Uriinleri sergiletme ve {izerinde konusturma
Ornek olay1 sonuca baglayarak dersi bitirme

Egitim Sonrast
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002 verilen egitim dncesindeki 6 ders boyunca, toplam 84 diisiinsel, 1 ahlaki ve 5 adet empatik soru sormustur.
Tablo 9°da yer alan verilere gore 6gretmen derslerin 3’iinde drama yaptirarak, 2’sinde oyun oynatarak, 1’indeyse
soru sorarak derse baslamustir. Ogretmenin “Benim I¢in Onemli” konusunda sordugu sorulara bakildiginda,
“Doruk girdigi rolde diiriist miiydii?, Taraf tutan birine mi giiveniriz, tutmayana m1?, Birini ¢ok sevip biiriine bu
yiizden haksizsin dersem bana giivenir misiniz?” seklinde oldugu goriilmiistiir. Bu sorular kapali uglu olup
ogrencileri diisiindiirmeye ve konusturmaya yonelik degildir. Derslerin 4’linde ¢alisma kagitlar1 dagitarak etkinlik
yaptiran Ogretmen, 2’sinde Ogrenci calisma kitabindaki etkinlikleri yaptirnustir. Ogretmenin kullandig1
etkinliklere bakildigindaysa, derslerin 3’tinde 6grencilerden ulagilan sonuglarin listelemelerini istedigi, 2’sinde
slogan yazdirdigi, 2’sinde kendi yasantisindan benzer 6rnekler verdigi, 1’inde beyin firtinasi yaptirdig: tespit
edilmistir. Ogretmen derslerin yalnizca 2’sini 6zetleyerek drnek olayr bir sonuca baglarken, derslerin 4’iinde
konuyu sonuca baglayamadan dersler bitmistir.

002 verilen egitim sonrasindaki 6 ders boyunca, toplam 37 diisiinsel, 25 ahlaki ve 34 adet empatik soru
sormustur. Ogretmen derslerin tiimiinde &rnek olay1 okuyarak derse basladiktan sonra, diisiinsel, ahlaki ve empatik
sorular1 dengeli olarak 6grencilere sormustur. Ogretmen, “Hayir Diyebiliyorum” konusunu islerken “Siz
Yagmur’un yerinde olsaydiniz, Serhat’a nasil davranirdiniz?” seklinde empatik bir soru yoneltmistir. Bu tarz
sorular sayesinde 6grencilerin kendilerini 6rnek olaydaki kahramanlarin yerine koyarak sorulara cevap vermelerini
saglamistir. Ayrica “Dislanmak ne demektir?” sorusuyla da &grencilerin 6rnek olayla ilgili kavramlar tespit
etmelerini saglamustir. Ogretmen, derslerin 2’sinde kendi yasantisindan benzer ornekler verirken, yine 2’sinde
ogrencilerden kavramlari listelemelerini istemistir. Ayrica 6gretmen derslerde 1’er kere beyin firtinasi, afis
calismasi, brosiir, amblem c¢alismasi, hediye kartlari, climle tamamlatma ve atasozleri yazdirma c¢aligmast
yaptirmistir. Ogretmen “Cevremizi Temiz Tutmaliy1z” konusunda, “Simdi siz bir afis hazirlasaniz ve bunu piknik
alaninin girigine assaniz, sizce Defne onu gordiiglinde ne yapardi? Acaba daha dogru davranabilir miydi? Haydi
afisinizi hazirlaymn, resim ve ciimlelerle destekleyin.” seklinde bir yonerge vererek O0grencilere afis ¢aligmasi
yaptirmigtir. Ogretmen derslerin tiimiinde olusturulan iiriinleri sergileterek, &grencileri fiiriinler {izerinde
tartigtirmus bu sekilde drnek olayr sonuca baglamistir. Ogrencilerin yaptiklari {iriinlerin sergilenmesi sonucunda,
birbirlerinin konuyla ilgili yaptiklarini1 gérmeleri ve 6rnek olaym sonuca baglanmasi ana diigiincenin tam olarak
ogrencilere aktarilmasi bakimindan 6zellikle 6nem tagimaktadir.
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Ozel okul 6gretmenlerinden OO3’iin verilen egitim 6ncesinde 6 ders saati ve egitim sonrasinda yine 6 ders
saati gozlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 10°da yer verilmistir.

Tablo 10. 003’iin Egitim Oncesi ve Sonras1 Genel Ders Isleme Semasi
Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Ders kitabindaki konu hakkinda sorular sorarak derse 6
Derse Baglama  baglama
Drama yaptirma ve ulagilan sonuglari listeleme
Egitim Oncesi Caligma kitabindaki etkinlikleri yaptirma
Etkinlikler Karikatiir ve resim ¢izdirme
Beyin firtinas1 yaptirma
Ogrencilerin yasantilarindan drnek vermelerini isteme
Mektup ve slogan yazdirma
Dersi Bitirme Ornek olay1 sonuca baglamadan bitirme
Derse Baglama ~ Ornek olay1 okuyarak ya da 6grenciye okutarak derse
baglama
Soru Sorma Diisiinsel, ahlaki ve empatik sorular sorma
Beyin firtinasi ve drama yaptirma
Egitim Sonrasi Ulasilan sonuglari listeleme
Etkinlikler Afis galigmasi yaptirma
Slogan ve sarki s6zli yazdirma
Karikatiir ¢izdirme
Giinliik yazdirma
Dersi Bitirme Ornek olay1 sonuca baglayarak dersi bitirme
Uriinleri sergiletme ve {izerinde konusturma
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Verilen egitim oncesindeki 6 ders boyunca OO3, toplam 104 diisiinsel soru sormus, ahlaki ve empatik
sorulardan hi¢ sormamustir. Tablo 10°da yer alan veriler dogrultusunda Ggretmenin derslerin tiimiinde ders
kitabindan konuyu agtirip, konu ve gérseller hakkinda sorular sorarak derse basladigi tespit edilmistir. Ogretmen
“Acil Durum” konusunu islerken, “Ogrenciyi boyle bir durumda hareket ettirmeli miyiz? Ettirmemeliyiz degil
mi?, Yaralanma ve hafif siyriklarla karsilagilabilecek olaylara ne diyoruz? Kaza degil mi?” seklinde sordugu
sorularin cevaplarii kendisi vererek, 6grencilerin cevap vermesine ve diisiinmesine firsat vermemistir. Derslerin
3’iinde drama yaptiran ve ulasilan sonuglarin 6grenciler tarafindan listelenmesini isteyen 6gretmen, derslerin
I’inde karikatiir ve resim ¢izdirme, mektup ve slogan yazdirma, yasantilarindan benzer ornekler sunmalarint
isteme ve beyin firtinas1 gibi etkinlikler yaptirmistir. Ayrica derslerin 2’sinde 6grenci ¢alisma kitaplarindaki
etkinliklerden de yararlanmistir. Ogretmen 6 dersin tiimiinde 6rnek olay1 sonuca baglamadan zil bitmis ve
ogrencilerin yaptiklar etkinlikler yarim kalmustir.

Egitim sonrasindaki 6 ders boyunca O03, toplam 70 diisiinsel, 16 ahlaki ve 27 adet empatik soru sormustur.
Ogretmenin sordugu diisiinsel sorular egitim 6ncesine gore azalirken, ahlaki ve empatik sorular artarak soru tipleri
arasinda gorece denge saglanmustir. Ogretmen derslerin tiimiinde 6rnek olay1 bir 6grenciye okutmus, sonra kendi
okumus ve aralarda keserek diisiinsel, ahlaki ve empatik sorular sormustur. Ornegin, “Cevremizi Temiz Tutalim”
konusunu islerken 6gretmen 6grencilere, “Kuzenlerinin Defne’yi uyarmamasini dogru buluyor musunuz? Neden?,
Siz olsaydiniz boyle bir durumda Defne’ye neler sdylerdiniz?” seklinde ahlaki ve empatik sorular sormustur.
Derslerin 2’sinde beyin firtinasi ve drama yaptiran 6gretmen, bu dramalarda 6grencilerin kendilerini olaydaki
kahramanlarin yerlerine koymalarini istemistir. Ayrica dgretmen derslerin 1’inde afis ¢aligmasi yaptirmis, slogan,
sarki sozii, giinliige yaz1 yazdirmus, karikatiir ¢izdirmis ve ulasilan sonuglari listelemelerini istemistir. Ornegin,
“Trafik Kurallar1” konusunda o6gretmen, trafik kurallariyla ilgili sarki yazmalarini sdylemistir. Ardindan
ogrencileri tahtaya gikararak yazilan sarkilari soyletmistir. Ogretmen derslerin 4’iinde 6grencilerin iiriinlerini
herkesle paylasmalarim saglayarak ve bu tiriinler tizerinde 6grencileri konugturarak dersleri sonuglandirmustir.
Diger 2 derste ise 6rnek olay1 sonuca baglamistir ancak dgrencilere {iriinleri sergiletmemistir.
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Ozel okul 6gretmenlerinden OO4’iin verilen egitim 6ncesinde 6 ders saati ve egitim sonrasinda yine 6 ders
saati gdzlemlenmesi sonucunda dersleri nasil isledigi ve hangi etkinlikleri kullandigina yonelik elde edilen verilere
Tablo 11°de yer verilmistir.

Tablo 11. 004’iin Egitim Oncesi ve Sonras1 Genel Ders Isleme Semas1
Ana Temalar Alt Temalar Alt Temalar Ders Sayisi
Derse Baslama Ders kitabindaki konuyu &grencilere okutma
Ders kitabindaki konuyu okuma
Soru Sorma Konuyla ilgili diisiinsel agirlikli sorular sorma
. Calisma kitabindaki etkinlikleri yaptirma
Egitim Oncesi Ogrencilerin yasantilarindan 6rnek vermelerini
Etkinlikler isteme
Ulagilan sonuglart listeletme
Beyin firtinasi yaptirma
Sarki sozii yazdirma
Dersi Bitirme Ornek olay1 sonuca baglamadan dersi bitirme
Ornek olay1 sonuca baglayarak dersi bitirme
Derse Giris Ornek olay1 okuyarak ya da &grenciye okutarak derse
baslama
Soru Sorma Diisiinsel, ahlaki ve empatik sorular sorma
Drama yaptirma
Ogrencilerin yasantilarindan 6rnek vermelerini
Egitim Sonras1  Etkinlikler isteme
Beyin firtinasi yaptirma
Arkadaslarina empatik ve ahlaki soru sordurma
Afis ¢aligmasi ve hikaye haritasi yaptirma
Ornek olay1 tamamlatma ve siir yazdirma
Dersi Bitirme Ornek olay1 sonuca baglayarak dersi bitirme
Ornek olay1 sonuca baglamadan dersi bitirme
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Verilen egitim 6ncesindeki 6 ders boyunca OO4, toplam 65 diisiinsel, 1 ahlaki ve 3 adet empatik soru
sormustur. Tablo 11°de yer alan verilere gore, 6gretmen derslerin 5’inde ders kitabindaki konuyu 6grencilere
okutmus ve sorular sormusken; 1’inde konuyu kendisi okuyarak diisiinsel agirlikli sorular sormustur. Ogrencilerin
calisma kitaplarinda etkinlikleri derslerin 4’iinde yaptiran OO4, yine derslerin 4’{inde 6grencilerin yasantilarindan
benzer drnekler vermelerini istemis, derslerin 3’tindeyse ulasilan sonuglarini listelemelerini sdylemistir. Derslerin
I’inde ise beyin firtinas1 yaptirip, sarki sdzii yazdirmistir. Ogretmen “Trafik Kurallar1” konusunu islerken,
“Levhalar bize bilgileri veren isaretlerdir. Kurallara uymamiz ¢ok Snemlidir. Bu nedenle kurallara uymamiz
gerekiyor.” seklinde davranig¢1 yaklagima uygun, didaktik bir {islup igeren ciimleler kullanmistir. “Giivenilir
Olmak” konusunda ise “Tanimadigimiz insanlarla konugmayin. Onlar sizi organlarmizi satabilir, ¢ocuklari
doviiyorlar, kesiyorlar, dilencilik yaptiriyorlar.” seklinde &grencileri derinden etkileyebilecek cilimleler
kullanmistir. Derslerin 5’inde heniiz 6rnek olay sonuca ulastirilmamisken ve 6grenciler etkinlik yapmaktayken
ders sona ermistir. Ogretmen yalmzca 1 derste dgrencilerin neler dgrendiklerini sorup, érnek olayr sonuca
baglamistir.

Verilen egitim sonrasindaki 6 ders boyunca O0O4, toplam 24 diisiinsel, 26 ahlaki ve 41 adet empatik soru
sormustur. Ogretmenin sordugu diisiinsel sorular egitim dncesine gore azalirken, ahlaki ve empatik sorular artarak
soru tipleri arasinda gorece denge saglanmustir. Ogretmen derslerin tiimiinde drnek olay1 6nce dgrencilere okutup,
sonra kendi okumus ve ardindan diisiinsel, ahlaki ve empatik sorular1 dengeli bigimde sormaya ¢alismustir. Ornegin
ogretmen, “Hangi Meslegi Segsem?” konusunu islerken, “Toplumda en 6nemli meslek doktorluktur, demek dogru
mudur yanlis midir? Neden?, Siz Seda’nin yerinde olsaydiniz boyle bir durumda {iziiliir miiydiiniiz?” seklinde
ahlaki ve empatik sorular yonelterek Ogrencilerin duygu ve diisiincelerini ortaya koymayi amaclamistir.
Derslerinde ¢esitli etkinlikler kullanan 6gretmen, dncelikle tiim derslerde drama yaptirmis olup, derslerin 2’sinde
yasantilarindan benzer 6rnekler sunmalarini istemis, beyin firtinas1 yaptirmis, arkadaslarina empatik ve ahlaki soru
sormalarini sdylemistir. Ogretmen 1°er derste ise afis calismasi, hikdye haritas1 yaptirmus, drnek olay1 tamamlatmis
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ve siir yazdirmistir. Dersi sonuca baglama noktasinda ise, derslerin 4’inde konuyu 6zetlemis ve 6grencilerin neler
ogrendiklerini sormusken, derslerin 2’sinde 6grenciler etkinlikleri tamamlayamadan ders zili calmustir.

Yapilan gozlemler sonucunda 6zel okul 6gretmenlerinin devlet okulundaki &gretmenlere gore, 6rnek olay
temelli egitim siirecine daha iyi adapte olduklar1 sonucuna ulagilmistir. Ozel okul gretmenleri devlet okulundaki
Ogretmenlere oranla daha fazla ve farkl etkinlikler yaptirmistir. Ayrica yine dzel okul d6gretmenleri, 6grencilerin
olusturduklari iirtinleri sinifta sergiletme agamasinda devlet okulundakilere gore daha aktif olmuslardir.

Ornek Olay Yontemi Kullamlarak islenen Derslere Yonelik Ogrenci Goriisleri

Ogretmenlere verilen egitim ncesi ve sonrasinda islenen derslere yonelik grencilerin nasil tepkilere sahip
oldugunu tespit edebilmek, derslerin hangi kisimlarin1 daha ¢ok sevdiklerini belirleyebilmek amaciyla yapilan
gorismeler incelenmistir. Caligma grubundaki devlet okulu ve 6zel okuldan toplam 21 6grenci ile goriisme
yapilmistir. Devlet okulundan 3, 6zel okuldan 4 sinif dgretmeni ¢aligma grubuna dahil edildiginden; toplamda
devlet okulundan 9, 6zel okuldan 12 &grenci ile goriisme yapilmistir. Ogretmenlere verilen egitim dncesi ve
sonrasinda islenen derslere yonelik devlet okulu ve 6zel okul dgrencilerinin goriisleri Tablo 12’de yer almaktadir.

Tablo 12. Verilen Egitim Sonrasinda Derslerin Islenisine Yonelik Ogrenci Goriisleri

OKkul Tiirii Temalar Say1 (f)
Ornek olaylarin okunmasi
Eglenceli olmasi
Devlet Okulu Olayla ilgili sorular sorulmasi
Yeni bilgilerin 6grenilmesi
Ders kitabinin sikici olmasi
Toplam
Ornek olaylarin okunmasi
Derslerin zor olmasindan zevk alinmasi
Olayla ilgili sorular sorulmast
Ozel Okul Farkli etkinliklerin yapilmast
Konularin daha iyi anlasilmasi
Farkli olaylarla karsilagilmasi
Toplam
Genel Toplam
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Tablo 12°de yer alan veriler incelendiginde, 6gretmenlere verilen egitim sonrasinda islenen derslere yonelik
olarak, devlet okulunda okumakta olan 6grencilerin belirttikleri goriis sayisinin toplam 20, 6zel okulda okumakta
olan &grencilerin goriis sayisinin ise toplam 22 oldugu tespit edilmistir. Devlet okulundaki 6grencilerin gorisleri
incelendiginde, 6grencilerin 5’inin derslerde “6rnek olaylarin okundugunu” ve bu derslerin “eglenceli oldugunu”
belirttikleri, 6grencilerden 4’liniin 6gretmenin derslerde “6rnek olayla ilgili sorular sordugunu” ve derslerde “yeni
bilgiler 6grendiklerini” sdyledikleri ve dgrencilerden 2’sinin ise, “ders kitabinin sikici oldugunu” ifade ettikleri
tespit edilmistir.

Ozel okuldaki ogrenci goriisleri incelendigindeyse, devlet okulundaki &grenci goriisleriyle aralarinda
benzerlikler oldugu belirlenmistir. Ogrencilerin 7’sinin“derslerde drnek olaylarin okundugunu”, 6’sinin bu sekilde
islenen derslerin “zor olmasindan zevk alinmasi” ve 5’inin 6gretmenin “Grnek olaylarla ilgili sorular sordugunu”
ifade ettikleri tespit edilmistir. Farkli olan goriisler incelendiginde ise, 6grencilerin 2’sinin “farkli etkinlikler
yapilmasindan” bahsettikleri ve Ogrencilerden 1’inin“konularin daha iyi anlasildigii” ve “farkli olaylarla
karsilasildigini” ifade ettigi belirlenmistir.

Devlet okulu ve 6zel okuldaki 6grencilerin goriislerinde ortak olan temalardan biri olan “6rnek olaylarin
okunmasina” yonelik goriis belirten 6grencilerden DO1, “Ogretmen son zamanlardaki derslerde bir seyler okuyor,
onceden sadece igliyorduk.” diyerek verilen egitim sonrasinda 6gretmenin 6rnek olaylari okuyarak dersi isledigini
fark ettigini belirtmistir. Ozel okul dgrencilerinden O02 ise bu konudaki goriislerini su sekilde ifade etmistir:
“Eskiden daha kolay seyler yapiyorduk, 6rnek olay okumuyorduk mesela. Ama artik 6rnek olay okuyoruz, daha
zor seyler yapiyoruz. Bu ¢ok eglenceli ve bize bilgi veriyor.” Ogrencinin verilen egitim 6ncesi ve sonrasindaki
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derslerin islenisine yonelik farkliliklar arasinda ornek olaylarin okunmasmin da bulundugunu fark ettigi
belirlenmistir.

Verilen egitim sonrasinda islenen derslerin dncekilere gore daha “eglenceli oldugunu” diisiinen devlet okulu
ogrencilerinden DOS, “Ornek olaylarla ders islemek cok eglenceli; ciinkii ders kitaplarindan sikiliyorum. Bence
kitaplara da 6rnek olay koyulabilir.” diyerek bu konudaki gériislerini ifade etmistir. Ogrenci, derslerde drnek
olaylarin kullanilmasinin kendisini mutlu ettigini belirtirken; ders kitaplarinda daha ¢ok &rnek olay olabilecegi
yoniinde bir éneride de bulunmustur. Ote yandan 6zel okul 6grencilerinden OO9 ise “Son zamanlarda islenen
dersler bence daha eglenceli, bunlar1 daha ¢ok sevdim. Ciinkii drama falan yapiyoruz. Ama ben en ¢ok resim
cizmeyi sevdim.” seklinde diisiincelerini belirtmistir. Ogrenci, drnek olay yontemi kullamilarak islenen derslerden,
oncekilere gore daha ¢ok keyif aldigini ifade ederken; bunun nedenini yapilan etkinliklere baglamustir.

Verilen egitim sonrasinda iglenen derslerin farklarindan bir digerinin “6rnek olaylarla ilgili sorular sorulmasi”
oldugunu ifade eden devlet okulu 6grencilerinden DO2, “Ogretmen birkag zamandir 6nce hikayeler okuyor, sonra
sorular soruyor. Benim ¢ok hosuma gidiyor, ¢iinkii 6gretmen uslu duranlari segiyor cevap vermeleri igin.” seklinde
goriislerini ifade ederken; 6zel okul dgrencilerinden O012 ise “Ogretmen bize son zamanlarda hikayeler okuyup,
onlarla ilgili sorular soruyor.” diyerek diisiincelerini belirtmistir. Ogrencilerin gdriislerinden almtilara
bakildiginda, verilen egitim sonrasinda gretmenlerin drnek olaylarin ardindan sorular sorduklarini belirttikleri ve
devlet okulu &grencisi DO2’nin bu sorulari cevaplamaktan mutlu oldugunu ifade ettigi belirlenmistir. Ayni
zamanda Ogrencilerin cevaplarindan 6gretmenin eskisinden farkli bir sekilde ders islediginin farkinda olduklari,
ornek olayla ders islenmesi konusunda farkindalik kazandiklari tespit edilmistir.

Devlet okulu 6grencilerinin 6zel okul 6grencilerinden farkli olarak belirttikleri goriisler incelendiginde
DO6’nin, “yeni bilgilerin grenilmesi” ile ilgili olarak diisiincelerini su sekilde ifade ettigi belirlenmistir: “Ornek
olay oldugunda dersler daha giizel. Ciinkii oradan bir seyler dgreniyoruz. Sorular soruyor 6gretmen. Kitaptan
isleyince sikiliyoruz.” Ogrenci 6rnek olay ile islenen derslerde sorular sorulmasini begendigini ve yeni bilgiler
ogrendigini ifade ederken, kitaptan ders iglemekten mutlu olmadigini belirtmistir. “Ders kitabinin sikict olmas1”
ile ilgili goriis belirten devlet okulu dgrencilerinden DO4 ise, “Ornek olay ile islenen dersleri daha gok
begeniyorum. Ciinkii bazen kitaptakiler sagma ve sikict oluyor. Mesela bugiinkii 6rnek olay ¢ok giizeldi, gok
begendim.” seklinde diisiincelerini ifade etmistir. Ogrenci, bu ifadesinde ders kitabmin sikic1 oldugunu ve drnek
olay ile ders islemekten daha ¢ok zevk aldigini belirtmistir.

Ozel okul dgrencilerinin devlet okulu 6grencilerinden farkli olarak belirttikleri goriisler incelendigindeyse
008’in, “farkl1 etkinliklerin yapilmas1” temas ile ilgili olarak sunlar1 sdyledigi belirlenmistir: “Ben etkinlikler
yapilmasini seviyorum. Mesela dramayi ¢ok seviyorum. Ciinkii o zaman daha iyi anliyorum. Karikatiir falan da
ciziyoruz, onlar1 da seviyorum.” Ogrencinin ifadesinden derslerde farkl etkinlikler yapildiginda, daha iyi anladig1
ve bu sekilde iglenen derslerden keyif aldig1 anlagilmaktadir.

“Konularin daha iyi anlagilmas1” temastyla ilgili goriis belirten 6zel okul dgrencilerinden 0011, “Ogretmen
bu derslerde hikayeler okuyor artik. Bunlar daha iyi, ¢iinkii hem bize soru soruyor hem de konuyu anlamis
oluyoruz.” diyerek diisiincelerini ifade etmistir. Ogrencinin, érnek olay ile islenen dersler sonrasinda sorulan
sorular ile derslerin daha iyi anlasildigina yonelik olarak goriis belirttigi tespit edilmistir.

Ozel okul 6grencilerinden OO3, “farkli olaylarla karsilasilmas1” temastyla ilgili olarak diisiincelerini su sekilde
ifade etmistir: “Son zamanlarda 6gretmen bize Ornek olay okuyor. Bu giizel bir sey, ¢iinkii farkli olaylarla
karsilasiyoruz. Tlk basladiginda ne olacagim merak ediyorum. Sonunda da merak edilen seyi dgrenebiliyorum.”
Ogrencinin bu sdylemlerinden, farkli olaylarin sinif ortaminda islenmesinin onda merak duygusu uyandirmasi
nedeniyle 6rnek olay ile islenen dersleri begendigi anlasilmaktadir.

Ogrenci goriismeleri sonucu, dgretmenlere verilen egitim sonrasinda rnek olay ydntemiyle islenen derslerin
hangi boliimlerinin daha ¢ok begenildiginin incelenmesine yonelik verilere Tablo 13’te yer verilmistir.
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Tablo 13. Egitim Sonrasinda islenen Derslerin Hangi Boliimlerinin Begenildigine Yonelik Ogrenci Goriisleri

Ana Temalar Alt Temalar Alt Temalar Say (f)
Farkl: etkinliklerin yapilmast 6
Dersin Boliimleri Ornek olaylarin okunmasi 5
Olayla ilgili sorular sorulmasi 1
Devlet Okulu Eglenceli olmasi 3
Begenilme Nedenleri Yeni bilgilerin 6grenilmesi 3
Aktif olunmasi 1
Toplam 19
Farkl: etkinliklerin yapilmast 21
Dersin Boliimleri Ornek olaylarin okunmasi 1
Olayla ilgili sorular sorulmasi 1
Ozel Okul Eglenceli olmast 5
Begenilme Nedenleri Yeni bilgilerin 6grenilmesi 1
Aktif olunmasi 1
Toplam 42
Genel Toplam 61

Devlet okulu ve 6zel okul dgrencilerinin 6rnek olay yontemiyle islenen derslere yonelik goriislerinin “dersin
boliimleri” ve “begenilme nedenleri” olarak 2 alt tema altinda ele alindigi Tablo 13’ten anlasilmaktadir. Devlet
okulunda ogrencilerin belirttikleri goriislerin toplam 19 oldugu tespit edilirken; 6zel okuldaki goriislerin
toplaminin 42 oldugu gorilmistiir.

“Dersin boliimleri” ile ilgili goriisler incelendiginde devlet okulu ve 6zel okul dgrencilerinin goriiglerinin ayni
temalar altinda toplandigi belirlenmistir. Devlet okulu 6grencilerinin “farkli etkinliklerin yapilmasina” yonelik 6
goriis belirttikleri goriiliirken; 6zel okul 6grencilerinin bu konuda toplam 21 goriiste bulunduklar tespit edilmistir.
Bu konuda goriis belirten devlet okulu 6grencilerinden DO1, “Derste en ¢ok sevdigim kisim canlandirmaydi.
Ciinkii canlandirma yapinca her meslegin 6zgiin oldugunu dgrendim. Yani kendine 6zgii ve dnemliydi.” seklinde
bir ifadede bulunmustur. Ogrencinin derslerde ornek olay1 destekleyici etkinliklerden canlandirmanin
yapilmasinin kendisinin 6grenmesine olumlu yonde etkide bulundugunu ifade ettigi goriillmektedir. Ayni sekilde
6zel okul 6grencilerinden 0010, “Derslerde yapilanlardan en ¢ok afis ¢calismasini begendim. Ciinkii orada hem
resim yapiliyor, hem de yazi yazabiliyorsun.” diyerek derslerde yapilan 6rnek olayi destekleyici etkinliklerden
hoslandigini ifade etmistir. Bu begenisini ise, resim ve yazi gibi farkli 2 aktivite yapmasina bagladigi tespit
edilmistir.

Devlet okulu ve 6zel okul &grencileri “dersin bdliimleri” temasinin alt temalarindan olan “6rnek olaym
okumas1” kismin1 begendiklerini ifade etmislerdir. Bu konuda goriig bildiren 6grenci sayist devlet okulunda 5 iken;
ozel okulda 1’dir. Devlet okulu &grencilerinden DO7, “En ¢ok 6rnek olay1 begendim. Ciinkii orada ¢ocuklarin
arkadaslarmm dislamamalar1 gerektigini 6grendim.” seklinde diisiincesini ifade etmistir. OO11 ise bu konudaki
goriislerini su sekilde belirtmistir: “En ¢ok 6gretmenimin hikaye okumasini begendim. Ciinkii orada bize ¢evreden
bir olay verdi. Normalde yapmamamiz gereken bir seyi ogretti, bu giizel bir sey.” Ogrencilerin goriisleri
incelendiginde, derslerde yapilanlardan en ¢ok 6rnek olayin okunmasi kismini begendikleri goriilmistiir. Bunun
nedenini ise, olaydan 6grendiklerinin dnemine bagladiklart ve bunlar1 giinliik yasamla iligkilendirdikleri tespit
edilmigtir.

“Dersin boliimleri” temasinin alt temalarindan “olayla ilgili sorular sorulmasi” kismini begendiklerini ifade
eden devlet okulu ve 06zel okul 6grencileri 1’er kisidir. Bunlarin goriislerine bakildiginda, devlet okulu
ogrencilerinden DO1’in, “Bir seyler okuduktan sonra, sorular sormasini begeniyorum. Aklimiza daha iyi konular
giriyor ve bazi konularda daha iyi diisiiniiyoruz.” seklinde ve 6zel okul dgrencilerinden OO7’nin, “Ogretmenin
hikayeden sonra sorular sormasini sevdim, sorularin ¢oguna cevap verebildigim igin...” seklinde diislincelerini
ifade ettikleri tespit edilmistir. Bu ifadelerden olayla ilgili sorular sorulmasinin, konularin daha iyi anlagilmasi ve
Ogrencilerin sorulara cevap verebilme dzelliklerinden dolay: begenildigi anlagilmustir.

Omek olay yontemiyle islenen derslerle ilgili olarak &grencilerin derslerde belirttikleri boliimleri neden
sevdiklerine yonelik goriisleri “begenilme nedenleri” temas: altinda incelenmistir. “Eglenceli olmas1” yoniinde
gorls belirten devlet okulu 6grencileri 3 kisiyken; 6zel okul 6grencileri 5 kisidir. Bu konuda goriis belirten devlet

428



Ilkokulda Ornek Olay Yonteminin Kullanimi

okulu &grencilerinden DO3, “Ogretmen hikdye okuduktan sonra, drama yapmak hosuma gidiyor. Canlandirmalar
yapiyoruz. Egleniyoruz hep.” seklinde ve 6zel okul OO7, “Bu sekilde islenen dersleri ¢ok begendim. Ciinkii cok
zevkli hep hikdye okuyup, dramalar yapiyoruz. Eglenceli oluyor bence.” seklinde diisiincelerini ifade etmistir. Her
iki 6grencinin de ornek olay1 destekleyici etkinlik olarak, drama yapilmasindan keyif aldiklar1 sdylediklerinden
anlagilmaktadir.

Derslerin begenilme nedeni olarak gosterilen bir diger tema ise “yeni bilgilerin 6grenilmesidir.” Bu konuda
goriis belirten devlet okulundaki 6grenci sayis1 3 iken; dzel okuldan 1 kisidir. Devlet okulu dgrencilerinden DO7,
“Ornek olay ile ders islemeyi seviyorum. Ciinkii oradan bir seyler 6greniyoruz, orada bir olay var.” seklinde
goriisiinii ifade ederken; 6zel okul 6grencilerinden 003, “Mesela biz bu dersin sonunda afis yaptik. Bunu gérenler
dogay1 korumanin giizel bir sey oldugunu buradan 6grenebilirler. O yilizden bence bu dersler ¢ok giizel.” diyerek
bu konudaki diisiincelerini belirtmistir. Ogrenciler &rnek olay ile ders islenmesi sonucunda yeni bilgiler
ogrendiklerini ifade ederken; devlet okulu 6grencisi bunu okuduklari olaydan, 6zel okul 6grencisi ise yaptiklari
afisten ¢ikardigini belirtmistir.

Omek olay yontemi ile islenen derslerin dgrenciler tarafindan begenilme nedenlerinden sonuncusu ise
derslerde “aktif olunmasidir”. Buna yonelik devlet okulu ve 6zel okuldan 1’er kisi goriis bildirmistir. Devlet okulu
dgrencilerinden DO3, “Biz bu derslerde canlandirma yapiyoruz. Siirekli oturmuyoruz yani. Bence bu sekilde cok
daha iyi.” seklinde goriisiinii ifade etmistir. Ogrencinin derslerde aktif olmay1 sevdigi ve oturarak ders
islenmesinden hoslanmadig1 sdylediklerinden anlasiimaktadir. Yine 6zel okul 6grencilerinden OO12 ise, “Ben
derslerde bir seyleri kendim yapmak isterim. Mesela 6gretmen okuyunca, ben de okumak isterim. Biz bu derste
afis calismas1 yaptik. Kendimiz yaptigimiz icin ben begendim.” diyerek diisiincelerini ifade etmistir. Ogrenci,
derslerde 6gretmenden ziyade 6zellikle kendisinin aktif oldugu kisimlardan keyif aldigini, bu nedenle 6rnek olay
ile islenen derslerde yapilan etkinlikler kismindan hoslandigini belirtmistir.

Ogretmenlere verilen egitim sonrasinda drnek olay ile islenen derslere yonelik 6grenci goriisleri alindiginda,
ozellikle sorulan empatik sorularla ilgili olarak &grencilerin diisiincelerini ifade ettikleri tespit edilmistir. Bu
diistincelerle ilgili verilere Tablo 14’ten ulasilabilmektedir.

Tablo 14. Verilen Egitim Sonrasinda islenen Derslerde Kullanilan Empatik Sorulara Yénelik Ogrenci Goriisleri

Ana Tema Alt Temalar Alt Temalar Say1 (f)
- Kendini iyi kahramanin yerine koymasi 3
Begenme S . ’
: Kendini ifade edebilmesi 3
Nedeni S .
Hislerin dnemli olmasi 1
Devlet Okulu Sorularin anlamli olmasi 1
Begenr_neme Kendini kotii kahramanin yerine koymasi 3
Nedeni
Toplam 11
Kendini kahramanin yerine koymasi 7
Begenme Kendi diistincelerine dnem verildigini hissetmesi 4
- Nedeni Kendini ifade edebilmesi 2
Ozel Okul o
Konunun daha iyi anlasilmasi 2
Sorulara daha kolay cevap verilmesi 1
Toplam 16
Genel Toplam 27

Tablo 14°teki veriler incelendiginde, devlet okulundaki 6grencilerin sorulan empatik sorularin begenilmesiyle
ilgili olarak 8 goriis, begenilmemesiyle ilgili olarak ise 3 goriis belirttikleri tespit edilirken; 6zel okuldaki
ogrencilerin begendikleri yoniinde 16 goriis belirttikleri gorilmistiir.

Devlet okulundaki o6grencilerin empatik sorular1 begendiklerine yonelik goriislerine bakildiginda;
Ogrencilerden 3’ilinilin “kendini kahramanin yerine koyduklarini” belirttikleri, 3’iiniin bu tarz sorularin “kendilerini
ifade edebilmesine” olanak sagladigini disiindiikleri, 1’inin “hislerin 6nemli oldugunu” ve 1’inin bu tarz
“sorularm anlamli oldugunu” ifade ettigi tespit edilmistir.
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Empatik sorular soruldugunda “kendini kahramanin yerine koydugunu” ve bu sekilde sorulan sorulari
begendigini ifade eden devlet okulu dgrencilerinden DO9 gériislerini su sekilde belirtmistir: “Sen kendini Eda’nin
yerine koy dendiginde ben o zaman diisiiniiyorum kendimden. Ben yapiyormusum gibi oluyor olaylar1 falan.
Bence ¢ok giizel bu.” Ogrencinin goriisleri incelendiginde, empatik sorulara verdigi cevaplar sirasinda kendini
kahramanin yerine koymaktan ve onun yerine diisinmekten keyif aldig1 tespit edilmistir.

Bir diger tema olan empatik sorular soruldugunda, “kendisini ifade edebilmesi” ile ilgili diigiincelerini belirten
devlet okulu dgrencilerinden biri olan DO4, “Kendimi 6gretmenime anlatiyorum ve bir tuhaf oluyor igim. Hosuma
gidiyor.” seklinde belirtmistir. Ogrencinin sorulan sorular1 cevaplarken kendisini ifade edebilmesi sonucunda
olduk¢a mutlu oldugu sdylediklerinden anlagilmaktadir.

Devlet okulu dgrencilerinden DO2’nin sorulan empatik sorular1 begendigini ve bunun nedenini ise “hislerin
onemli oldugu” seklinde ifade ettigi goriilmiistiir. Ogrencinin bu konudaki gériisleri su sekildedir: “Mesela Aleyna
bu konuyla alakali neler hissetmis olabilir sorusunu ¢ok begendim. Ciinkii hissettiklerimiz bizim i¢in énemlidir.
Herkes farkli seyler hissedebilir.” DO2’nin goriislerine bakildiginda, 6rnek olayda gegen kahramanin neler
hissetmis olabileceginin kendisine sorulmasi ve kendi hislerinin dnemsenmesinin hosuna gittigi goriilmektedir.
Ogrenci, hislerin insanlar i¢in énem tasidigim belirtmekte, bu nedenle sorulan empatik sorulari begendigini ifade
etmektedir.

Bir diger devlet okulu 6grencisi olan DO1 ise empatik sorular1 “anlamli olduklar” i¢in begendigini ifade etmis
ve bu konuda sunlar sdylemistir: “Cevreyi kirleten ¢ocugun yerine kendinizi koyarak cevap verin denildigindeki
sorulart seviyorum. Ciinkii ‘Aleyna burada ne yapmistir?” seklinde sorulan sorulara gére daha anlamli mesela.”
Ogrencinin goriisleri incelendiginde, 6rnek olayda gecen kahramanlarin yerine kendilerini koymalari istenerek
sorulan empatik sorularda mutlu oldugu ve bu sekilde ifadelerde bulundugu tespit edilmistir. Ayrica 6grencinin
empatik sorular1 diislinsel sorulara gore daha anlamli buldugu belirlenmistir.

Devlet okulu 6grencilerinden 3’1 ise, sorulan empatik sorularda “kendini kotii kahramanin yerine koymalari”
durumlarinda bu tarz sorulardan ¢ok hoslanmadiklarini ifade etmislerdir. Bu konuda goriis belirten 6grencilerden
DO6, “Eger oradaki cocuk kotii davranmissa, kotii bir sey yapmissa o ¢ocugun yerine kendimi koymak hosuma
gitmiyor. Ama iyi davranirsa o zaman hosuma gider.” seklinde goriisiinii ifade etmistir. DO6’nin sdyledikleri
incelendiginde, 6rnek olayda yer alan kahramanlarin olumsuz davranislari oldugunda, kendisini onun yerine
koyarak sorulara cevap vermekten hoslanmadigi belirlenmistir.

Ozel okul dgrencilerine sorulan empatik sorulara yonelik belirtilen goriislerde ise, dgrencilerin bu tip sorular
begendikleri tespit edilmistir. Bunun nedenleri olarak, dgrencilerden 7’sinin “kendilerini kahramanin yerine
koymalar1”, 4’{iniin “kendi diisiincelerine 6nem verildigini hissetmeleri”, 2’sinin “kendini ifade edebilmeleri”,
2’sinin “konunun daha iyi anlagildigini diisiinmeleri” ve 1’inin “sorulara daha kolay cevap verilebildigini
diisiinmesi” seklinde ifadelerde bulunduklari belirlenmistir.

Empatik sorularin 6zel okul 6grencileri tarafindan begenilmesinin “kendilerini kahramanin yerine koymalar1”
oldugunu ifade eden 6grencilerden OO8, “Kendimi Cansu’nun yerine koysam ve onun yerinde olsam daha
mantikli seyler yapardim. Daha mantikli ve dogru seyler sdylerdim. Sanki oymus gibi kendimi onun yerine
koyardim ¢iinkii.” seklinde goriisiinii belirtmistir. Ogrenci, kendisini &rnek olaydaki kahramanin yerine
koydugunda onun yanlis yaptigt davramiglart kendine gore daha dogru olan sekilde degistirme sansi
olabileceginden, bu sekilde sorulan sorular1 sevdigini belirtmistir.

Empatik sorular sorulmasini begendigini ifade eden 6zel okul dgrencilerinden OO3, bunun nedenini ise “kendi
diisiincelerine &nem verildigini hissetmesi” olarak ifade etmistir. Ogrencinin bu konudaki diisiinceleri su
sekildedir: “Ogretmen mesela agacin yerinde olsan ne hissederdin diye sorunca ¢ok hosuma gitti. Ciinkii bizim de
fikrimizi aliyor. Diisiincelerimizi 6nemsiyor.” Ogrencinin diisiinceleri incelendiginde, 6gretmen tarafindan
fikirlerinin alinmasinin ve bunlarin dnemsenmesinin hosuna gittigini belirttigi goriilmiistiir. Ogrenciye gore canli
ya da cansiz herhangi bir varligin yerine kendini koymasi ve dgretmenin sorularina cevap verebilmesi mutluluk
verici bir unsur olmaktadir.

Ozel okul 6grencilerinin empatik sorular1 begenmelerinin bir diger nedeni bu sorular sayesinde “kendini ifade
edebilmeleri” olarak belirlenmistir. Bu konuda gbriis belirten dgrencilerden 0011, “Mesela o sorularda biz kendi
diislincelerimizi, sevdik mi sevmedik mi, biz olsak ne yapardik gibi seyleri ifade edebiliyoruz.” diyerek
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diisiincelerini ifade etmistir. Ogrenciye gore, konuyla ilgili olarak diisiincelerini, olayda gecen duruma yonelik
olarak neler hissettigini, kendini kahramanin yerine koydugunda belirtilen durumda neler yapabilecegini
belirtmesi, kendini ifade edebilmesi bakimindan 6nem tagimaktadir.

Empatik sorular sorulmastyla “konunun daha iyi anlasildigini” diisiinen 6zel okul 6grencilerinden OO9, “Beni
birinin yerine koyarak sorular sormasini ¢ok seviyorum &gretmenin. Ciinkii o zaman sorulara bir cevabim oluyor,
digerlerinde olmuyor.” diyerek diisiincelerini ifade etmistir. Ogrencinin ifadelerinden sorulan empatik sorulara
cevap vermesinin, diger sorulara oranla daha kolay oldugunu diisiindiigii anlasilmaktadir. Ogrenci bu durumu,
kendinin bagkasinin yerine konularak sorular sorulmasi olduguna baglamaktadir.

Sunulan tiim bulgular gostermektedir ki, devlet okulu ve 6zel okul &grencileri 6gretmenlerin 6rnek olay
yontemi kullanarak isledikleri derslerin ¢esitli kisimlarini begenmisler ve buna yonelik goriis bildirmislerdir.

Tartisma, Sonuc ve Oneriler

Verilen egitim Oncesinde Ogretmenlerin 6rnek olay yontemini kullanarak isledikleri derslerde empatik
distinme ve ahlaki ¢6ziimleme sorularina oranla diigiinsel inceleme sorularini daha fazla kullandiklari, egitim
sonrasinda ise bu sorular1 kullanma oranlarinin gérece birbirine yaklastig1 belirlenmistir. Ayrica 6gretmenlerin
kullandiklar1 &rnek olay1 destekleyici etkinlik sayilarinin ve niteliklerinin de verilen egitim sonrasinda 6ncesine
gore artt1g1 tespit edilmistir.

Ozel okul ve devlet okulu o&gretmenlerinin isledikleri ders siirecleri egitim &ncesi ve sonrasinda
gozlemlendiginde devlet okulu 6gretmenlerinin “egitim Oncesinde, ders kitabindan konuyu okuma, g¢alisma
kitabindaki etkinlikleri yaptirma, kendi yasantisindan benzer 6rnekler verme, konuyla ilgili canlandirma yaptirma,
dersi sonuca baglayamadan bitirme” seklindeki asamalarla ders isledikleri gozlemlenmistir. Bu durum egitim
sonrasinda, “Ornek olay1 okuyarak ya da dgrencilere okutarak derse baslama, diistinsel, ahlaki ve empatik sorular
sorma, kendi yasantisindan benzer 6rnek verme ve dgrencilere benzer 6rnek verdirme, konuyla ilgili canlandirma
yaptirma, yaratici baglik buldurma ve 6rnek olay1 tamamlatma, slogan yazdirma ve afig ¢aligmasi yaptirma, konuyu
Ozetleme ve dersi sonuca baglama” seklindeki asamalara donligmiistiir.

Ozel okul 6gretmenlerinin egitim dncesindeki derslerine bakildiginda, “ders kitabindan konuyu okuyarak ya
da soru sorarak derse baglama, ¢alisma kitabindaki etkinlikleri yaptirma, yasantisindan benzer 6rnekler verme,
canlandirma yaptirma, ulasilan sonuglari listeletme, karikatiir ¢izdirme, beyin firtinasi, afis ¢alismasi yaptirma,
slogan yazdirma, dersi sonuca baglayamadan bitirme” seklinde asamalarin oldugu tespit edilmistir. Egitim
sonrasinda 6zel okul 6gretmenlerinin ders igleme asamalarinda, “Ornek olay1 okuyarak, 6grencilere okutarak,
kavram haritasi ile derse baglama, diisiinsel, ahlaki, empatik sorular sorma, kendi yagantisindan benzer drnekler
verme, drama, afig ¢alismasi, beyin firtinasi yaptirma, slogan, siir yazdirma, karikatiir ¢izdirme, ulagilan sonuglari
listeletme, ortaya ¢ikan iiriinleri sergiletme ve tartigtirma, konuyu dzetleme ve dersi sonuca baglamanin” yer aldigi
goriilmektedir.

Her iki okul tiiriindeki 6gretmenlerin de egitim 6ncesinde ders kitabindan konuyu okuyarak derse basladiklari,
caligma kitabindan etkinlikleri yaptirarak derse devam ettikleri tespit edilmistir. Ozel okuldaki &gretmenlerin
egitim oncesinde yaptiklar1 6rnek olay1 destekleyici etkinliklerin devlet okulu 6gretmenlerinkinden fazla oldugu
gorlilmiistiir. Ayrica her iki okulun 6gretmenleri de isledikleri dersleri sonuca baglama konusunda sikinti
¢cekmiglerdir.

Egitim sonrasindaysa 6zel okul ve devlet okulu 6gretmenleri derslere 6rnek olay1 okuyarak ya da 6grencilere
okutarak derse baglamislardir. Ardindan yine her iki okul tiirtindeki 6gretmenler 6rnek olay1 analiz edici diisiinsel,
ahlaki ve empatik sorular1 dengeli bigimde sormaya dikkat etmislerdir. Ornek olay1 destekleyici etkinlikleri egitim
sonrasinda oldukga artiran devlet okulu 6gretmenleri, konuyu &zetleyip dersleri sonuca baglama konusunda
basarili olmuslardir. Ozel okul gretmenleri ise egitim sonrasinda da 6ncesindeki gibi gesitli etkinliklerle 6rnek
olaylar1 desteklemisler ve elde edilen iiriinleri sergilettikten sonra dersleri sonuca baglamislardir. Yapilan
gozlemler sonucunda 6zel okul dgretmenlerinin devlet okulundaki 6gretmenlere gore, 6rnek olay temelli egitim
stirecine daha 1yi adapte olduklar1 sonucuna ulagilmustir.

Ornek olay temelli egitimin gretmenler ve 6grenciler iizerindeki etkilerine bakildiginda, 6gretmenler verilen
egitim sonrasinda ornek olay1 daha etkili bicimde kullanabildiklerini ve Hayat Bilgisi derslerinden zevk almaya
bagladiklarin1 ifade ederken, 6grencilerin de derse karsi olan ilgi ve motivasyonlarinin arttiini, derslerden daha

431



Utkiir, Kabapmar ve Onder

cok keyif aldiklarii belirtmislerdir. Bu c¢alismadaki bulgular1 destekler nitelikte olan literatiirdeki benzer
calismalar incelendiginde, 6gretmen egitimi verilen derslerde, gelecegin dgretmeni olacak kisilere gergek hayat
durumlari ile problem ¢6zmeye yonelik 6rnek olay metinlerinin verilmesinin 6nem tasidiginin ifade edildigi tespit
edilmistir (Gall; Kauffman, Mostert, Trent ve Hallahan; akt. Lengyel ve Vernon-Dotson, 2010).

Ogretmenlere verilen 6rnek olay temelli egitim sonrasinda islenen derslerin 6zelliklerine yénelik 6zel okul ve
devlet okulu 6grencilerinin goriisleri incelendiginde genel olarak birbirlerine yakin sayida ve benzer igerikte
cevaplar verdikleri tespit edilmistir. Devlet okulu 6grencilerinin 6zel okul dgrencilerininkiyle drtiisen yanitlar
incelendiginde, “ornek olaylarin okunarak derse baglanmasi, olayla ilgili sorular sorulmasi ve bu derslerin
eglenceli olmas1” seklinde oldugu goriilmektedir.

Devlet okulu dgrencileri 6zel okul 6grencilerine gore “ders kitabinin sikici olmasi” seklinde bir yanitta
bulunmusken; 6zel okul d6grencileri devlet okulu 6grencilerinden farkli olarak ise “farkl etkinliklerin yapilmasi,
farkli olaylarla karsilagilmasi, konularin daha iyi anlasilmasi” seklinde goriislerini ifade etmislerdir.

Ogretmenlere verilen drnek olay temelli egitimin ardindan islenen derslerin “6rnek olaylarin okunmast, olayla
ilgili sorular sorulmasi ve farkli etkinliklerin yapilmasi” bolimlerinin “eglenceli olmasi, yeni bilgilerin
Ogrenilmesi ve aktif olunmasi” nedenleriyle begenilmesine yonelik 6zel okul ogrencileri devlet okulu
6grencilerinin 2 katindan fazla goriis belirtmistir. Bu farkin derslerde “farkli etkinlikler yapilmasi” kismina yonelik
oldugu tespit edilmistir. Bunun nedeninin ise 6zel okul 6gretmenlerinin devlet okulu 6gretmenlerine goére daha
fazla sayida ve farkl gesitlerde etkinlik yapmalarindan kaynaklandig1 sdylenebilmektedir.

Arastirmanin bir diger sonucu ise, 6zel okul ve devlet okulu 6grencilerinin kendilerine sorulan empatik sorulara
yonelik belirttikleri goriislerdir. Hemen hemen her iki okuldaki 6grencilerin bu sekilde sorulan sorulari
begendikleri, bu sorular1 cevaplamaktan keyif aldiklar1 ve kendilerini kahramanlarin yerine koymaktan mutlu
olduklar1 sonucuna ulagilmistir. Ancak devlet okulundan birkag¢ 6grencinin sorulan empatik sorulari, “kendilerini
kotii kahramanin” yerine koymak istemedikleri i¢in begenmediklerini ifade ettikleri tespit edilmistir.

Darling-Hammond, 6rnek olay yonteminin teori ve pratik arasinda bir koprii niteliginde oldugunu ifade
etmekte ve bu yontemin siire¢ icerisinde 6gretmen adaylarinin yansitma ve analiz etme becerilerini gelistirdigini
belirtmektedir (akt. Lengyel ve Vernon-Dotson, 2010). Gibson’1n belirttigine gore ise, 6rnek olay temelli 6gretim
sayesinde Ogretmen adaylar1 gesitli rollere girdikleri i¢in kendilerine giivenleri artmakta, takim caligmasi
yapabilme ve problem ¢6zme gibi becerileri kazanmaktadirlar (akt. Lengyel ve Vernon-Dotson, 2010).

Ogretmen egitiminde drnek olay yonteminin kullanimu, arastirmacilar tarafindan gerekli goriilmektedir (Levin;
Merseth; Schulman; Tillman; akt. Lengyel ve Vernon-Dotson, 2010). Ornek olay metinleri, birbirinden farkli
cesitli gercek hayat probleminin ele alindig1 giivenli tartigma ortamlari saglamaktadir. Bu problemler ¢oziilmeye
calisilirken, 6gretmen adaylar1 profesyonel kisiler ve yoneticiler esliginde farkli fikirler ve ¢6ziim yollar: ortaya
koymaktadirlar (Lengyel ve Vernon-Dotson, 2010).

Arastirmada 6gretmenlere verilen drnek olay temelli egitimin 6grenciler {izerindeki etkisi de incelenmistir. Bu
noktada Ogrencilerin islenen derslerin ornek olay yontemi ile islenecegine yonelik herhangi bir fikirleri
bulunmamasina ragmen, hem 6zel okul hem de devlet okulu dgrencilerinin 6gretmenlere verilen egitim dncesi ve
sonrasinda islenen derslerin arasindaki farklilig1 anladiklar: ve 6gretmenlerin “6rnek olaylar1 okuduklarini™ ifade
ettikleri goriilmiistiir. Ayrica dgrenciler 6rnek olaylarin okunmasi, akabinde olaylari analiz edici sorular sorulmasi
ve ornek olay1 destekleyici etkinlikler yapilmasindan mutlu olduklarimi ifade etmislerdir. Bu sekilde islenen
derslerin eglenceli olmasi, yeni bilgilerin 6grenilmesi ve derslerde aktif olmalar1 nedeniyle 6rnek olay yontemiyle
ders islenmesini begendiklerini ifade etmislerdir.

Bu ¢alismanin sonuglarini destekler nitelikteki yurtdisindaki literatiir incelendiginde ise, yapilan ¢aligmalarin
hem nicel hem de nitel oldugunu sdylemek miimkiindiir. Caligmalar incelendiginde, 6grencilerin 6rnek olay ile
yapilan uygulamalardan memnun kaldiklar1 (Hourigan, 2008; Ruey vd., 2012), uygulamalarin akademik basariy1
arttirdigr (Grant, 1997; Ruey vd., 2012), simf ortamina aidiyet sagladigi (Hourigan, 2008), elestirel diisiinme
becerilerini gelistirdigi (Scott, 2007; Weil vd., 2001), problem ¢6zme becerisini gelistirdigi (Roberts ve Ryrie,
2011), 6gretim siirecini degerlendirme becerisi kazandirdig1 (Grant, 1997), iletisim kurma becerisini kazandirdigi
ve takim ¢aligmasi yapabilmeyi sagladigi (Grant, 1997); 6grencilerin drnek olaya yonelik tutum ve algilartyla ilgili
olumlu gelisim sagladig1 (Timken ve Mars, 2009; Weil vd., 2001), bilgi 6gretimi ve strateji anlayisina destek
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sagladig1 (Scott, 2007) gibi sonuglarla karsilasilmistir. Ancak belirtilen olumlu 6zelliklerden farkli olarak, Culpin
ve Scott’un (2011) arastirmasinda 6rnek olay ydontemiyle ders islenmesinin dgrencilerin 6zgiiven gelisimlerine bir
katkisinin olmadig1 da tespit edilmistir.

Tiirkiye’de dgrencilerle yapilan ¢aligmalar incelendiginde ise, genellikle drnek olay yonteminin kullanildig:
arastirmalarin deneysel desene sahip oldugu tespit edilmistir. Bu galigmalarda (Aydemir, 2010; Costu, Unal ve
Ayas, 2007; Camur, 2008; Ibrahim ve Oztiirk, 2013; Pehlivanlar, 2005; Sancar, 2010; Sahin ve Hacioglu, 2010;
Simgek ve Yagar, 2006; Uluyol, 2011; Yilmaz, 2011) kontrol grubunda ders kitabinda yer alan mevcut yontemlerle
ve deney grubunda Ornek olay yontemiyle ders islenmis olup, bu yontemin kontrol ve deney grubundaki
ogrencilerin akademik bagarisina ve derse yonelik tutumlarina olan etkisinin incelendigi goriilmiistiir. Caligmalarin
tiimiinde 6rnek olay yonteminin uygulandigi deney grubundaki 6grencilerin akademik basar1 ve derslere karsi olan
tutumlarinin kontrol grubuna gére anlamli diizeyde fazla ¢iktigi goriilmiistiir. Ornek olay yontemiyle ders
islenmesinin akademik basariya ve derse karsi olan tutumlara olumlu etkisinin oldugu séylenebilmektedir. Ayrica
bu ¢aligmadaki verileri destekler nitelikte Sahin, Atasoy ve Somyiirek’in (2010) meta analiz ¢alismasinda, 6rnek
olay yonteminin 6gretmen egitiminde kullanildig ¢aligsmalar taranmis olup, birbirinden farkli alanlarda 6gretmen
egitimi ¢aligmalarinin yapildigi ve bunlarin yararli bulundugu tespit edilmistir.

Arastirmanin bulgu ve sonuglarina gore, 6gretmenlere verilen 6rnek olay temelli egitim sonrasi 6gretmenlerin
ornek olay1 Hayat Bilgisi derslerinde kullanmalarinin niteliginin belirgin oranda arttig1 ve 6grencilerin bu sekilde
islenen derslerdeki farklilig hissettikleri ve derslerin bu sekilde islenmesinden memnun olduklarini ifade ettikleri
tespit edilmistir.

Arastirma ilkokul Hayat Bilgisi dersinde 2. ve 3. simf dgrenci ve dgretmenleriyle yapilmistir. Ornek olay
yontemi farkli derslerde ve ilkdgretim ve ortadgretim farkli siniflar1 diizeyinde uygulanip, nasil etkileri olduguna
bakilabilir. Ogrencilerin aileleri siirecin disinda tutulmustur. Ancak dzellikle dzel okul 6gretmenlerinin verdigi
bilgiler dahilinde, velilerin evde ¢ocuklarinin sordugu sorular ve olaylari analiz etme sekillerindeki farklilagmalart
fark ettikleri tespit edilmistir. Bu nedenle ileriki ¢alismalarda veliler de siirece dahil edilerek, 6grencilerin evdeki
durumlar1 da analiz edilebilir. Yurtdisinda 6rnek olay yontemiyle ilgili caligmalarin genellikle {iniversite
dgrencileriyle yapildig: tespit edilmistir. Ozellikle Tiirkiye'de bu calismalarin etkililigi 6gretmen adaylar1 ile
incelenebilir. Ciinkii bu aragtirmanin pilot uygulamasi 6gretmen adaylariyla yapilmistir ve adaylarin bu konuda ne
kadar istekli olduklari gorilmiistiir.
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